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SYROUSIS AN2 L D2RCOUSTION

This dissertation is a consideration of some ways in which the relation
petween reason and commitaent is conceived. This relation, it is argued,
plays a vital role with respect to educational theory, concerning both the
content and the control of educstion. The dissertation itself maintains
that underlying every concept of reason and the diverse forms of reasoning
(cege in the various disciglinos) there are philosoyhical assustions, which
theaselves rest upon religious (i.e. ultimate) commitments.

The first chapter is a nistoricel sketch of the struggle of two such
coaaitzents, Christianity and ~ecular Humenism, for the direction of
education. It is argued that while the Christian “hurch both founded and
controlled almost every sort of educational institution (elementary,
secbndary and upiversity) until recent times yet learning in the various
scadexnic disciplines - including theology itself to some measure - Was
pever brought fully under the direction of the Christian compitment. The
suggestion is made that behind this failure lay an accommodation of the
Christian faith to Graeco-Roman culture and particularly Greek philoscphy.
This synthesis failed to reccgnise the total claims of the Chriastian faith
on the one hand, anl on the other mistakenly thought that at least some of
Greek philosophy weas reli,iously neutral, and therefore usable by Christianss
This led to a dualisa of faith and reason (or grace and nature) which founi
jts classic expression in Thomas Aquinas. It is argued that the Reformation
largely failed to break with this synthesis, in either of its Lutheran,
Calvinistic or subsequent Furitan fora. When Protestantism did in fact
move away from this synthesis in the eighteenth and nineteenth century, it
did so merely in order to engage in a new synthesis with the modern
Humanist ideas which stemned from the “nlightenment. It is suggested
that the Christian 'appearance' of “nglish edugation derives from two
critical .eras of our history. In the first place the beginning of popular
elémentary education (anl the renewal of the public schools) took place
azainst the background of the I'rench Revolution. vhristianity was seen

as an essentinl support of the established order. “econdly the 194b
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Sducation Act was produced in the context of the view that Christianity
was a valuable ally a_ainst modern totalltarianism. Behind the Christian
'appearance' lay the rise of an almost completely secularised scholarship
rooted in secular iumanism which proclaimeod itself to be neutral and
universally valid. This mcant the effective ond of the long standing
ureek-iumanist-Christian synthesis and the movement of scholarship into a

control of the whole field and vhristian faith was regarded as, at best,

~quite irrelevant and at worst a source of bius and prejudice. The chapter

closes with the suggestion that secular reason itself, the hope of Humanisa,
became deeply problematic. The identification of reason with scientific
mzthod was soon to be followed by a growing conflict and uncertainties in
the philosophy of science concerning the role of reason in science;j while
the attempt to take a purely descriptive approach by means of linguistic
analysis led to the complete fra mentation of the concept 'reason'.
chapter Il is centered arcund an exaalnation of rfaul Hirst's atteapt
to develop curriculum theory on the basis of a secular concept of reason.
tiirst maintains that the notion of Christian education is 'self-contralictory!
in terms of his view of the ncutrality of knowledge. It is argued that
Hirst's concept of reason - which has considerable affinities with that of
Hegel - is logically incoherent and incapable of further development. It
is suggested that his forms of knowledie fully reflect the fragmentation
of }dentity and knowledge in modern Humanism, and that his whole philosophy
scrves to 'rationalise' this crisis. The remainder of the chapter sets
»ut some features of the case that can be made for the possibility of
Christian scholarship, arguing that even a Christian view of mathematicas
is possible, and that a religiously neutral view is impossible. The chapter
concludes with an alternative view of the 'forms of knowledge' and identity
which has been developed by the Lutch Christian philosopher ferman Uooyeweerd.
Chapter III is concerned with the mutual relations of epistemoloyy,
political philosophy and education. JThe focus 1s on the idea of the publiec
control of education. This idea is traced from Plato and Aristotle and ie

s2en to be closely connccted with Jecular lHumenism in the modern world. It
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occurs in lobbes and becomes widespread in the Z“nlightenment, secn as a
vital tool for implementing liberty, equality and fraternity. It is
argued that the Humanist content of these ideals - which originally had
GChristian content - must necessarily exclude the Shristian faith from
public education and ideally from all education. It 1s argued that such
public education rests upon and rejuires the idea of 'public knowledge'
apd 'public truth'. It is suggested that these notions, combining as it
were, Rousgeau's ‘General #ill' with llegel's ‘Reason' provide the epistemo-
logical fourdations of totalitarian democracy. 4n examination of the
liberal epistemology of karl Popper and the anarchistic epistemology of
Paul Feyerabend makes it clear that while they both explicitly acknowledge
the vital role of ‘irrational' commitments in human knowledge and the
value of a diversity of commitments for the growth of knowledge, yet their
jndividualism yields no institutional alternatives to state education.
Popper's ‘open' society and Feyerabcnd's ‘open' education, it is argued,
are both entirely abstract and negative in character and cannot be expected
to provide a serious pluralist alternative to totslitarian democracy.
The dissertation concludes with the case for the liberation of all education
from state control together with the possibility of the various comultment

(and therefore cognitive) communities being enabled - and encouraged - to

develop their own educational and academic traditions.
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the father of modern philosophy, sought to be critical and reject from
consideration that which would not pase the requirements of rcason,
namely, clarity, distinctness and self evidency. T[his was, in a sense,

. . ) . . 2 . .
the reversal of Augustines credo ut intelligam™ which assigned to belief

a foundational role in human knowledge and who related knowledge to the
activity of the Holy sSpirit. Descartes sought to eliminate belief from
any role in philosophy - and indeed in life - and looked to the light of

natural reason for his sole illuminatiom.5 Such a step did, of course,
have gome sancticn in the nature-grace dualism of Thomas Aquinas who took
philosophy to be a semi-autornomous activity of natural rezsson, starting
from the evidence of the senses. However, for Aquinas natural reascn,
without revelation, remained incomplete in its account of the world. It
was also necessary to have faith in revealed truth which, though it went
beyond reason, did not contradict it. ioreover, revecaled truth stocod

above the deliverances of natural reason and could correct them if necessary,
for philosophy was properly the handmaiden of Theology, the queen ¢f the
sc:iezﬂ.r:,es.l+ Descartes, however, lived in the period of the disintegration
of the medieval synthesis of faith and reason and was confronted by the
conflicting claims of the Reformation, the Counter-Reformation and the
Renaissance. Both the first and the last maintained a largely antithetical
attitude to the medieval synthesis, the one finding its spiritual rocots in
the early church and the Scriptures, while the other lookeitc pagan
antiquity and classical civilization. Both saw Buropean man in need of
regeneration, the former looked to God's grace while the latter bhelieved
man to possess within himself the rescurces f{or his own rebirth. The

one saw man's very identity to be tied up in his relation to God, as God's
image, creature and servant, while the latter thought that man cculd be

rightly identified in terms of himself and wrote orations on the dignity
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At firsh il eppesred thab the Reformation and Reneissance

were collaboraking sgninst a Comnon anemy, wedievaliam, bobt soon it

bacama apgparent thet sach had Les own diatinciive girection, the one
tacoceniric and vhe obhesr avthroggerubric. EBven though he formally
ramaingd @ Qoman Satholic vescartes threw in his lot with the Reﬁaiaaance.
lis epiatennlegy wich the radieal anthropecenteicity of the cogito ergo
o ig oa guest o Flnd certainty and securdby for human thought end

posion without any refervence to the Chriatiau réevelation whether nnderatood
in & Qetholic ar Protegtant manner. ‘This new gerteingy would Placa one
beyond zeligion with its diverging creeds, its sects and factions and fhe
consequent divisive wars. This new certainty held the promise of a united
pupenity, ol liberty, equality and fraternity. Descarctey thought he say
the madel of humsa thought in the method of wathematics and universal
human compmunity fntdmated in the wnmnimity of mathematics. Such a vieion.
ol reasca ag providing a secure foundation for human knowledge and gomuunity

o
- } - - ; y b o
hae parsisted as the central, core of modern humanism.” - o exanple,

Gohen and lagel conclude their (ntroduction to Lopic and Scientific Mathod
with the following words:

“ese. solentlfic metnod does enable large numbers to wallk
with surer step. By eralyaing the possibilities of any
atap or plan, it becomes possible to anticipate the future
and adjust ourselves to it in advance. Scientific method
thus pipimises the shock of novelty and the uncertainty of
lifl".’ LI

Seientific method is tihe only effective way of strengthening
the leve of truth. It develops the intellectunal courage o »
face aifficulties and overcome iliueions that are pleasant
temporarily but destructive whtimately. Tt setbtles differences
witibout any ezternsl force by appealing Lo our common rational
aature. The way of spience, evan if it is up a steap mountain,
is open to all. Feuce while sectavian and partisan Taiths
axre based on personal choice or tewperament and divide men,
selenfific procedurs mwrites men in something nobly devoid of
all patiiness. Because it requirves detachment, disiaterestedness,
it is the finest flower and test of a liberal civilisation.

Both Paul Tirst's forms of knowledge and Kav). Poppar'e cpen sosiaty -

with its derivatives of open educsation and open windedness « arve expressians

ol this humanist teadition which have come Lo sseume an important pogition
il

Hy A - .

in sducation debetes.  Phe advent of such clear cuf humsnism on the

educationnl scene is relatively new in Brivain, end hatt 1ittle or no

3



pflvocacy prior to vhe 1W70'a. Lodeed a cencral feature wf Koglish
edneacion, ope vhich is ofben lost Irou gighl, ie the fact thal education
at A1l levels hes been rolabively receatly dominated by the Christian
Clmyels and directed by changing conceptions of the Uhrisbtian faith since
Angio-Sason times. Mot only were the Cathedral schools, s bthelr nans

ndicates chwech Toundations bat ogually Lhe ancient universitieg as the

Fh

sanes of so peny of the solleges datimate - Jesus College, Pranity College,
Chrlstehnreh, AL Soulm, st. Jolm's. The movto of Oxiord University |
Confossin

clearty reflechs the mugusrinian tradition peews¥g fGominus {lluminatio
Fea'.

Pils trzdition of the ecclesizsticai control of education which
continned into the pineveenth century, and to a much lesser sxtent inte
the twentieth,provides the often ividden point of depavture for tosb
contemporary veilacticns aboni edueation. The purpose of this present
chapter ia to make this explicit, and to clarify the natere of the conilict
botwoon Christiavity end Humerdsn as it hag shaped educational thought
will procesd aas Fellows. First a briefl survey will be given of the mid-
nineteenth contury educationsl soune,interpreted in the light of earliexr
Christian edueational involvment. This will be followed by au analysie
of emhamoquent akcempbs Lo revive a Christian vision for education during
the erp of fthe seccnd world war and the contemporary neav termination of
such coacerns, Secondly seome fautures of tke crigis of ceatomporary
cecular hitosaizn will be examined and pariicularly the incraasingly

_ -

peoblematic chavacter of the contral object of its faith gbd nope human
Teason. This will lead Lo an erawination of Hivsl's and ropper's idean
Ilwhich sorstibute an avienpt to bring renewal to humanisa by reviving
Hezelion and Lideral conceptions of reason ragpectively, and whose failure
ganuol, but deepen the crisis of secplar humanism!and consecouentiy of
the-educatinna1 theory snd practice wihich g2eka direction lfrom if.

4 series oi quobabions will perhsps serve beal to illusirate the
eprlier minsteenth century educational sceneddealxng_with'the universities,
the public schools and pupular education iu ssuience. V.itil. Green in

Phe Univergities writes that for ...
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e sowe object in wiaw boang to comsupicate to the poogs

generally . by sesns ol a summary wode or education letely

bpought dnto prectice, swch Knoduladgs and Habits as ave

sufficient to guide nhem shrougl Life iun theip groper

staticas, eweiaily to Leach them che doctrine of Relizion

ascording bto bie peinciplss of ‘he sstablished Cnurch and

T trein them in the perfocusuce of Gheldr religions dutias

by &2 esely dAiseipline. 11
Thu-aim;uof tha Britiah dad Foreise School voeciety was silmilar except bhat
1 songht te provide a noy-denoninationsl Christisn education. wkile il
Ben Teen Lhe caza that, for the wost part, Non-Cenformists have lavgely
dhandoned any institutronsY involvemenl in education, the-Church of
Engrund hag, albbough not without heailation, continued and extended its
tovelvanent in priaary and sccondary education and in the srovision of
teagher treinievg. Mot only so but the 10kb mducation Actk required of
a1l stave echenis a moraing assenbly and the teaching of the Chrigtian
raligion. Some Christian eduicationalists have concluded from such a
suxvey as this - for which pavallels can ve found in most sectors of
lingrish 2dF3 ~ that we are indesd a Chrietian nation posseasing essentially
Chyistian education and that conseaiently the proper cole of the Christian
R g - . - 12a,
is the defenge of the cducatiosal staths quo.

AL this point n nuaner of obuervations weed Lo be made corceraing
our sketch of Christizaity in snglish Wduesticn. he Livst is to note
thal coclesiastinal coutrol uves not necessarily imply a Christien
curcicuduis  Lwdeed 10 we look carefully at the Uhristian tradicion to
which jusey and Ducgon appesl what is striking is the dzgree of synthesis
with Urasco-Roman thought which is grasent. Some writera have described
the tradliion as '"Christian-Hellsnie® and have seen it Bo be the main
breditdion until only a few Jecadea apc. by the fipst phase of this

y &

tradivion the study of theology was acded to the seven liberal arts derived
from Greelk and Romen education, ([n similar feshion the three Christian
virtues of faith, hops and love were adued to the four classisal virtues
3 L ) _ . g 2b - .
of wiedam, courage, prudence and justice.) The sacond phasa of the

tradition wag that of the Retormation, which by no means broke with the

bradition of syntheais much though Inther's sbtacks on Acistotle and

acholasticiam atight lead one bo expect it. Iuther had maintained bthat:
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» Slainly Feal that ;-,-m"t confu.,..t.n vl dodbring
_W:.B'L “-': -“‘ Aristetis- is nggieches, wao o the ome aad anly
ﬂi‘."ﬁ.‘;‘-'t‘;‘.‘llﬁ!’-(n‘ cf yebhod 200 "'U“;_,_-!". be owho SEoss Avioetsile as his
pringipnl guide wmwd s nowiaple & cnsopitisticated dackrive

o
cun aleo L;-'(-- aomelian;, pow o) fhen Zyoa obher srthors. 14
Of Melaachbionts ITnfluenc. o0 Goof euteaiion dolnl desssn 2andall hes
Wriltsen shag:

ver be peadus!lx Brought havi Lodo L Goay of Nathsoan
teaching ... muck of $hs tabs Qeetanl systen of Lhe Schoolasn
and ek ) the oknilos) o BRACEE ©F LR HOwsnisEs. A EFragceptor
LT i}: Y o ‘!'t..'»--f“ F}.‘-"'JT- =fhunt enacating alans nnmgni.t.,g.u.—'_
Iines: he cciuasbane? tha dLues of ~@orel Law, whien Labher had
og;ma'.. 1 te the Gong lim gat u~-h raa 1-'%::1:«.&,3 e mere begide

sreiled thoology; and we orowsed i educsticnal ladder With n
vystematic pnilono; .c‘v' Bat it wes neb the 2labtonism of the
Aot samn e por wag ol S¥s agustinicl veelwabs Shat Be ewnployed
o --.-9.-,;5:‘.11.1-;1:_;:-: Ghe fh.eitesbiiai 14l a2 Tus weanksd; 1t wog
Avl=totie g the N by acierstocd nia, with x strony Stoic
and Ticerunian addixchics din ~khice. nd Qo 2 capbury and &)
Wald Ele Aotestant Uniweogi vles 1 ke wakoanies were lven
b?o." te & sierile aristongl o law shot 2:mb chea off fresd 2001

atact with bhe surpeats of oo lurg srilogophy o ke rising
t:mt.- e patuesl screnca. 15

B
Hor was The sinhanien moh diLFerang U the reformed spobent ang comntrles.
In Holland Puor sikacple, oisisbars and weuotrs of the teacking srofesoion
saR Thet the spread of cosauctesn nb Dlosuphy posed a hrect to theiwv Lemehing
".I].:

al

andt hhey fought o Geferd Aviebebic. (isuastus Vosbiumy” e of the Jealing
Calvinigbic tuselivwict of Wiz tima fed ha atvozic «n Cartezianisa which
regulled in - its Jvehikition br L Sewate of Ubreth Uaiversity in 1642,
Part of their judgment dreolapad:

That, they reject this nsw puilesophy , firskly becawse il is

coptrary To the auciowt, weich now pitherte = b2 goou poesson

Reen tanphin o all fbe acsdoumies of bne woel -y ond Ehal 1
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Soonly do absurd oplnlons
vilesophy, s o2 } tent yeuth can deduce
Leng which zre ovpoced to bhe cthex
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The situabion was ek the same in wild-sovernteenta century in England,
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ne John Gwes as v.ce~chancellor of Oxiond

ana mistress of the othow

Univewsity spohke of

cads LT s oour gpecasi task to see that they are

the phrasing is clesrly hemistic end 1t was

a degenerate Ariatoteli: dJuring Owen's vice-ohancellorshin,

was a studant there at that tine.
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ABASON i& the glory of hvwan nsture, and one S i
eminensen wherehy We ars vaigan above ouy fellow croatures,
the brubea, “n tHis lowsr wordd.=0
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and The laprovement of the Mird.

The first qualificstion, the), which we wish to nake cuncerping the
¢ladm that Christian educatlion has prevailed until the 19th cenbury or
$ill more reganbtly is to draw atteution to the compromized synkbhetic
dpharscter of cuch sduceiion.. The underiying assumption seeus Lo have been
that Chvistian education caa be no more bhan bhe adding on of Biblical
o gactrinel inastruction o what 1.5 tegardsd as an otherwise neutral
education. [ svch a eituation twe fonsequences are likely in varying

degreas. Kithze the added freligion’ ig nos rel-ted to the vision of 1life

that tnderlies the remsieder ol the curricelum which easily leads to the
conelnsion bhat snsh treligion' is certeinly irrelevant to this Llife and
of merginal significance. wr 'relipion' is relabed Lo the vision of the

i
sohioo) in vhoch eage b is 1ikaely to be trassformed into something very
di.fferent trom its orxigina) mearnings. Jonsequent.y instead of raligion

providin

! ¢ Lhe ultimate orisntetiocn cf tie whele of school. Life, the echool

=

nses religion to legitisate itsel! and jts own ¢oncerns, sherveby making a
I s ) q . ; . 2
Duskheimian or Hariiat ascoust of the situation come very near o the trwbho
fith respect bo our conbempoiary context we could sugpeat that where this

e the case gochool relimion nses <lements of Christianiiy (Bcripteres,

bytins cod prayers) ond alse of other tradivieonsl relipgions to legitinabe

the sohool order. Ynis makes undeystandanle the extremely high degree of

particigation of teachera in morolag asscwbly and the inevitsble participation
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of the headmaster. Failure in shis pesgect wedll be rozarded in the Pipst

?
F¢&cr ag ‘letting the schoel down wiiel is hsrd to forgives  Thers iz no

" 1 " |

obancb.v to either faith in Ced or athsiss, as long as it is not divisive,

glthoqgh th latier is mors gonseally assused. It has been particularcly
casy for the.Chrjwtien religicn to logz apy dirvective functica i inelish
'ligg dun tol our Suvkesn passion for soptinuity whervaby bhe formal continuity
of inétitutions iz carafnlly preserved while the reality is traasformed.
The ‘eocond qualilicatior wa wish to maic follows closely from $2
first. Tt bas been the Zelighteamsnt which has beon behind the Malin drift
o Euglish ;i'“duiﬂ“ and tha cevelopaecut of varlous disciolines. Wor the
mbst cart ‘the Chrdsbiqu ‘appesrance' of edusation in the 19th sectury and
today derives Irem tuo porlods of heighteus) nationwl conseionsnens.  Uhe
irBt was o bﬁ:?oﬂﬁﬁ to the frecch Revolubion with itz clearly avowed sphi-~
__clﬁr_c Aimm which threatvrod the eababliszhed erder in wsogland in Chureh and

staté. the clioice appeare? o be hebwesy the Christian religion ond ordap

2
or irreligioa and ravolutic cns Tt ie elear that the former could be chosen

——

nifher fron Chrigtian commitment or fron commibtmenl Lo tha establisheld order
or Irom mixture of both, 1% i3 net witront dntsvest that the Kational
Societg'ﬁ statement mentions preparing the poor €or 'thair proper gtations!
'ﬁeéaﬁSe many thought thot the provision of literacy among the masseg wou'ld
Le. aubveruive ol naticnal seourity iy provising acsess to revoluticnavy
literature, 'fhe aecond. perioed of heightenad connclousiess wan the paeiod
'befﬁfﬁ, during asd for @ decade after the 3scond forid Yar which Tovaed the
coﬁtéxt'u? the 1%4h Bducation act. The choic: then seemed bo aauy to be A

vetween Uhpistianity end demovvacy and eibher o uf o1: Facist totalitariun-

- o ——

.

ﬁ:m whlrh had an utheictic and pzgac cutlock veggnetiveiy. This period saw
a2 flocd of Shristian publications shout aducutinn. UMany of bhew comparead
the clarity of educstioral ajms of the bobalisariay aten with the Lifluseness

of fnglish oducational siams. il.V.2. dJeflzeys wrota in Qlaucon: An Laquiry

into the Aias of Sducation that:

The most serions weaiess in modern cducation is the
Juncertainty abset its zims. A glaﬂvﬁ over history reminds
. us that the most vital and effective systems of education
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have envisaged their objectives quite definitely, in terms
of personal quality and social situations. Spartan, Feudal,
Jesuit, Nazi, Communist educations have had this in common,
they krew what they wented to do and believed in it. oy
contrast educaticn ipm Lhe liberal democracies is distressingly
wehulcus in its aims. <

, e i
(Une can distinguish trree gtrands in the Chrisiian response to this crisis
- of educational aims. Typical of the first sort are the prolific writings

~of Siv Richard Livingstone, whose books went through many editions. His

hope 1lies in what he aees as the restoration of the Christian~Hellenia,

. educational tradition. Iwo passages from his The rducation of the Future

0 (1941) are indicative of his orientation:

Suddenly aund somehow the whole bottom has fallen out of

our c¢ivilization, and a chunge has come over our waorld,
which, if left unchecked, will tramnsform it for generations.
It is the death, or the deathlike swoon of Vhristianity
(Lenin and Hitler knew their enemy; and the Church of Italy
knows its enemy), and also of the moral and religious ideas
with which Greek and Christian thinkers tamed barbarisi ...,
The spiritual life of Surope, its civilization in the full
and deep sense of the word, com2s from two sources and only
two, Greece and Palestine. The share of the latter is
obvious but we must not underestimate the former - no one
who knows the Gresk achievement will. Christianity and
Hellenism, these, I respect, are the sole sources of the
spiritual civilization of furope. On them nincteenth-
century education was based, wnd.:they penetrated and moulded
the ideas and conduct of its thinkers, and very largely all
its educated men, 24

Baesides Sir Richard Livingstone there were many other leading(Chrisfiaﬁ;
educational thinkers, for example, William Temple and Ernest Barker,
ﬁls§'steeped in Greek philosophy and consequently advocating the
i perpefiuationﬂof the Christian-Hellenic tradition,

.Tne gecond group included such wen as W.R. Niblett, M,V.C, Jeffréyé,
T.S;’Eiib£, Sir Walter Moberly and Fred Clarke. They saw the Christianf
Hellenidisyntheais 28 a serious compromisc ot Christianity. M.V,GC, Jeffrﬁyé‘ '

for example, in iducation Christian or Pagan (1946) maintalns that

Livingstone:

" +ee Bhows no conception of Christianity as a revelation _
‘or as a gospel of salvation; for him Christ and His gospel,
like Flato and his teaching, are one important ingredient in
our western culture, We recognise idecs meres of our
~civilization in the cardinal virtues of Plato - Wisdonm,
Courage, Temperance and Justice, and in the longer list
of Aristotle which he adds to these Intelligence, Moral
Insight, Liberality, Munificence, High-mindedness, Right
Ambition. Good Temper, Friendliness, Truth, Just Resentment,
Modesty, Christianity, in the Beatitudes and elsewhere in the
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" New Testament, but most of all in the 1life of its Founder,
modi fied and added to, but did not supercede this visicn of

" human greatness. Lhere is nothing here avout conviction of

gmin and the need for redemption ... It is, in short, a view
of religion which is pragmatist and humsanistie, conceived in
terms of man's splritusl aspiration and moral progress with
little or no discernuent of the central truth of Christianity

“that 'Christ Jesus came into the world to save sinners', s
view that finds explicit reference to Christ and Christianity
embargssing, and prefers a oroadaminded and well meaning

. eclecticism that leaves everyone free to make things mean
wihat he likes ... The truth iz that, in spite of the European
adoption ¢f the Christian religion, the prevailing cultural
tradition of the West has been Hellenic rather than Biblical. 25

However, while rejecting the Chrictian-Hellenic tradition this second group
tend to endorse the liberal university as if it were Christian,or at least
fully acueptable t¢ the Christian. The writer of the general prefaze of

the University Pamphlets published by the student Christian Movemeni in

1945 assures the liberal university that it stands in no danger from what
. the pamphlets advocate:

I trust it is not necessary to do more than say briefly that

any form of ‘Christian authoritarianism' or 'ecclesiastical
control' is far rrom the winds c¢f the writers ... The writers
believe that a 'free' university is for the good of Christianity
itsclf. 26

i

Apart from their attachment teo the liberal university the writers cf the
pamphlets vary in the concerns they advocate. Dorothy Emmet asks whether
Christians should look for ‘an agreed phkilosophical outlook' and replies:

If this mcans the attempt to overcome the atomization of
knowledge into different subjects and specialisms by

achieving a new comprehensive synthesis, a kind of modern

Zumsa Theologica,l am doubtful whether in the present state

of knowledge this is either possible or desirable. We are,

I believe, at a stage in which such an external unity in

the pattern of knowledze could only be achieved by the »
imposition of an ideoclogy. By an ‘ideology' I mean an
oversimplified unity of outlook achieved by the domination

of one particular interest or type of thinking over others.

For instance, the 'scientific outlook' in art or ethics might
be an ideology, and so might the theological or moral dictation
of what should be the results of scientific enquiry. Now the
departmentalizicg of knowledge at the present time is partly
due to the fact that those pursuing different kinds of enquiry
are almost wholly concerned with problems which lie within the
sphere of their own proper presuppositions. 27

By way of contrast H.A. Hodges regards Christian students aud academics
as/having a pbsitiVe and consiructive task, and calls for the development of

a Christian logic. This he describes as follovis:
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What I mean is a study, not of one department of thought,
“but of huwan thinkirg in general, carried ocut in the light
of Christian faith. This faith has a real light to shed. ,
It is true that there is a kind of formal logic, perhaps
better kaown to students than any other, which is so abstract
that no faith, Christian or othasr, has anything to do with it;
but there is also a wider treatment of the subject, which takes
in such questions as the nsture and criterion of truth, the
linitations of human thinking and the extent to which they can
be cvercows, the relation between thought and its object, and
the part played by thought in life. &Such questions lead us in
the end to the fundamental issues of the nature of wman and
hisz place in the scheme of things, and here Christianity has
“a word of its own to say. Tt is impossible that the
reflective Christian should take the same view of the nature
and funceion of human thinking as is taken by some of the
moverents of our time. In short, there are comnsequences
for logic which flow from the Christian faith, and we ought
to set ourselves to find them.28

The third and most radical trend, which shares Professor Hodges' concern
"+ to develop a Christian logic and posits some deeper criticisms of the
- Yiberal democratic university is best represented by Arnold Nash's:

The ﬁniversitz and the Modein World. Nash proposes a new international

order of Christian scholars for whom he recomamends a four fold tasik.

1. Te dLEcover an answer not only to the question: 'How can
we as individuals serve God in the University?' but also
to the qusstion: 'How car the liberal democratic University
itself be a witness to the Glory of God?!

2. To discover the meaning of Christian vocation for a man
or a woman who is a chemist, sociologist, historian,
psycholozist, mathematician and the like.

%, To apply Christian criteria in the working out of the
presuppositions which are relevant to the study of
individual acedemic subjects and tc discover the place
in a Christian speculum mentis of the knowledge given

- in such specialized subjects.

4, To work towards an intellectual synthesis for the twentieth

century, which as an interpretation of human life and

" destiny, can be set over against the positivistic, the
Marxist, the liberal humapibarian leltenschauung »
now current in the liberal democratic world. Such
a speculum mentis will be dialecfical between the two

* poles of unity and freedom. Like Scholasticism it will
desdee its unity from its theological basis which will
provide its presuppositions. But it will differ from
Scheolasticism in that specifically theclogical sectious
of the maps will not determine the nature and character
of the ‘'‘non-theological' sections. God, not theology
or any system, is sovereign. 29

Tﬁis proposal marks the high ppint of Christian academic radicalism from

L¥;whiéh Ehéfé has beer a continuous retreat ever since,EO the writings of
Paul Hirst representing the most extreme repudiation of these proposals.

The explgnation of this retreat is complex and many of the factorg appear

' to interlock. The following suggested factors apply in varying degrees to

e
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' the three different trends we have mentioned.

~ ’a) Without doubt many looked to the Christian Faith as a source of
-morale and national unity in wartime, as a transceadent legithmation of -

‘the rightness to wage war against the Nazis. (Indeed, even Karl Popper

-in his wartime book, The open Society and its bnewies speaks highly of

‘the Christian Faith and is eager to assure us that nome of his principles
(iéfe iﬁcompht&ble with it).51 This was, of ccurse, coherent with Erastianism
_aﬁd the Anglican identification of Church amd Nation. When the emergency

’ of wartime vassed and when it became ever more difficult to identify Church
and Natioen the serious advocacy of Christian scholarship and education
:éouid méan nothing other than a repudiation of the ultimacy of both
. national and educaticnsl unity. This is something which none of the
,Writers:we have mentioned secemed to be prepazred to countenance. While

tﬁey all appeared quite prespared go tolerate a diversity of educational
.institutidhs based largely on class (e.g. public, grammar and secondary
modern schools) they didn'that any time consider the possibility of

diverse educationsl institutions based upon diversity of world view, and

in particular Christian schools, colleges and universities. &ir

Walter Moberly in The Crisis in the University momentarily does consider

the pOésibility but rejects it. His response is instructive. He vwrites:

We have ncw to choose between iwo policies, one of which
must be adopted and acted upon with determination. wither
we must regard ourselves as a small Christian enclave within
a predominantly pagan university, like the early Christians
in the Roman mmpire, or a Christian group within a Chinese,
Indian or Fussisn urniversity today; in that case, we must X
decline resporsibility for a machine which we cannot hope

" to control, we must scparate ourselves more sharply, as
dissenters, from the sub-Christian motives and practices

of the majority, and we must devote ourselves to securing
sufficient freedom of action to build up an intensive
Christian 1ife within the small circle of the faithful.

Or, as is here stroagly advccated, we should aim at

. exercising influence cn the university as a whole. We
should then seek to play the role of a 'crecative minority!
from which Lihe whole ¢ommunity may gradually take colour;
as, for example, the Utilitarians in one generation and the

" Fabians in another permeated British public life and shaped .
both legisiaticn and adwinistration. Ho dcubt it would be
fanciful to expect that, in any near future, British
universities will be filled by gocod Christians, but they may
still in & significant sense be Christian minded universities.32
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fihat is striking about the two alternative policies that Moberly propeses

is that both presume the continuarce of the liberal university as the

university. Consequently he sets nafore us a choice between the Inter-

varsity Fellowship (I.V.F.) policy of 'in it but not of it' and the
e . I - = . n R . ; %
Student Christian Movement (3.C.M.) policy of ‘in it and of 1t'.'5
Moberly doss not countenance the possibility that Humanist and Christian

principles are so radically opposed that a common institution csunot cater

adequately to thelr diverse perspeciives and interests. Indeed having

started his bock by declaring the crisis cf the university to be the fruit

of modern unbeliefl he concludes by appearing to maintain the actual or

potential Christiain character of the contemporary university. #First, at

the individual level Moberly waintesins that 'Whether he looks like it or
not, every student (or potential student) and every teacher is made in the
image of God, hos been redeemed by Christ, and is in the process of

Al . LI " . .
preparation for etermasl life.'s The consequence of this universalistic

)sdteriology "is that all thes members of the liberal secular university

are already Christians whether they know it or not ... even whether they
like it or not! Secondly his programme of 'Christianization' involves
three principles (a) the value of individuals (b) hopefulness in the face
'of difficulties and (e) the rejection of utcpianism. He brings against
this programne the criticism that:
You talk much of ’'christianizing' but the actual reforms
you suggest have little to do even with theism. They are
such as tine humanist also often wants and wants on precisely
. the game grounds as you. You advocate fthem on grounds of
natural reason and not of any distinctive, biblical insights. »
They are possibly desirable in themselves, possibly even
compatible with Christianity but Christianity is not their
_driving force, nor in your picture is God rzally the keystone
of the arch. 35
Moberly admits the force of this criticism, while cortinuing somewhat
equividcally to defend his position. Ir the end his Christian educational
ideal seems to be none other than the 'best course practically possible
i.e. the best for which the zenuine consent of a sufficient number of
e - CGOMC N [ ) . . )
people is obtalunable ... Thirdly, in the closing paragraph of his .
The Crisis in the Universmity he speaks of the contribution such a policy

will make to 'the family life of the university'~’

a phrase which intimates

b S 0 ————— o 4 AT g . Y A g e .0 P M P . e
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that he would not Lhink well of any discenting academy whether Christian
or otherwise. ifoberly thus malkes peacs between his Christian faith and

- the educationel status guo by removing the scandal from the former by
meking its dimplications mildly humanitarien and by Christianizing the

58

- image of the latter. fhe consequence is that no authentic educational
alternative can apoear tils all (or the majority) of the members of a
society are Christians. 7The underlying assumption here is that of a
closed society which will not tolerate a plurality of a diversely
orientated educabional iustitutions, viewing them as divisive and insisting
upon 2 single insvitution based on what are taken to be coumon assuiptions
and values. OConsequentiy the aims of such institutions tend to be vague
in the exirems and even contradictory sc that no one will feel excluded

_or protest. Such instituticns (a) have little resistance to political -
control and (b) by their attempt to be all things to all men in the end
s Ly ‘ 29
will satisfy no one.”

b) A second major reason for. Mash's proposals not becoming articulated
as 8 worked out and influential philosophy of education is that while
Nash eschews compromising his Christian vision with Hellenic philesophy
he foils to perceive that the thinkers to whom appeals (e.g. Reinhold Niebuhr,
Nichlas Berdyaev, Paul Tillich, Karl Mannheim, etc.) are themselves

largely shaped by the wodern Humanist dialectic of the science and

A

=31 A iige - . . .
.« personality ideal, The tendency - which is also present in Barth, -
}» -

T2 ' t2 , q 5 : s
Brunner and Pultmann  to whom others appeal - is to interpret Christianity
y »
in the light of the humanisiic perscnality ideal with the consequence of
having to cope with the science ideal which becomes something over against
the former. Bxistentialistic versions of Christianity tend to depreciate
human culture generally as the realm of inasuthenticity and regard the only
true culture as the cult of the self. Iiis means that theolopiane such

as Barth and Brunner strenuously repudiate any idea of a Christian
philosophy or Christian culture and so by implicaticn a Christian education.

Furthermore as the science ideal is ildentified as abstract sysiematic

knowledgze the whole issve of tie structure of curriculum is left uatouched
! 3¢ 1
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apart from the dewand tnat at least some of it - in the form ¢f religion
or theology or philesophy - caters to the personality ideal.
¢) A third major reason is closely connected with the science ideal of
huganism. It is the view that each of the academic disciplines is self-
cﬁnﬁained or autconomous. and neither havisg nor needing deéeper religious
or philosophical presuppositions or direction. de have encountered a form
of this view already in the lengthy quotation of Dorothy Emmet in the
’Iglaim that Ythose pursuing different kinds of inquiry are almost wholly
concernad with proklems which lie within the sphere of their own proper.
presugrosicions.’” The autonomy and conseguently the religious neutrality
of the verious forms of knowiedge (and techniques) is something about
.;which there in congidersbls ambivalence in the Uhristian writers of this
pericd. Un the one side there is devotion to an ideal of unbiased, value
free objectivity, reinforced by the spectre of totslitarian governuments
(and churches) dictating Nazi mathematics or Communist biolegy or
Ptclemaic astrenomy. On the other hand 1% was bhard to accept the view:
.that Christianity which was regarded as a whole view of God, mau and the
world made no difference to the various disciplines. M.V.C. Jeffreys in

“

Bducation Christian or Pagan writes:

" In one geunsé there is no such thing as vhristian education,
just as there is no such thing (to rame an operation that has
muckh in common with education; as Christian agriculture. There.
is good farming and bad farwing, good education and bad
education; and about the conmection of Christianity to these
activities one thing can be sald positively - that to be content
with bad farming or bad education is less pardonsble in Christians
than in other pecople ... Viewed in this way Christian education
is nothing wore ncr less than education carried on to the best
of their ability by Shristizas. VYhat is to say there is ne
‘specifically Christian technique, though there are Christian
values which can and should determine the choice of aims aad
methods and thus exert an indirect influcuce on technique. b

From tihis passage we can abstract three propositions, (a) there is no
Such thing as Christian edusation (b) Uhristian education is education
given by Christian teachers (¢) Christian education is education whose
aimg and methods are determined by Christian values. The stirongest
proposition‘appears to be the last, but then the 'Christian values' may

turn cut to bz those of toberly for which the qualification 'Christian’

-r
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may appear more or lesgs redundant. Ve are also left in the dark about

whﬁt ‘good education' might be: is it educabtion which is universally

.recogniged to be good by all possible ideological viewpoints ... or is it

education whose ailms and methods sve determined by Christisn values «.. or

is 1t an 'ecsence' which allirationzl men' are supposed to recognise.

Thess ambivalences have persisted to the present time, with Paul Hirst

as the leading advocate of the autonomy of the disciplines and of the

censequent impossibility of 'Christian education' at the greatest remove

from Nash's educational wision.

¢} Finally in order to understand the difficulties in articulating Nash's

vision we wmust not focus c¢xclusively on the confusions of Christendom but

draw attention to the fact that the <econd world wWar marked a turaing point

in the worid of education. Irom t&at time British education has increasingly

repudiated the Christian-Hellenic educational ideal of Oxbridge and the

public school, a fact symbolically summarized in the film "IfY We witness

the rapid growtlt of far larger educational institutions, programmed learning,

Xmanagément techniques, computerizaticn, the prestige of science and

techuology, the democratization of education. On the other hand we sse

the virtual disappearance of the classics with the associated respect for

traditibn;,and the universities instead of being the great guardians and

transmitters of traditional culture have become its most determiﬁed critics.

~ This break with the past is also evident in the educational disciplines.

stchology and sociclogy of sducation are orientated to present research, =
while history of education represcnting the values and achievements of the
past has al;ﬁbut disappearad. The names of Loyola and Comenios are unknown
.aﬁd the massive contribution the Church has made to Western education is
ﬁﬁéﬁspéctéd.' A consequence of this is that present forms of education tend
to take on an aura of necessity and inevitability which the study of past
edﬁbaﬁion‘(gf coaparative education) would help to dispel. Furthermore
both the @odern psychological and sociological traditions work from
rédically secularized assumptions. Freud, Skinaer, Fiaget, Marx, Durkheéim

and WebMer have mutually exclusive 'explanations' of Christianity none of . A
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which relates it in any way to Divine revelation, the possibility of
W£ich is rejected apriori. HMHor do any of them in any sense seek to develop
g Christian psychology or sociology.

With reapeci to the philosophy of education the writings of Nush,
Moberly, etc. cams at precisely the time when a shift was beginning iﬁ
the éentre of gravity af the subject following a shift in philesophy
which began about a decade bafore. ‘Lhe philosophy of education had been -

and cohtinued to be often into the sixties - taught in a largely bistorical

menner witl Flato, Rousseau, [lewman and 3pencer often being the focus of

étfentinn; Une went to past educational thinkers to find wisdom for today,
to help one construct a contemporary philosicohy of education. iEven when
éﬁe orientation was less historical and more modern, philosophy of education
was seen as a matter of developing a view of education on the basis of a

recogniged philosophical systen. Yor example in the preface tc his

The Philoscphical Bases of sducation (1928) Robert R. Rusk writes:

The scientific or naturalistic standpoint has been ably
stated in rrofessor Nudn's Bducation: Its Data and First
Principleg; the practical or preguatic in Professor Uewey's

Democracy and bducaticn; this work offers a restatement of 4
the philosophy of education from the idealistic standpoint. 5

In the body of his book Rusk has chapters dealing with the implications of

Materialism, Mew Realism, Naturalisa, Progmatism and Idealism for education.

However it should not be overlooked that this older philosophy of education
phy

with its more generous orientation to the vast and its willineness to
b3 i >

recogrise as legitimate a diversity of philosophical viewpoints that

neither Plato, Rousseau or Spencer ner the positions discusced by Rusk

held much promise for the devalopment of a Christian philoscphy or
philosophy of education such as Nash had programnatically recommended.
Nor did the subsequent shift in academic philosophy of education under

the iwpact of logical positivism and analytic philosophy improve the

situétioﬂ;fif anything, it detericrated. A.J. Ayer's Language, Truth and
Egé}g (5936) denounced the traditional attempts to formulate a general
theo#y of'reglity as cognitively meaningless and left no doubt that the
idea 0£>a Christian metaphysic was absolutely to be excluded. TIndeed

in a critiqué of Rudolph Carnap's logical positivism Karl Popper proceeded
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to defend, for the sake i his argupment, what he called 'the arch-

metephysical assertion': 'There exists an omnipotent, omnipresent and

10

[T
Hu

omniscient perascual spirit'. At best for the positivists, such an
assertion could be but wun enotional expression. However there was not
lacking the suggeesiion that such metaphysical tendencies might be symptoms
= & SiH g ymy

of emotional (if not of psychiatric) disturbances from which enli htened
secular men oupght to be free. In the face of the growing failure of
positivism to establish its contentions concerning the meaningless of
metaphysics there arose the view that metapbysics required therapeutic
tréatuent rather than srgugmenc, and councrete reminders of what there is
in order to cure delusions of generality. If saything it was secularized
‘common sense plus science that was regarded as supplying whatever was
needed in terms of a grasp of reality. A.5.N. Flew, one of the spokesmen
for 'the revolution in philosophy' maintaired that:

... enterprises of metaphysical construction have seemed

less and less practicable, less and less respeciable. For

anvone ‘who has seen how mich muddle and perplexity, how much

‘paradox and sbsurdity, has already been traced back to its

tainted sources in mislezding idioms, or in unexplained and

unnoticed distortions of standard onglish, must suspect that

anly further metaphysical coustraction which he might feel

‘tempted to erect would socon meet with a similar and embarassing

debacle under the assaults of the new 'logic and critic'. 47
The phrare !'the revolution in philosophy'! was coined by Ryle as the title
of a colleéctiun of papers by leading members of the revolution in 1930.
The suggestion came that af their best the pre-revolutionary thinkers
e.g. Plato, aristotie or iant were really doing the same thing i.e.
'philosophical cnalysis' although this was by nce means intenaed to
diminish the significance of the revolution hut rather it served as
legitimating the claim to he called philosophers, indeed the claim to be
the only moveuent doing acceptable philosophical work. Yihen
Herman Dooyeweerd, a leading Butch Christian philosopher, called into

uestion the claims of phiiosophy conceraning its religious and ideological
qu pay 2)

neutraiity in I'renscendental Problems of Philosophic Thought the reviewer
in Mind paid scant attention to his argu#ments but rather simply re-

affirmed his faith in the revolution. The reviewer ended by averring: !
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~

Dr. Looyeweerd is hardly likely to make many converis by
this book, especially amoung tho s¢ wno feel that the errors
the metaphysical systems of the past and in many of the

'-isms' of today are sufliciently explained as due to bad

logie, misconceptions about language or mathematics, etc.

without recourse to the hidden workings of relipious motives. 49
Not only was pre-revolutionary philoscphy dismissed but almost all past
philesophy was disqualified - with the possible exception of certain
‘hignly Limited epistemological aspects of the work of Locke, Berkeley
and Huge, themselves unhistorically interpreted. This represented a
severebresk with the Western intellectual tradition and cultural heritage.
The wirtual exelusicn of bthe history of philosophy from philosephy meant
e rejection of the classical and Christian tradition, and indeed of the
sedularized revisions of thal tradition c¢.g. the writings of Hegel, Coute,
ey AT o 2] L . .y - 50a |
Harx, Suencer and almost all subseguent continental philosophy. Two
of the particular targets of snglish positivism were absclute idealism
and existentialiom, partiy becsuse of thelr doctrines but perhaps even
more because of the type of guesticus to which thelr doctrines were
anewerd, With respect tc absolute idealism, it waa in a Hellenic-ldealist-
iy : e d S :
Christian synthesis that tlhe sducatiemed later 12ih and early 20th century

ez 2h ‘
. clergy took refuge against the renewed militancy of the Enllghgment
tradltloq in the form of scientific naturalism and empiricism.
Eonsequ@n ;y idealism was perceived to be part of the apologetic aruwoury

h

of Christendom. #arnock Wezerds the suggestion that in fact Idsalist

metaphysics, for those who had left hehind any distinctive Christian

belief (e.g. ©.l. Green, F.H, Bradley, B. Bozanguet, J.%, McTaggert)

e
‘has "',.. arisen from, and often too become a substitute for; religious
51

or theological doctrine’ Gelluer indec:l speaks of absolute idealism
JLOg 3y

'éﬁqbeing the established religion of the period. While idealiem

femained powerinl, irrespsctive of whether 1t was sowewhat Cuaristisnized
or not, it had the function of keeping open the large questions ahout the
meaning of life ~ God, values, mau, society and the world - wnich retained
Cgristian answers as possible answers, recognising ag it did that 'science!

aud 'common sense' did not erzhaust the maiter. A siumilar account is

possible of the animus of the analytic tradition against existentiaiism



with a vengeuce - the larpe questioas, and often

ased visibly theological language to velice their

concern. Nistzehd Heidasypger, Savtre and Camus work out in their own

snces of atheism - the repudiation of

u
;

.dé tinctive ways the goriows conse
iYe rentral sffirmation of Christendom - and arrive at conclusions remote
from those which could he welconad by tne quiritual Jdescencante of the
Enlighten@ent. Tnieed so reacte as to almost constitute a reductio ad
gﬁﬁqgggg of atheism and conseguently a powerful Christian apolcgetic.

On the few rare occasions when analyticalily orientated philosophers do
touch upon the large question of the meaning of life one cen almost fesl

the embarassed reticense with which it is discussed. Karl Britton iz

Philosophy and the Meaning of Life writes:

My cong¢lusiown ig that iife _ﬂ_'meaning becanse of the following
facts - if they are facts but not it they ave jnventions:

(1) A man way be guided by his own convictions.

(2) The 1ife of a person matvers in itseli; because it may
matier to him and it may matter to other people.

(3) The wrelationsnips between persons matter in theuwselves

and many of them are of value in thamselves.

{4) A person way deteclt and accept a particular pattern in

wi= own life. If so, he aay be gnided by it in the restreicted
sense 1 hoave explalned. 52

A far less Lhip aud formal azccount is given by John Passmore in
The Perfectahility of Man:

These are the men to he feared above all others - the
Rohespierres who 'love humanity, the Ioguisiters who
‘love God’. Tho loves which determine the quality of
& society are not such pzeudo loves as these out what,
relatively speaking, might be called the ‘iittle loves' -
the love of cune's work, of one's friend, of works of art,
or scientific awd technological achievements, of justice, »
of political freedom, of one's community, one's wife, one's
coildrer ... 'To be a wan' Sartre has written 'means to
peach towards being God'. That is why he also describes
man a5 a ‘useless gassion'. For certainly man is a
tuseless passion' if his passion is to be God. But his
passions are not useless I they help him to become a
little more humane, a little more civilized. 53

Passmore's account, though it appears more contentful atill sesms to
suspend judgemen’ at the deepest level leaving one tc wonder what the
actual content of the 'little loves' should be, for one lacks a orinciple
. for their ordering and interpretation. such a suspension of judgement
‘séems endemic amongst those who see a focus to life as inevitably con-

ALY : -1 3 k X
-stricting and reductionistic.’ Such a 'pluralism in a vacuum' we have



snoecunterad a‘rb«uJ in Dorodly Smmet and will encounier again in Faul Hirst's
rd
imase of the educatad manhLm arnst Cussiverts anthrapology. A coasaguence
of such o view is That a mon casily becomes the sum ol his roles in socisty
aud lacks aﬁg deeper identicvy, a ‘rass mz2a' lacking Tauthernticity! iu

'.'_!; .
=1

exishantialist terminolopy.”” 3uch a plurzliss, connected with Wittgonstein!

i
idea of the diversity of longuzge gewzs which are played, has besn basic to

tha later analytic philosophy itself to which we aow tura.

e

Fhilosophy since 1900 dous hls

G.J. Warnock in bis w2ll known B

~utmost to discredit wetsnhyoicsl gquestione particularly, one feels, to

fnl]

eliminate amongst ethers possible Christian answers. irst he contrasts

metsphysics with scteace, in sarticular the theory of evolution {a particularly

‘111 chocern examsle) of which he gays that it is "... supported nct so much

by, arcumentg. »ud would be arguments as Dy sn impense variet; and range of

ot

emplrlcak facts.,"”” 3ecc

aly he digmqualifies metaphysics in terms of o near
dogmatic affirmsiion of coaomon sense. "1t appears” he says T'to be most

cvideiftdy true that, in iis gimple [oundaticns, our ordinary 'vxy of seeing'

4

the world is absolutely stabizs and obstinately .unshukgable.” Thirdly, and

it peeme oh complebts voriapc o with hisg revious cujscbicn to metaphysics,

be glays the relativist

[

it hne

3 ... Becomé 2luwozt impossible to Lelieve that some one
way o2f-seeing, sowe ous 7

T

celaisn to be bbz
it would comaoniy
of gome pariicular
any . suth theory
pivern o clrenlar
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Jarnouk cleavly reserves his relativiem for "metaphysics! ond in no way

will allow 4% to wrdermias his fafely dp Sha virbus s lallability of

science srd Common gends ... aal we wWe shall ses,; mualstic ghilosephy s

aar oul of the way of

b(‘ur*hl-' he Ieaves us in no doobh Thcs thouse who we
science and cowmon sensa musb pe snffering fream o condition whish is
siamil Lanenualy patbolegical aad e

To be, afber 2ll, sulfliciectly ous ed wy a Vvisionary
~project of intellectual »elcrn Lo spend years ugoa itz
systemizabivn and apdop is, fortunstaly wo doubt,
a very rare condition ... such ... labours are cuarsly
as pointleass as they ere uonally uosdnberesting ..

Faaas )
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the condition of true metaphysics fervour .,. depends in

lurge part vpon a kind of i1llusion ... (and) ... cosmic

anxieties. 59
And so with a rhetoricazl sweep, it seews that Plato, Avistotle, Aquinas,
grDeSEarfés, Spinoza, Leibnitz, Kant, degel, Marx et al are dismissed.
Fifthly, with reference tc the suggestion that philosophy should desl

Ve

wiph fundamental beliefs or Weltenschauungen Warnock avers his view
>that g "whén one comes to leok into these questions at all closely,
they eitherlbreak up or melt away tc such a degree that any general
-@tatement . becomes quite impossible."eo This, of course, is bound to
be the case with any general statewment if by "look ... at all closely"
means to be guided by Bishop butler's nominzlistic dictum that 'Sverything
is what it is and not another thing'. If such a policy were followed
consistently it seems that even language would be rendered impossible.
Both analysie and synthesis are involved in logical normativity, both

g lpgical‘distinguishing and logical identifying. ‘'Analytic philosophy!

“.as its name indicates has a fixation with logical distinguishing and

éﬁééké'éé if this is (a) only proper task of philosophy or (b) the Oh1§ j;;/

i?prééer;%askiig this historical epoch. However, synthesis is, of coufSe{»y“

aiggiélﬁreéént'ih that analysis and synthesis are interconnected.

Analysis always presupposes some theory of relevaut differences and good

distinctions even if those (thought to be) present in ordinary language

are embraced, ALl 'analysis' occurs therefore within a wider synthetié‘

perspective, without which it would become quite directionless. There is
-

no logical snalysis without logical synthesis (the poseibility of concepts

requires that) and neither can ocour outgide of a philosophical framework

sﬁapad Ey a religions groundmetive, as 1 shall argue later. Any such

sﬁggeatiaaniﬁ most unwelcome to Warnock. He himself refers to the

suggestion that analybical philosophy is not ideolozically neutral and that

its "... views and proceedures are not distinet from, unvelated to,

matters of: Weltenschawuny variety, so that for philosophers to distain

any concern with these watiers amounts in fact to their being blind to the

implications of their practices". Te this he replies "What is certainly

lécking ig any demonstration of the ways, if any, in which current
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the condition of true metaphysics fervour ... dopends in

large part apor a kird of 1llusion ... (and) ... coamic

an¥ieties. 59
And so with a rhetorical sweep, it secus that Plato, Arvistotle, Aquinas,
Jescartes, spinozy, Leivnilz, Kant, depel, Marx et al are dismissed.
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Fifthly, with reference Lo the suggestion that philoscphy should deal
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with fundamental beliefc or Weltenschauungen Warnock avers his view

that ... "when one comes %o look into these questions at all closely,

they either break up or melt away toc such a degree that anvy general
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- statement bacomes quite impossible.! of ccurse, is bound to

be the case with any gensral statement if by "look ... at all ¢ rlosely"
means to be guided by Bishop butler's nominalistic dictum that 'HSverything
is what it is and not another thing'. IF such a volicy were followed
consistently it seems tuat even language would be rondered impogsible.
Both éﬁa‘y ig and syathesis are involved in logical normativity, both
logical distinguishing amd logical identifying. ‘'hualytic philosophy!

as its name indicates has a fixation with logical distinguishing and
speaks as if this is (a) only proper task of pbilosophy or (b) the only
proper basi in this historical spocii. However, synthesis is, of course,

- always present in that 2nalysis and synbhesis are interconnected.

Analysis always presupposes some theory of relevant differences and zZood
distinctions even if those (thought te be) present in ordinary language
are embraced., All ‘ana'ysis' occurs therefors within a wider synthetie’
perapective, without which it would Locome quite directionless. There is
no logical snalysis witbout logicel synthesis (the poseibility of concepts
raquireﬂ that) znd peitner can ocour oitgide of a philos ophical framewcrk
shaped h} a religious groundmetive, as 1 shall argue later. Any such
suggestionq is most unwelcome to Warnock., He himselr refers to the
sﬁggestion that analytical pnilosophy is not ideologically neutral and that
its "... views and procesdures are not distinct from, unrelated
matters of Weltenschauung variety, so that for philosophers to distain
any concern with these uatters amounts in fact to their being blind to the
implications of their practices”. Yo this he replies "Whai is certainly

lacking iz any demonstration of the ways, if any, in which current



philésophy has such general implications, to set against the undeniably

plausible ﬁﬂiﬂﬁnfﬁﬁéi contention that it has none. However, this might

be attributed to the diificuliy of becowing aware, at any given time, of
the deepest, wast unquesiiloned presuppositions of the day. If so, it

A

would be the courge of prulence to await with due humility the verdict of
3 61 L L
history," Warnocl's book was pubiished in 1958 and one feels tempted to

sugpgest that it was one year later, in the form of srnest Gellner's

3ordu_4nd Tningis  that the verdict of higtory arrived. The verdict has
been studiously igncre: by those of warncck's persuasion. le is so

confident of the neutrality of analysis that ne is able to end his book

strongly hostile

i,‘-

witk the perting insinustion that ... "they only need feel
to contemporary philoscpuy whe have cause o fear or to dislike a clear
1 y i 3 = 2] 62

< ool 207 10 RO I R < 21 a i (N O 1) Y
iatellectuol sir and 2 low temper: tb'e of argugment

B0 far in this chaoter we have reviewed both the inner weakness of

past Chriatian involvement in education due to fhe effect of snjthe
which has both resulted in a dialectical dualism of nature and grace,and
hais divided the Christian coxuunity inte part%§ who have engageda in
different types ¢f synthesis. Ne have »lso touched upon the external

hostility ef philesophicn? and educational thought lduring the last four

decades. Both of these factors have taken a heavy toll of the exciting
poasitilities which were gilampsed by Christian writers during the era of
the Sezond World War. {thristian awareness has shrink from the level of

weltenschanung and gpeculiun mentis to narrow ecclesiastical and theological

o »
concerns. So far we heave not wm2ntloned the development of theology so a.
few comments =t this polnt might help te Fiil out the picture. HNot
& B

L ro " ] ) ST U N : W
inzppa@priately © ia a chapter on theology in Cirisis in the Humanities

Y

(1964), for iheology has beoen caught up in the crisis of Vestera Humanist

scholarship. Alec Vidler concludes his chaoter by urgzing the cetbting up
of Christian researeh institutes at the universities, with the hcpe that:

Wle might tind some bnglish theologians emerging who would take
the lead in adventures of the mind, instead of waiting for new
advances to be made in Geruan, or elsewhere - and then making
sure they are adapted for home congumption only in o gafe form!
wny is it that nc theological classic, like Sutler's Analogy
or daurice's Kingdom of Zurist, has been produced in England
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in this century? Our professional theolczisns have been admirably
erikiite and masters of critical acuwen, but they never seea to
have any devastating new ideas, at lenwt not onaes that they
succeed in cemmunizating cubsiae theilr own coterie. Not until
gomething of chis asort hap;ens will *divinity® once morc make

Ca lively jmpact in the Yield of higher education or becone agailn
a natural talkisg-point wherever men face vm-gether their deepest
beliefs and pecplexities. 03

Theolcgy's major point of contact with the general intellectunl world has
been with philoscphy, both Briticsh and Continental. If theclogy is taken

to be the =cholarly exposition of revelation theu both sorts of philesophy
hévé tendes to‘call the very pogsibility into question. The former doubts
whether theological langusages has cogritive content while the lattier, in
gorrclation, deries that revelation cen couwe or he expressed in unambiguous
propositional form. To the subjectivism of the former the latter adds an
individualiem whick tends to make 'God' the subject of a private unspesaitable
1mvsticism.\ Bue to the failure to aevelop a Christian philosophy to undergird
and structure theological thougnt no wmajor work in systematic theology has
been undertrken in Britain. furthermore the acceptance of analytic or

philozsoghy by theclogilans has meant that apything in their

existentialist
pogitions which went beyond or contradicted [umanism was rendered
problematic. CJowsequently a major ot of their effort went into the
attempting to show thal soms sort of Christianity was compatable with

tmodern philesophy's, A reading of two representabive velumes New bBssays

in Philosophiral Theolo y (ed. A.G.N. Flew and 8. Mckaciniyre) ond Faith

and Logic (el. Basil Mishell) gives the impression that Christianity is a

warginal plienomsnon whicin lives by the grace of wedern philosophy. Not

~only zre the Christian apologists usially s dacade or wore behiad the state

of philcsophic debats, but they cowhere seriomsly question modern phiiosophy
Eh

or yenetrgte to its deepest assumpiions. Anzlogles of thkis situation

oneé finds in every field of humen oulture. . consequéence has been that the

Christian comawunity has sought to eithzr survive by isolation, or to win

acceptsbllity in terms of secularist porms and methods. The Christian

v but culturally

g_e.

world has been polarized between a clearly Shrist:
irrelevent pietism and a form of Caristianity which iu its desperation to

‘prove its reievence in terms of secular nocms has all but lest any Christian
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identity. The latber secs in &he forwer a scnizaophrenic existence torn
between quite wnrelated 'sacred' and 'secular’ concerns and advocates a
unified sxistznce even if {nds means a ’secular' or 'veligioniess'
Chrictianity ... living without God. e former sense that the logic of

the appcal to secular norws is that Christianity is bound te be unaceeptable

unless and unbtil it becomes identical with the position which has posited

N

these nor'ms.'JS However pietism is invariably preparel to go alony with
fhese secular norms -~ for it has developed no Christizn aesthetic, politdgal,
educaticnal, ete. norms of its own - up to a certain point beyond which

it is not prepared to uegotiate. The difference between these positions

is not radical but rather cps of degree, Zietiem is prepared to have most

of life secularized whereas liberal theology is prepaced to have almost all

of it secularized. This has meant that Christianity has failed to develop

Vs
v

its cultural poteatial on the one hend, and, on the cther, due to synthesid,
the eoris.s of Humazaism has hecome ite own crisim. [bE 1s to soume contral

features of the eorisis of sggular lumanism that we now turn.

—

The crigis of secular humanism, at the level with wtich we are

e

conserned, relates to its central doetrine of reason. At the beginning
&odern woestern humaniss largely inherited the labte wmedieval faith-resson
dualise giving primacy howsver to reason and incr reasingly depreciating
(Christian} faith as 'unreasonable' aud therefore as unacceptable. This
developmeut one can see a8 one moves Irom Descnrtes who regards faith with
reverence (albeit as largely irrelevert to s2colar concerns including

]

veiled or unveiled hostiiity of the Lnlightenment.

192

philosophy) Lo the politel

<

N

Hume makes ¢léar his erclusive and unqualified commitment to autonomous

human thought in the fora of philcscphy:

"Pis certeinly a kind of indignity Lo philosopby, whose
sovgqg:'j author‘ug cught a2vevywhere to be acknowled jed
tc oblige her on every sccagion to nake apnlogies for her
conclusions, and justify nerself ke every particular art
and science abhlch way bhe oftfended qt ? >r., 'nis puts one in
mind of a kiag haing arraig? for pigh treason against his
subj “cba.=?5‘ B - I

va2lation of rzvelation and

Here we have a clear iaversion of LLe
patural reason, of theology and philosophy Young Karl Marx in his rh.D.

thesis rightly interprets the thrust of this quotation (along with some



sok writers) as a declaration of

similarly sceptizsl pas

oppositien! ... against all gods, heavenly and earthly, whe do not

acknorledge the couscicusness of man zs the supreme divinity. There must
E =

. T . O . . . = g
be. no pod on @ leval wita it." / nis declaration of autorowy, this

confescion of the finzlity of men is the root of all humanist philosophy.

s

The tash of that philesophy then is to provide s thewretical formulation

Lv-

and expressicn of Lhat humanist faith, in particuler the vindicaticn of

the "coasciousness of as the guprews divinity". Two passsges from

contemporary leading Humsnists make it clear that they recognise a 1ifference
“between btheir humanist religion =amd its theoretical expressicn.
HoT. Blecklyam writes:

There are hamanist philosophies and non-humanist philosophices,
vut humsniza 1o oot a ;urt; Tt s ghilosuphy. Tt it had been
it would huve died and been embalmed in the history of philosephy.
Technical philosophy is concerred with epist@mology, ontology
axiology, ethics, mstaphysics and such pe izl diseiplines.
Humaniem is immediastely cowcerncd with dec.sive answers to
questions that will not wait {or the r@solut;on of puzgzles

and the ssttlement of age-old disputes. As theolepy does

not invent Christianity but =zerves to formulate and to

defend it, so the philo=ophies may be used to attack or to
defead the blunt position or facst who accordinglto their
lights and what they feel in thelr Lones find themselves
constrained to thing that man ls va his own and this life

is all., and who go on to counclude that nevertheless human
values are worth =il the cudeavour they exact. &8

In a similar spirit Cyril 3ibby wriies:

Bven though 21l aveilable evidepce of the workings of the

universe secms to iundicate that the present has followed
inevitably from the pash, and it might seem that the future
will follow inevilebly from the prescut; nevertheless the
nuaanist has Faith that he cav in some way inlluence the
future. Yithout sush s faith, ne could well by a rationalist
and a phitoscophlcal materialist, but he would scarcely be a
bumanist. Such faith (and the word is juztified, for the
velief it ewpresses has not been arnd probably never could
Lbe proved) the humaniet has somzihing in cowaon with the
religious ran. [% is not so much that the lattar is a
heliever and the furamsr en unbeliever, but rather that
sne puts his faith in a deity awl the other in humanity.60

This second passage eddes to the first & recognition of the dialectic in
the religious groundmeotive of huusnisa between the ideal of .science

and tﬁe ideel of free personality. How is one to rightly characterize
the sﬁpreme divinicy, namely, the conssiousness of man? Ls it to be
“found in an autonomous rationality or in a rational zutonomy,

70

unconditional science or an uncenditicnal freedom? ¥hich of thess is



to be civen primacy leais to the first wsjor civision in Hweanism.
Further division oceurs when the questlon is asked concerning the content
of 'rationnlity! and ‘cotoncamy’. One of (ns major tesdencies hos been %o
identify rationality wich science. f first this was with sclentific
rosulis and more recently with scientific method. Tais shift occured

because 5f the incressing roceguibien od the ever changing character of

with the assumed atability and reliability

of seientific method. Alleslance o sciontific methed meant too that cns

was not cormitted Lo donirines and theories which remsined ever open teo

question, revislon and rejeciion. Sush an attitude, open and critical was
contrasted v with the closed dogaatic attitudes of others and especially
those of Christian belie s.  A.d. Ayer in his intpoduction to The

Humenist Cublcok writes:

They {(Humanists) put their
23 1°pllc ‘1on,that BT

ravision.

inued to be a digtinctive

e rationalists Lo
their fidelity to

Cambin: view that the Humanist puts his

mmman thought and in scientific

cfaith in huwanity and speciil

method, a method deserving =il min's trust and fidelity. Bot what is

{e.g. sociclogy of science,

;iPSj$nﬁ&ugJ of science, history of science, vhilosophy of science)etc.) "

very 4ifferent aceounts of it. If we

;studyimg soience and preducing

le‘lj restrict ourselves to the 'ohilosophy of science' for the moment

‘then we detect the polarizi
and ‘:,1*r50ﬁal,ity;’ ;
Tadsr the- influence of Ehe science ideal earlier philcsophy of
Ecienca waintsined thatthere were the ~ules of scientific method which
?ifgprcperly applied t¢ the facts wonld infallibly lead one to the laws

of na ture. Of this new metnod of induciion Praucic Bacon proclaimed

#T ‘have provided the machine, but the stuff must be gathered from the




Facts of nature™, Sucon further com

wno righily considers the
rd’;‘{'luelal}' apg; lied himse
uxmwifM'hm"
by # courase of experiment
birt that L1l has been
uisy, o Eo fShe whinl and
101 chance

..o it i3 en anazling
. .

'»“13 “”nxa*? ed 4
cither bo {he mist
ly of argument, or
a=d of vague and 113~d

caliad *classical® thea it is clear from such
a ?iéwpoint the 'ropsntic! alfternative i3 goilug to e associated with
the terms 'tredition', ‘fargument', 'fluctuations’, 'chance', aad
'i1l-digested experience’ and inceed zu least most of these terms have
been Qse& in conbtemporary reflections abovt scienca. DBacon's vizw of
.m;thad, zadiated by the vznons of experimenial inguiry of 5.5, Mill's

caolled the received viasw of

Syastem of Logic have led to wi

inning 1o the 1940's 15 became commonplace for

ariomztic

b
A
£

philogephers of science to construs scientific theories as

riial ohsscvationzl erpretation by means

SN

of cerreszondencs not see itzelf as proposing

a methed of seian
b of discovery® snd the fcontext of justification',

stter. The genesis of theories was to he

ignored and ewslusive stitontion was
Kot even so, but the latter was to be reconstrucied 'rationally' as

axiomatic systems; the latier would display the structure of scienae.

Already in this wove one can nee & severs restriction of scientific methodw

cand a growing distarce between scilence and philosophy of science,

m,

developing 2 feorpalization ssaid to be in the interests of logical clarity,

but in fact completely igmored by, and ignoring, developing contemporary
science. Such a lopgical positivist position projects an image of science
. under the contrel of the 'science ddeal' of Humanism and radically rejects

everything connscted with the p(f””ﬁalzf ideal' os metaphysical and

therafore meautv 2g5.  dcicuce was 2 mebler of eapirical facts and

: .

e {ully charvacterized in such terus.

e

logical inferences and could

Karl Popper embraciug both ideals of 'science' and 'personality!

to theories as final products.

s,



-ut foreard @ theory of acience ip widch explicit room was amade for the
activity of free perscnality. @itheut it thers would be no theories.
sasivtains that ...
'.am,?\ou of having
© the process,

at gvery discovery
5 ferzative inteitient

: roa lopilsal reo
asy be egpreaged

tanodirrational els

ey £ s es -
EHONT S senst.

For Popper the Jozic in science is the deduction of testable propositions

b

hesis. Sven so

from the hypobhesis, not the cripging!
Pooper's logical wmethod of testing is but a psle refle ctxon of Bacon's

n

is of expericsnce. Says

machine for

apperdix of The Legic of Seilewntific Discovery:

all have to gelt acoustomzd to the idea

: I think that we sha
E as a 'wody of kuowledgze!

that we wuat not Zock upo 5
put rather az a system of eges, that is to say, a
éyatem oS 28 or antic at ions wileh in principle cannot
be justified, but with whizsh we worg as long as they stand
up tc tests, and of which we ave never Justitied in saying
that we know that they ave ‘irue! or 'more or less certain'

i o8CLE
1
14
5

or even 'probable!., 72

This wmay scem hitter medicine for thoss enamcured of 'scientific method!

vut recently far more drastic proposals have issued from the 'enfant

terrible' of philoscphy of science, namely Paul Feyerabend. He has

g

collected the central ideas of his previous papers in a volume just

yublished titled siguificantly Against tethod (1975). 1In an earlisr

‘paper he meintains that "... sclencs Loth is, and should be, more
irrational than Lakatos and Feyerabspd (the Popperian author of the

arnd the 'Problems of Umpiricismt) »

gecks to exploit what he sees as the
W“&kﬁ@bb and ambiguities of the lugie of scientific explanation to the

end of showing that thers is no such logic and that if there was it would

e &et cimental 9£ 5019nt1f10 progress. Against the Popperians he writes:

o

fdow this preference to tests and criticism which is supposed

Cto gusrantee the rationality of science and, perhaps, of our

. entire logic may be either to well defiped proceedures without
which & criticism or test cannot be said to have taken place,
or it mxy be pursly sbstract so that it is left to us to fill
it now with this, and now with that concrete content ... In
the nmecond case we have but a verbal ornawent ... 74

BT LU
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Furthermore:

fone of the methods whichk Popper wants to use for rationalizing
gclence can be applied and the <ne that can be applied,
refutation, is greatbly redvced in streagth. Yhat remains

are aesthetic juwigements, judgements of Laste, and ocur own
subjective wishes ... it seeams to me chan an enterprise

whose human character can be seen by all is preferavle to

one thal looks ‘objective ' and impervious to human actions
and wishes. The sciencss, after all, are our own creation,
including all the severe standards they seem to impose upon
us. It is good to ke constantly reminded of this fact. It
is good to be constantly reminded of the fact that science as
we kpow it today is not inescapable and that we may coustruct
a world in which it plays no role whatever (such a world, 1L
veature fo suggest, would be more pleasant than the world we
live in today). What better reminder is there than the
realization that the choice beiwesen theories which are
sufficlently gensral to provide us with a comprehensive world
view and which are empirically disconnected may becoms a
matter of taste? 'nat the choice of our basic cosmology

mxy begoeome g wmatter of taste? 75

Feyerabend's *romantic’' theory of scicnce is something he recognises as
such. In a footnote connected with the passage above he comments:
Popper has repeatedly asserted, both in his lectures, and in
his writings that while there is progress in the sciences
thers is no progress in the arts. He bases his assertion
on the belief that the content of succeeding theories can
be compored and that a judgement of verisimilitude can be
madd. The refutation of this belief eliminates an important
difference (and perhags the only important difference) between -
science and the arits acd makes 1% possible to speak of stylea
znd preferences in ths first, asd of progress in the second. 76
Nor does Feyerhend's account of science stand as sn isolated one. One
can digcern during the course of the past twenty years, a movement in the
philosophy of science againet the two central (and related) features of
positiviem. (i) that it is possible to theorize free from metaphysics
: . - I ‘ &
and commnitments and (ii) that it is possible to unproblesatically thecrize
~on the basis of experience. The problems of empiricism have been long
visible in the history of philosaphy)and certainly since Hume,but they
“menaged to survive within philosophy of science after they were implausible
elsewhere. The work of some further ohilosophers of science are relevant

to our present argument. In 1958 there first appeared Michael Polanyi's

Fersonal Knowledge: Towards a Post-Critical Philosophy. It was a

remarkable work in many respscts and generally ignored by philosophérs of

‘science. It was remarkable in its extensive references to contemporary

. ¢ 7
and past science. Kven more remarkable is the critique of critical



philosophy, the critique of post-Cartesian philosophy which Polanyi proposes.

Angitcan
Polanyi a Eﬁm;n—aaﬁhelia, turns back to the Christian tradition for the

understanding of science. He wriies:

In the fourth century A.D. St. Augustine brought the history

of Greek philoacphy to a close by inangerating for the first
time a post-critical philosophy. He taught that zll knowledge
was a gift of grace, for which we must strive under the guidance
of antecedent belief; nisi credideritis, non intelligitis ...
We must not recognise beliei once more as the source of all
knowledge., Tacit assent aud intellectual passions, the

sharing of an idiom and of a cultural heritage, affiliation

te & like-minded community: such are the impulses which

shape our vision of the nature of things on which we rely

for our mastery of things. No intelligence, however critical
or original, can operate outside such a fiduciary framework. 77

Pelanyi anticlpated Feyzrabend in maintaining that:

No rules cap account for the way a good idea is produced
for etarting an inguiry; and there are no rules either for
the verification or the reﬁufhtien of a proposed solution
of & problem. Rules widely current may be plausible
enough, but scientific inquiry often proceeds and triumphs
by contradicting them. 78

1t is worth noting that the history of science is a very new discipline

and has only recently begun to move beyond the stage of positivistic

i~ ’
Bl

chrenicles. Esrlier positivistic philozoprhy of science had been able to
- project its picture of the 'structure of science' without the check of
either historical or sociological studies of science to see whether there
ﬁés any reiation between the propoged structure and actual scientific
thought and practice past and present. HNow that the history of science
is more developed we find disputes hetween rhilosophers of scienée such
asg Stephen:Tﬁgimin and Broest Nagel as to whether philosophy of science
.should be a study of scientific schievement in vivo or a study of problems
pf explanation and confirmaticn as reformulated in terms of deductive logic.79
If any one work can be said to have brought the history of science
into theﬂphilosophg of science arena it is undoubtedly T.S. Kuhn's The

Structure of Scientific devolutions first published in 1962. Like

- —pn <

Feyerabend and Folanyi Kuhn's doctrine of the scientific paradigm undermines
ppsitivistic appeals to verification or falsification with respect to
theories rected in different paradigms, in that he holds them to be
iﬁcomm@hsurable. While the Vienna Circle and its spiritual descendants

wanted to free science (or to maintain that science was free) of metaphysics,



beliefs and commitments, Kuhn tokes a positive delight in inverting this
¢iewpoint. Indeed he clooses to compare normal science with theolog:
hoth implicitly and explicitly, finding massive similarities between then.
I . . - R - o .
He writes of soiemtilic edusation as o ‘'process of initiation which
‘prepares the student for mewbership in a particular scientific community'.
He says that 'it is a narrow and rigid educaticn, prebanly wore so than
. B2 .
any other excepl perhaps in orthodox theology'. He maintaina that
noriaal science 'often supyresses fundamental novelties because they are

5 " . . . P = .
necesssrily subversive of its bagic commitment’. When it comes to

t) 1

repudiating +n old peradigm and euwdracing a new one, he describes it as

) ‘ _ 8& . , ] .

a 'conversiocn saparience’ adding taat ‘'a decision of that kind can
; 85 . . , )

made on faith,’ In the yeay pricr to the publicaticn of nis

o
O

oniy

ge ideas in a paper entitled *The Function

book Kuhn asnticipated many of the

Cof Dogma in Scientific Research'.

These developments have made the ddentification of rabionality
with moience and scientific method appear at loast problematic rather

* than gomething which could simply be assumed .
This whole development has raised in a pointed form fundamental
proslems concerping (1) whether *faith in reaseon' is an appropriate
sttitude Tor a raticnalist (ii) the scope of reason in humar iife and
(iii} t“ergreciSQ content of reason. With respect to the point (i).it

‘has been W.W. Bartley in his book The Retrsat to Coomitment (1962) who

has been mosi acutely aware of the problens af a rationsliism which ig
»
structurally similar to a religious fzith, so that the Uhristian believer,

for example, is able to correctly characterize rationalism s simply an

alternative veligion. Bartlsy thersfore tried to develop what he calied

{9

' a comprehensive critical rationslism from which he thought he had

faiih or commitment. BRven rationalist

©o. 7 eliminated every ele:
principlea are to be open to rational criticism. However, this pre-sapposes
the ulti maeJ of rationzl criticlsm itsell. Conscyueantly two questions

arise here. ¥First, if the phrase "vational criticism' is to be mire

it

jthan a slogan and to carsy some genuine conient then it seems that one

. has intréduced a new rationalist doctrine providing an ultimate criterion
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which all possible doctrines will have to meet. In the seconl place, if

st of roticuaiism is seriocusiy irtended then

o

tn

Bartleyis ‘rotional criti

the ri-ony e know how hs would answer

as a follower of vy

t conditions would he be prepared tc abandon his

the guestions; uoler

lism, what argivents wyould lead him te regard rationalism as

Q
4]
W
',,..l

rati

t sesms doubtinl whether he is really prepared

M
=i

ationally unasccoeptable.

Lo put into qu

.

his commitiwent to the sutonomy of human thought and
23
the Humanist faith on which it rosts.
the issue of the scope of reasorn in human life
Chas vevied partly in relation to (iil) the precise content of ressocn.
P o 1%
Zométinmes it pas bkeen restricted to formal logical inferences. Sometimes

=n used in a much broasder sense

¢ terms 'l

often giving an spricri

cand thereby to the ontolo

as human life (or at lesst as wide as his

‘meven forms of know o} and resiz.g any attespt to limit it to the

area of nabur
Finally, with resocct o the content of ressorn, while the intimations

“ of universal validity (and the consecuencs of universal humac community)
”ramain, the Enlightment cxpeciati
Cyeasén is identified with formal lozic so that it may clalm more inferential
|54
valhdLbV ‘or gonsistency but remain distent from truth. Cthers have

sg) with giving reascns. Others again

identified resson (ant reascnad

‘geent to bave developed a gocial account of reason in terms of human

.agreement. Perhaps the most fragmented account impginable has been given

by G.J.-Warnock, who in the tradition of J.l. austin has zimply envmerasted
v A 3 find

Cthe Jdivers: ways lo which the word ‘reason’ (or its cogn is in fact
"uged., ' He does not s2e this so much ag the point of departure for
developing a theory of reason zs of being the conclusion and the nemesis

of any such attempt to find some essencs or underlying unity or the

., acceptance of some and the rejection of other uses.
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Yok, 19?’;5) A
I believe in crder Lhat I may understand.
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snd to waik with confidence in this life.?
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bage refereuces ave Lo The rhilasochical Aorhs of vescartes {trans.
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of a Uoncept from Aristotle to Marx
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‘jiut?oduée what Dooyeweerd has referred to as the rel
Western culture, Fhe fuhitmenial religious-notive <f Greek thought; in

of

;reus, 1967) p.15G,
4t chis po Lug it seems suitable to briefly
glous groundmotives

“his view,-is vhat of wmatter and forsi. This bhasic motive eoriginated in a
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thouzht this scholastic Ch
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roundmotive of humaniste-
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April 1900 p.8-9
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Fregs, Shicago, 19072) o070

61 IThia. p.11
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85, Thin . 0.3
8k, ibid. 3.159
85, Ibid. p.i37
R%. Reprinved in k.U. Srvombie's Sci: 1z
87, For exsmgle Mortnu L Sokrin sovslades o
of scienuve:
““ev1vuu1y we oave 211 admithed that ope cannot tell beforchand
if one's coajecture is correct - one must test i, toy to refute’
it. low we find thaet if Glere is ne tezt, or if the tests refute
the theory, the Tanlf may Lie with our imasgination, or the tests,
or othar absumétione. That i=, tbe theory mzy really be a yood
and uselal ons. In this cng> toc, we must wait aad see: history
. dsthe only judge. Bui if this is o, the only lhing ap individual
©operating in the present can do is believe what he will) apnd give
reasons for his belief zu. agsingt the beliers of otaers. vhat
mor2 does uryonc wack, acd wh;v  'On Being Unreasonahle!
Philowophy of Science {(Harch 1973) ..9
. 88. This priab I susppof cotla alse be made againet A.G.d. Flew's
‘contribution to lew Ssseys in rhil:sophicel Theology (1956) in which
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»ur 3 . -abandon bis Mumanisw as-falsified. .
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e _ P, Bdwards, <elliec~dacariian, New Ycrk X London, 1967)

TR
ba@ also Max Black's paper ""DBSOﬂSbl"ﬁ a" in Bducaeticn and the
Development of Reascn (eu. %.7. frorden, f.M. Hirst and R.3. Feters,
Poutledge ana Aorma Prul, Londoa 1975) pp.b4-57
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the differentisted ides of reason on wh'coh ib is based. An attempt is aade

e T

Faul Hirast's thecory of reaucn anl the forms of tnowledie

S Our First chepter cought Lo provide s historical sketel of snglis

SBEducationsd ldeas frowm the viewpoint that they constitute at their deepest

ieve1 a strn331€ between Christiarity and Humanism [ov primacy. This present

‘ehapter examines Paul Hirst's fucz of Jiberal educabion and particularly

tn‘plaée Hirgt's idea of reason in the history of ratiopalisn and to provide

csoime detailed erificisa of his Tovm: of kpowledge. The chapter will concluds

with,, H}e% i G5 oan alternative account of 'reason' and the 'forms of

knowledge® which has been develoy froam a Christian rather than a

-rationelist Dumanist perspreotive.

Hirstles first and major account of libsral e 1u\ac1o“, rezson and the

forms of kmowledge is founw iv big now fasous paper 'Liberal education and

the n\taru of knowledgs' punlished in 1965, It besins with an account of

(the Greeh‘éonﬁeption of Iiberal education, lken that of the Jarvard Report

Genzral hducation in a fresd osociety (10°..), followad by Hirst's own

reassertion and re~interpretation of tue idea of liberal education. For the

Gareehs 1iberal sducation culsipeting ‘n the study of philoseohy noet only

f

nrepared  fraenen for the wise rule of the polis hut was also the way fo save
brepg I

g 1 5 e ol
to Plato)  and to approach, if not attain,

A%
apl

¢ne's ratiorizal soul (ac

W

divipity {acuording to Aristutle). While FProfessor Hirst does not venture

o to suggest: that the cuwltivation of resson by libaral education brings post-
mortem benefiis, the benefits for this Vife egual those propgosed by pagan
v ¥ 1% & J =

embiquity. He meintains thabt liberal edusaibion will enable one to Know the

4

riteria whereby ... "the true is distinguishable from the false, the good

T

*Froin the bad, the rizht frow the wrong'. Iibeval education ".. frees the

wind from error and illusior™ and is .. basic to freeing of human conduct

from wrong ..« and therefore is .. in a very real sense the ultinate form
of education." It iz a '".. form of educabion knowing no livits other inan
those néceéaarilv imposed by the nature of rational knowledge and thereby

1t5 lf developln in man the finzl court of appeal in all human affairs.!

- This declaration of the autonomy of reason rests upon Hirst's view of man as

‘a rational animal whose excellence and chief end consists in ".. develaping
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these rational capacities to the full."' In his latest book Moral Bducation

in a Secular Society he gives concrete expression to his belief that reasci
should be "the final court of appeal in all human affairs." There he writes
that what is required of the ifeacher ...

<o+ d8 a total commitument to the development of rational autonomy
in both thought and action. Teaching Lhzt begins to suggest that
~any belief caunot be rationally called into question, or seeks to
develop dispositions agminst such guestioning is not acceptable ..
ens After all, there is no other basis than reason for meaningful
human development. Both personal and social salvation may to the
Chrigtian have their source in God, but 1 can see no grounds for
thinking that, even on that view, human reason can properly be put
‘on wne slds. The secular society is supremely the product of
reason, . God given reason if you will. Its problems come not from
the development of reason, but from cur refusal on so many fronts
actually to live accordingly ... What we shall have to do, if our
society is uot to becom: morally depenerate and return to control
by foree, is to re-fashion it so thai reason can in fact prevail ...
1 am not altegether witheut hope, provided we can, Christisn and
non~Christian alike, stop sesking irrational solutions to our ills
and produce education for raticnal autounomy. That alone is the
form of moral sducabion that can properly serve our secular society.S

&)

- An this passage Hirst makes it clear that there is nothing that cannot
be arraigned'before the tribunal of reason, for there is no higher authority.
Sedondly,’ih the company of t£e Enlightenment philosophe, he is therefore
coMplételj bppaaed to the HMedieval view that human reason is limited6 or the

p . . I , s Uy . .
Reformation view that it is radically corrupted, doth views neceasitate g
Bivine revelatiqn and grace to reciore reason to its proper functlioning.
Hirst seems to have no time for such congiderations, for he appears to regard
obedience or disobediencs to reason as of far greater moment thas obedience

3

or disbbeﬁieﬁbe to Christ. !He seeks a rablonal secular rather than a
‘Chriﬁtiaﬁ social ordsr and consequently proposes liberal education as a L4
vital instrument in the creation of such an order and as the servant of it.
In a paper rhetorically entitled "Uhristian Zducation: A Contradiction in
Terms?" Pfﬁfessor Hirst maintains without reserve that ... the whole idea
:.Of Ghristiaﬁ education ié one L am rejecting, for T wish to resist the
_suggesation that it should be conducted anywhere".” He wants Christian
edééatién to be excluded not only from state schools but from all schools,
and’from all homes and churches as well. He slignatizes the idea of

; L e, . . N 10 .
Christisn education as potentially ”dangerous"g as "primitive' T as "immoral

¢

and as Man spachronism")2 Nor does he fail to make explicit the grounds for
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his own conception of education. As far as he is concerued G

© “eas the character of education is not settled by any appeal to

Y hr}stlan, humanist or buddhist beliefs. Such an appeal is
ll)egltlmate for the basis is logically mux‘n fundamental,,
being found in the canons of objectivity and reason, camons
against which Christisn, humanist and buddhist beliefs must,
in their turn and in the appropriate way be assessed ...
Indeed an education based on a concern with objectivity and
reascn, far from allying itself with any specific religious

) &lmb, must involve teacning the radically controversial

- character of all such claims. 13

1¢sewhere Hirst seeks to make it clear why he is able only to accept a

i Th -
‘relizion within the bounds of peazson alone’ and how those who do not hold

fast to resson must necessarily lose themselves in the outer darkness of

Arrationalism. Of those whe maintain that religious truth can only be known
in a revelation which is under no obligation to justify itself to man

" (i.e. authoritstive revelation) Hirst GAYS s

»o» b0 reject reason in this radical way is to make religious
‘elaims a mixture of the incomprehensible and the purely dogmatic.
What is more the thesis pregupposes nokt only the existence of :
1 God but also certain quite specific beliefs about His nature and
- pan's relationship teo Him. Such assumptions at the outset of the
pursuit and investigation of religious knowladge are quite
unjustifiable. Indeed, the logically absurd call to reject
reason in the name of reascn is but an invitation to plunge inte
a morasse of irrationslity where again truth cannct possibly be
"distinguished from error.

It ig evident that Hirst profoundly believes that his c¢znons of

objectivity and reason, together with his programme of 1libkeral education

“;are by no means controversisl, and indeed, is rather convinced of their

&

unlvev sal vui*ditya in other words, that they, by way of contrast, are
comp?sﬂensible, nen-~dogmnatic, justifiable and logically scund. In ‘Libe’ral
dncutlon and the nature of knowledge' Hirst engages in a plece of rare

salfwaxamlnatmoa concerning bis basic orientation. Concerning the matter

.cf j&stification Hirst writes:

Juetification is possible only if what is being justified is both
intelligible under publicly rooted concepts and is assessable
according to accepted criteria. It aszsumes a commitment to these
_two principles ... It ig commitment to them that characterizes
any. rational activity as such. But the principles themselves ha
no such assessable status, for justification cutside the use of
“the pringiples is not logically possible. Thails does not mean
that rational pursuits in the end lack Justificaticn, for they
could equally well be said to have their justification written
into them. Nor is any form of viciously circular justification
involved by assuming in the procedure what is being looked for.
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“laccepted criteria. Pl

- b5 -

The gituation is that we have reached here the ultimate point
wnere the queation of justification ceases to be significantly
applicable. The apparent circularity is the vesult of the inter-
relation of the concepts of rational justification and the
pursuit of knowledge. 16

.

. ‘Here Professor Hirst has unearthed - rather vewittingly it geems - a serious

structural problem which is intrinsic to rationalisw. ¥rom the above Passage
:ﬁhé following inference way pe made which is fundamentaily inimical to Hirst's
'rafimnaiism gﬁd his assoviated ddea of Liberal edncation. The inference
:gééuld'be put as foliows: Hirst's princisles of ratiounal justification - 'his

r justifiable nor rational.

vfganons'éf'fegaon and objectivity ~ are neitl:

- Nor. is thié Goﬁtiugently the ecuzzz, something which may be remedied - rather
it is logically impossible to provide them with rational Justification. A
ﬁhey are dncapable ¢f rational justification brofessor Hirst has resorted to
'éa}ling us fo comalt curselves to them in which case he will call our

‘comaitment ‘rational! and 'justifisd?.  Un doing @o however he is violatineo
3= :: -.) &3 & .

L

" one of his central principles of liberal cducation, namely thav "leaching

that begins to suggest that any beliefs capuot he rationelly called into

~

qu&sﬁion, or. seeks to develop digposicions sgainst auch quegbloning is not

- peceptable ... After all there is no

17

sig than reason for meaningful

huzan development.™ wven worse 1s the fact that what Professor Hirst is

cally meaminpgless dn that his uge

ok

selves to ig

caliing s to commit ou
of 'rational’ and 'iustified' fo charachorize such comuitment has torn these
terms Trum their conbexh ip public lanpgus.e and aeir connection with

guaite dntelligible to ask whether the

gﬁrsujt of koowledge and liheral sducation {as

ot defines them) ia

~
o
/1.".

ipationally justifled.

’

It is ‘mot without intsrest thal rrofessor A.d. Ayer, an oulstanding

rlation, Ffound hims2lf in the

.,

representitive of the St

.’_ . d h\

. same ﬂilem@ and availed himse ol of the sawe siratagen in sn atteapt to

b =
Y

gaintaig the rationality of sci2ace, in (he dreblea of Roowledre (1954)

after o lucid aceount of the problem of induction aud its centrality to all

;$gi&ﬁﬂé. ﬂihe Hirst, Ayer maintszins that the rotioznel justificabion of ona's

basic philosophical (or spistemolopical) principles is impossible, that no

proof ig possibie ... "that what ve recard gs rabtional procedure really is so
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" thet our coacegtion of whit constibuteos good evidence is ?ighf."19 Like

. HArst he ig desperately concerned to brivialize this adwmission so as to
cexelude piving ground o zuy bLype of non-racionslish episteaslogy. So he

continues:
ger | This does not mean thzt the wse of soilentifis method is
3. irratioaal. It could be irrational onl, 1f there wers a
Cstandard of rationnlity whisch it failed to mest; wheress
in fzed it goes Lo set the stard rd: arguments ars Judgeld
to.-be rstional orv irrsblonal by reference to it. 20

In other words Ayer hos definel pescon in btevms of scientific method so

« “that it is no loager possible - wiiliv such defiritions -~ to ask whether
.- selentific method is reascqable. If one accepts this definition then Ayer
rightly maintains it ©ill be ... "umlerstood that there logically could be

- ho court of superior jurisdiction, it hardiy sesmz troubling that inductive

: ey ; ; ; . P 2
sresponing should be laft, ag it woere, fe ast zs 2 judse in its own cause." t

However, the acceptance of this definition invelves one in wneritically

;[' comeiting oneself to science (or inductive remsoning) ze the highest court
. of appesl, as the fingl sutherity in sl1 human affsirs. Ayer similarly doe:
’that-consider those for whom the use of scientific muthod does not go to set

the etandard of raticoality. oy ayer, sudh exclude themselves - by definition -

22
L

Efrom the commwpity of rational aes, and consegusntly may be igaored

S0+ he general point I huve sought to raise is  hat raticnalism in general

Cand, therefore, bthat of Hirst in pariicular, is involved in = situation of

.gelf-relfubation: its rojection of Jeo-cheoretical commitaents must alse

L)

© “ratiomalism. The assertion of rationalisn zithout proper relerence to i%s

Llepistemplopical status as aa vlbiaste commitwest iz dogmatie and eritical,
. 25

whilst such a refereace renders it ons conelthent awongst others.

HowaVer, proper criticism of Hirst's rationalisn needs to proceed bejowl
“this séneral problem of rationalisn bte the parvicular characteér of Hirst's

“ﬁiew'of reason. ‘This necessitabtes howevsr 2 brief review of the history of

¢ .resson in Western thought as featvures cf Hirst's view which b vees not make

C oo explicit peed to be sebl in this cortext to be properly appreciated,

UL “Hirst is indeed conseious that his concept of reazon is not identical

' lfwitnithat @f the Greek phbilosupkers. for the latter reason appréhended‘Being,
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‘conceived of by Flato and Aristotle as liersreinzl and culminsting in the Form -

“.of the Goed or God (Pithousht shividng itgelf') respectively., It was ontology

iffthat wae visibly sentrei to sre-Helleniguic Jreek philosoﬁhg. In #ellenistic
i;?hiiﬂﬁﬂ?h& wé ser a sblft fron ontology to epistewclopy, frow ccoumocentric o
.énthrepocentric philosopriging. 'he erreis of coafidence in the existence of
iio? our kpowledgze ofs a uepen@able stracleral corder fo? man, society snd the
“ wobid (eege Flato's forms or aristotle's hylomorphic cosmos) led to the
5:6oncluﬁi¢n_thnt if such sn order existed then it wust be within man himself.
'*fiularderjﬁo'eﬁcaye scepticism and wihilism ...
“....ihe Helleniz=ts finally founded 2xistence inh what has
become xnown as the apriori. They wers aware that our
eXpericucs presuyposes scastulag which is wors: than thab

07 cexgerience itself. lIp sucr & presupposition, they said,
ve find the cectalinty, the securily, the reliability of

T o our experience.  And this curtainty was acserted to be

T part of owrselves, was found Lo owe miad, was gome kind
of kmowledge. It was not the result of knowledge, but
something iuherently belonging to the mind. Thus, the
universally velid law-order becime a universally valid
goncept or judgment of our unewercisading. Mot a merz
congcept but a valid ceacept, & uriversally valid concept

Ty 2 preceeding all expevience and at the same time congtituting

"o 'the order and validity of ous experience. And the mind

i aqaippsed with these Ygprioris" cams to be called reason,

~_while the universally valid erder of cxistence came to te
. kpown ay @ rational order. vhis fundamental change in

outlook in Western civilizatlon, this locating ot conditions

; for existence within knewledge, was nuce less than a revolution

“ . of the first order. Jt was the fivst gemwins step in rlacing

" man at the centre of the vniverse and in saxing him aubosomouy. 24

' The consequence of this revelution was restrained by the Christian faith

e

for some 1,500 years. Medern ratiomalism re~introduced the Hellenistic

]

* . terms. Against this form of rationali=mn, mairtained by Jescartes, Spindza,
Loibvits snd Locke, caze a regchion in the nase of pgractical reason ied by

Bume, Voltaire and Rousssaw in the dnligrteament pepiod. It was Kant who
7 000 S . | .

. gought to mediate by assigning these two forms of reason to fheir recpective

::Qdelimited fields, Ocientific resson was to rile the reala of appearances

whereas practical reason was te deliver the iav for huwan conduct. Kant

“gai@ that "I have found it necessary to deny kuowledge in order to make way

-:ffcrsfaith,“d5 by which he meant that he hed limited the 'science ideal' of

" humaniss in order to make room for ite ideal of autoromous human personality.

s SaLE
=

ant's 'Copernican rsvolution! % _ & clear continuation of the Hellenistic
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id@as of power and vengefulnesg.”

In ether

"sovereign authority, as the

an indirest
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dmplications of livers.

sdncation
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study, all of which ars ru

splags he reacts sgainst

revolution - sets itself

Reformation) view of Cod as Soversipn lawgiver.

Kant writes that ...

Lhic

+s- the order and regularity in wrances, walch we
“entitle nature, we introduce oursulves. e
them in appearances, had not we ourselves or the
our mind set thea thece Althoug
exyerience, they are still only special determi
higher laws, and the nighest of taege, under which
stand, lssue apriori from the understanding itsell.
- not dsarasd from experiences; on the coutrsary they have to
;Lconier upon appearences their conformity €5 law,
experience possible. Thus the understanding iz
more than a power of formulaling rmiles through
of appearances; it is itself the lawgiver of naltuce. 27
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-thé lut;er as the divine Tdea on eart B

. ht;l o

individugl wind a3 bhe wltimate point of reference. Secondly, the critical

‘.‘_ﬂp.l.if‘it of '_the -é:aL'L:i.gi‘Ltﬁnment'.a I‘@VR.‘-‘L‘.ttj_unary anti_:}ar,thg Lo what 'ig-j_.’ ig replaced

b3 uortrtnﬂ Gf the imnansnce o! recsen ir the actosl. whis leaves
phllﬂsoﬁhv the task of refloction sud descriptrion, it can no loz npey 2o havend
tnP rpasanahleuﬁsu af bhe actual, and consenuently becomes an agologist for

"

‘;;he g&atuﬁ qus, 2s does indeed any philosophy which conceives of itzeli az a

Ao

bseéon&-or@er acvivity. Thirdly, in opposition to the Balightenment's
;aﬁomistic:}endency with dbs anelytic destination in individuals (in the

.509-51 world) and sensutions (ideas, pereepbtions or impressiors) in that of
f £ﬁ0wled§§ ér.:onsciqusneSbj degel worts in the opposite direcvion towards
’ﬁpirin; wiéh individuals and seasations doing 1ittle more than providing
'}materialé for higher aod ever *dgher level synithesis. [IMhe lourth is Hepel's

view of Lhe historical chavactoer 04 resson wilsh rejects any abstract standard

. of rationslity. ?ndeed: he secs reacan ab work everywhere, although in an

e dnereasing dsgree as oue arproashea the present. This subodies = theory of

‘projress in which reason is continally esriched, rraching ever higher levels
. of selfmconscicua}ass. Gur Fiftn point is that depel eliminates the

t:adl*zonal Cliristisn digkinction betusan Lhe Loran ani the divine so bhat he

“is actunlly provosing a religion of humanity, a hapavity whoss life comzs to

:'expression'in the life of nstinn-atatee, such that Hegel is able to pronounce
I .'l
Theae fca»ﬂr?. of hie dockrine of reeson coms together in Hegel's

,plllc s0gny of educatica which "2 set ueth in five addresses betwesn 1509 and
n

@ 1015‘when-he was Rector of the Mirabery Gymaasium. Karl L8with characterizes
Pegel'a eau zational viawpelint a3 political bhumsnism becaise '".,. he thought

1t 0hv10ua that Yeumanistic® evocablon was just what aducated the individual

s~

25 pghgs : - 5 . : . - y
-_ufnr hlsvllfe in fhe poliz.™ ™ Lewith ~zpounds Hogel's viewpoint as follows:

{The sehool) ... medintes betwesn Life i she Tamily any life in
tue ‘world, which is comicp o +11. The world to which the punils

L. muat be “uucatad is not & pravoks verld bat s a res. publica or
L pedis. . Man's place in it dis pot determined by his {ncividaal
AT pacticuldarity, bwi by the wr.at of bis convribution to one

} of its wbjective spheres. s the aim of ~iusation is to

develoy the individual through ~envnciaticn of his peculiurities’
and tc incorporale hilm into the "abjective element” of the comson
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world ... The world iu «hvich the educated wman achieves a
Uuniversal self-esteem” is charactevized by Hegel es &
Ngystem of uhivevsality® in which individuals count only
to' the extent that they; scconmodate themselves to it.
What ig braught about by tie schools is the capacity Yo
perticipate in public life ... lis feeling for reality
repudiated The "alarnul youtus' who wanted to overthrow
the existing order, They proviaim their 'lack of
efueatina® ny their wawillingness te give up their
personal pelves and enter into reality. 3%

Here we seem to have n clear anticipabiou of the idez of edusation as 5e1ng

thé ipitiatiun‘into the Public ferms of knowledge with its almost inevitéble

assunphion of the rightness of the public control of educational-institutions.
However, it iz anlikely that Hegel's educational writinge themselvﬂs have had
én&:dirént influssce on coatemporary British philasophy of eduesztion, if only

for the rescon that they have never been translated, while Hegel's translated

=]

iwritings contain haxdiy mors than tie odd seateuce on educatinn.5” A very

“important clne to the relaticn of Hirsi'a philescphy of education to idealiswm

s given by his co-woviior R.8. reters, when he writesi

«i» There is, of course, 1ithtle that is "philesephically

original’ir Hirst's general thosis that such distinct Torms o
ol knowledze exist. Irdeed it is almwcst a stock-iu-trade
of the idealist tradition. rodein exanples are ¥ichael Oskshetb's
Bxperience and its lodes, John u&"ﬂd?f&j s Interpreting the

o Pniverse, ausa R.4. Coiliapwood's Jpsculum rentis. distorically

speaking such works accempl to place the amergeace of hisbory,
psychalogy, and the blologicul gciences on a map of knowladge,

C which has beccue amich more complicated thee that for which
Kant, tried to provids a ratiocnal in his three critiques.
This generzl thesis has support, too, from ﬁitc5,ns»ﬂ1ﬂ'"
thesis about distinct 'langvage gamea'. vaul Hivst first
came in contaet with fhe %tesis through Teouis Arpaud Reid
who 'discovered! ndw. Reid himself wrove a book called
31" of ¢n0.n¢dL ahd ’"etifizi' #4

Jdeither in his original paper 'liberal educaticn and the nature of "

-knamledge‘ nor subsegquently has Hicst uctually acknowledged these idealist

“works us nis sources, albbough Wikttgernstein gertainly is wentiopned. One

noo—loﬂ"zﬂt phiilosepher to whom Peiers und Hirst de refer to as further
reading on the forys of knowled e issue (zlong with Reid, Oaxshott and

Y o
Fhenix) is Ernst Cassizer.”’ The one work of Caszsirer referrel to is his

Wzgay on Wan. There ave many refercvces oo that work in Reid's Vays of

snowledes aud Mxperience whers ths idea of self-coniained symbolic systen

o

'Tblaya a Tondamental role ia his npistﬁmology.ua In Philosophy and ﬁducatign

he seems to think of Wittgenstein's theeory of lanjusge games as being breadly
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u’snpym tmve of surn 2 pluvalised anti-rveducitiopicvic soucepticn.””
Prof&ssor ?.a. ketnru wadesil ;) fails te mention any influence he hiagself may
have had un‘H;?st. In bis sghort intellerowal subtobiosvapby FPetoes nenbione
hié_e&rly.a%érsinn to empiricict spistenologies (... the sense data
thuormslng of hyerW_uau hig atbraction for Plageb whose neo-Kantian orienbatson
he eiearly récagnieed.%g Ho 2leo askiowledge. the Loflvence of 1,.A. Reid

) y ] B !
'Hidhaal-cakshott and Turasl Sehefflair. i My sugnestion is thait Hirst's neo~
;d@alism derives chisfiy lrom lotsr Wittsenstein and Cassirer, aediated té

i “ ?9”3 degr@elhy Peters and Rein, and Y9l his appeal to the 'revolution in

1 . philesophy' as the cestral scurce of moleen ghilosopiy of education should

be recelved with considersble cavtion. we nualifizations are in order hers.

[n'thﬁ first_glgce the maturs of 'the revolution in philosc, hy® can be seen

? as @ retredt from basic philosorhical councerns, yet it is more accurate to
Caffivm that the tralitional provlems are zbill present but masked in a
| 1inguq—logica3 idiom. Senondly, the =goimiiation of ittgeastein to the
neo-tdealis£ ﬁr&ﬁitien ivig An fact comeé close to lesating bhim in a context in
;ﬁ which he pfdper]# owght to be undersstood, o &. HMorris lingel has aade’
fo dlear;kz fo o remarkeble degree loter irvigenstein's philosophy hes many of
é‘“_ _ o fhe_features of taat of Hegel rericcing the wetaghysical dialectic towards
h&; a completed comsrehensive undiied system wilh a wors paturalistic view of
i-__ : 'culpure shrowing vy a chasging divarsity of waco-crdinated 'language games'
Eiu ﬂhos rulas (or lobic} is dnbernszl Lo themselves, Vitipenstein maintains that..
= . ”this‘multiplicity s nobh seomething Fixed, pgiven occe and for all; but new
e s, - . : ' _— ¥ "

: types of langnage, new langospe ganes, ay we may say, come into existence,

2 - I
.and.others become chsolete snd furgotien. ™

Like Cassirer and Hivsi Witbgerstain rejects the 'eraving for gemermiity!’

-whiuﬁ see%B for a umified philosoghiczl aysiem, regarding the latter asg

iﬁavitébly reductionistic and so pogits insteal an unspecified (aﬁd |
..Uddpfcjfkdblﬁz) urel by of (largely) self-contuined sub-systems.. It is not

_withuut in;areﬁt fhat he coumnects these Tanguags pames with whal ke calls

forms of 1159. Mittgenstein's genapral pesiticen could be gimvlified &s
-;folloQE: ,

1. The forms of langnage are tae forms of life.



o afhat’ 1s given (i.e. experienced) are the forme of 14ife.

3 Ordxnjry 1a uvuag ig all rignt as it is.

qu THe differs medes of dlascovesz which are dlbuLdC\iVe
forms of Yize all have a Low‘u af their own.,

B. i Forgs of 14 a8 A whm:c ars ot amenuble te

eriticism - sach Foon having ite ows riteria of
dntelligibility, rationality snd reality.ih

In the preface to the Philesophical investilg.tions Witteenstein tells us

that his new way of thinking car only bi rightly understooed "... by contrast

J_\Lz: .
e he latter in

. with and mgdl nst the hacxkyround of my old way of thinking."

the Trg ctatus Logico FPhiloscanio

had appeared to deny cosnitive status to

i U

every Iorm of knowleldge except natural science. Aud. Averts L Langhage

ivive

Trath and Logic (19%6) bad evposed a similar viewpoint with the cog
“realm being that of a phencpenalistically interpreted ‘unified science’,
Ayer maintained that ...

".0. it is a mistake to conceive of the various "speeial scicnces"
vag.portraying different Yaspects of reality'. We have shown

“that all empirical hypothesis refer ultimately to our zense
;-oontﬁntb. They all function alile as "rules for the anticipation
“oof future ewperience'; and it is seldom the case that, in

making 2 particular prediciion, we wre guided by the hypotheu;

of ouly one scierme.- b ochielly presents this unity being

recagnluod av preaent is Tthe unnecessary multiplicity of

goientific termrinologies, 47

L

wn's Logical Atomisa, Otto Neurath's
‘;y w}lLDui 13@1‘ rand Russell's deutral Honlsm and Ayer's Pl’:xenr;Jms_'-‘:rlaliQn:‘thr.-a

prb&pact of developing ooy sort of philosophy of education must have scemed
remote 1n the extreme,. Apart fron the exceedingly nbskract conceptions of

.

scient ifie knrwlfuLe tiie whole of human cultural 1life with its diverse

=

dimensions ds varionaly ipnorved, deaicd meaning or rogarded 2s being in need
. W

of ‘reductien' in teris of gyrogrematic visisns yet to be elaborated. It is

hardly surprising that philesoghers of edveabion in this period found the

study of traditional philosophies far mors amenables to educational iaterests.
u]eurl ]ater Hithgenstedn's philiosophy wss more al'.ovrctive asserting as it

did h 1‘ reducibility of diverse forms their sszocliated

nge with these qu gonnrls

languages and denying pbilosophers the

1 the interests of some general theory. [Ihe philoscyner was not to

v

realities "in

hiojeered thet the latter would

criticise but degerive, althoagh l1otens

1ugveu WIay a erivieal thercpeutic role with respact to genral philosophical

théories;, However, suchga'rolc for (anti-) philescshy was of ambiguous value
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for.the.develapment of philesophy of cducation. Cue writer has put it thus:

The Lrouble with Linguistic Fhilosorhy is not, as is often sup osed,
‘that it is.too restrictive, hui ca the corbrarvy it is far toe permicsive.
- Itrissues olank chegues all round. It allows everyching that "has a
use", except perhass philasophy proper.

. 'The strange sonclusion, the omai-tolesvanse, the a11—yervnsivenESs
of ‘truth, is in fact somelhing which linguistic Fhil omophy shares,
iGRridusly spovgh, with i ,tellAniiJn Thers are lﬂlcud differences
_between the.two fuuctionaiﬁﬂms - Linguietic Pnilosophy is fragueatary
in approach,. naturalisiie, ‘ails te Iategrake its fanctional interpretations
in a whole, concentrates on the liuguistic expression - but neverticless
thsy'are fapdamentelly similar. ‘'Wo not ask for the neaning ask for the -
uen " gays WLttweuatexn, do not ask for the Jocteine, ag such, ask for
the historic role, Hegelianism elaims. Ut the trounle in aseribing
uges te sll kinde oi rRpressions, o Hiﬂ;nr*ﬂ roles Lo all partici %ntu
sin bistoric drvawas, is chat Frow the visvpsint of such piilosophy it
da dngusgible fe svaluzce on bake sides 4n cuniLlcts. 43

In that -educalional jolicizs are s+il to bu pengerly bBased en sdusational
L

-reasons it‘ig gererally agsuned thet these are to be found ia the edveatinnal
dise¢iplines .« bistory, sosislopy, nsjchology and philssaphy. fa that the first
ﬁhféétare regavded as simpl; desarigtive ans explanatury then piatleosouby of
éduc&'ticzll Z‘l.lé;.éxile «chad to :povide evajnation and dipsctlon on the Lasis of
(nofmativcj educetional reasons, Geliner has wede the sugsestion that the
iﬁpficétiaﬁs of Tinguistic /malryeis for politics could Ve yaviously deseribed
asleiﬁhar n;utralist or curservabive or irrationali-t. " Az we vhall see the
sémé'hoiﬁs for educs-ional ghilesophyr in that these Llres strands ave clearly

pfesent. Tt can he easily apgreciaterd however that SGitijenstein's philosophy

siapl# Lo 3nhe+eviﬁn=*e to serve L itesif as ua crientation for philosophy

b
3]

oi - edu ,“txon end se it ie wordly supprining tiof there was a tarning to Ghe

.nédwidealiﬁt tradizion #ith its bread ronce, Sien of prepson sud its ddversified
: : .

view of krowledgs which condd easily be soanested with surviculum theory.
A brief resume of Srast Jesoirer's ghilomopshy»will seeve both to indicate the
ek

stors of 'resson' in the iJealist sveuibtion From the tivs of Zunt and Hegel
and to indidate hie profound afifinities with present Jay prilesogny of
o,
‘ ¢
education.
trnst Cassirer, sli hid s eldey conboamerary of Yittyenstein, start=d as
g pupil of Sokca tn Hhe Nac-Kaaiilen Lracgition of warburs. Hewevir, his

.

Neo-flantianism is despiy iafivenced by e ci's Phenamenolosy cof Mind, Eerder's

—

Reflecktions on ths Fhilosophy of the Mistor, of Wankinag and Yerts's soabolic

interpretation of physics. Cassirer'c vigw of the developaent of Physics s

L



fundamentel So his plilosophy, providing the teeal of kuowledge. He

gaivtalned that ..

aiamea 30 4da progeess whien, despite

~ (S}

all vagitlabion, is eoptiiems o deag the harmonicas ce-cept of kuenlsags

obtala its teve zezonplichaent avd vezificatd oa." fhis anvalopmsnt,

Ytowever, hag involved a gprogress from emwde realicn vo dealism.

icles aee Ingbeas of derdving a principle directly from
expe:iaﬁce we Us2 it g5 a eriterics of ewperionee. rrinciples
titute the Mixzex points of the comgass ozt a~n raguired )
fﬁr successtul orientocion in the wola of phooosena. <hey
L are not so-amch asgeveious asout ampirical [ects as maxiug
by which-we interpret “lhose stz in ordar to bring them
together iote s comiste 01 cohursnt whale. 5:

cos from a physics of Trhera! cdcborec has come a physics of
c ‘\-‘

Caspiver malntained that soge w: sbasion the usive asczumgtion Cholt phyesics
gives ug a wndgue socess €0 'raality' we will ke awrz open Yo recognieing the
other ¢jubolic Tepms of human oulare - peligion, wrt, mylt and lasguage.
Gassireyr, liks Hanb, hell thxt <the ‘oljective world' resuliz from the
application of gpriorl Qr%nciplez to o menitold Lint can be apprehended only
a%_ﬁiffﬁrénﬁiated and opdnred by then, de diiffers [rowm Kast in holding that
&) the apriori prisciples »;3 o, statio ¥mt develeping and (b) that chedr
Eiel& of applicetion im wiQar Enaa hens sugpoesed - reabures whlsh R.O. Peters
used to chaf&eterime Oskehoth, Mackurray, Zollingwoed and Reid. Jith respect
to:(a) ducsirer raplaces Hent’s apcoluty gpriocei for a relative Eﬁﬁiﬂﬁi' Ve
maintains’ that ssieqtific thasosies conl: iy, in alditioa %o 2apirical concests
and prapoaitions, concepts thal erc gpricei awa progositions thei are
synthetic apriori with respect bo = siven theoretalui sysrem. Lith respect
_td {b) Cusmirer seugtt o exberd Kaub'z ceitigue of reagon (his eriiicue oil
'ﬁﬁé prganising priveiples of nsbuea’ suiznce and sovality) inte = syiticue
qﬁhéulture fees 0f the orgenilsing princioles of the humsn wind tu all its

yoon dan e subtibled Clw iatreduction to philosophy

ﬁgﬁacts. Casgirer's .
cf e culfurv‘ Iﬁ shhoy werds revi slocs {a) aud (b) 2re Jasgirver's
iattegpt to update want in wviow of the sdveut of wedern logic, non~ibnglidean
gdomefry, felativity thﬁury »28 gusatus wcvhantes on the one‘haud‘ anl the

scientific study of culturs (jeistegwisssnschaflen) on fie othsr which had

d_@yelope:‘ f--..lb seauent te Naub. Jowsesmer Bly, casairear sought o corrsct and

-enlarge'khe classical definiticy of map as a ratrlopal animal. He weites:
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:e.aun im 2 very impdequale tern wich wuicn Lo comprwhénd
the forss of osn's cultural Life in al1 thelr rickvees aocd
variety. But all bhe fovims e spabolic Iovams.  fence,
ingtead of definir; «8n vl en waimals sabionsl2 we ghouvld
define him as wn avinale ;Jmhx;l\u' »oe The :;'"“'9*0 of
symtolisam, wibth ils univeron velidihy and gennral
applicabilaty, is fthe s lc vord, Sne ooen sesni: siving
access oo the sp ux;-.uﬁlJ Augan v9ola, o hur words of

huln.-.&- u‘ill‘lhu; . ::'f-.

Symbolic representation is cherefore the senpral Mnctioa o8 human
consriousness ang hag piven rise o bhe various symbolic fermsz, which do not
@i rug the world but rathesr coustituwie it. [he world, the buantan world, is aa
ideslt world. o symholic forms are vegarded as more linguistic than
logical énd the wtructures of t'y ferms asy be studisd in terus of tleir
'exprebalon in lafguege. or Cassirer each of these focms is valid in its own
right and e'“h ig seen as progressively usfolding in tervms of both their
'mutqal Jifferentistion and their iutewasl structure, [he task of pghi ilogporhy
is to uescrive their gonerpi abracture which me ns a "phanumeuqiogg el henen
o3

gultuere Phese various wars in which mar creaues his world: ..

“on hannnt be reduced £6 x Lonas) dOenonlnaior, Mhey tend in
- différenr directicns snd ohep diiferent prizciples. Bub this
maliiplicily and oilsprrotuess de ool genckte discord or dis-
harmeny. ALY these funesions complebte und conplement each
other. dach one gpen Lp & new hgrigon and showo us o new
aB“ect of humenity. Sk

So fér ther we Boave ecopsudered Airst's rationsl-vecnlarist orientation BN
the ﬂelfedontraﬂicticn shien thes =t tue heart of rationalisu. We have
:éxamined certain features of the development of rationslism froa Lurt and
ﬁegej_tO' spirer ard wittgeastsin as tpe philesopny of Paul Hirst seeus to
belruote& in this trodi*ion. Yiewing this Jdevelopment within the framegork
of our firsi chayier, shao, the penien) bhene tiag been the attewmpd to
B Ednsplldgte Gent's Copernicin revolublon by | rogrossivoly liberating loowlsd
aﬁd iife.frcm Lhe ﬁhéistiJn rasth ane re-intrelucing humsn reasen as Lie
éupreﬁe'qlvcct ya.. Tv hio lotest writings Parl Hirst is adamant that not
nly aust geiocace, edusniion, epistamoloy, and efhics Ve based on exclusive
.rabionai seeular prounds bus that sven theology wust be buased on the resulis

- of these autoncizons 4°seiclines or ot loast be consistent with them. Apart

£ frem repeatirg or unierlining shat is arintained by vhe other foras of

- knowledge it veyry much looks as if dirst pes left theology with ne cognitive
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content.”” lgewhare he had raintain

wo. e geems to be the cowe at

preszant, there ne agrerd public tests whereby true and false can be
distinguisghed in relig lone cloims, ther we can bar nly maintain that we have

‘ e
a domaln of religlous knowlsige mnd truth.n 0 does Hirst Lo uny way seo

‘

thiz as & disaster - for hip Lhe

paion of religious cengiderations from

the fields of knowledge and aducation js simply the exclusion of what is

ireelevent. Secular reasor st everywhere be sovers sn, must be made the

basis of hunan life and of our bope for o hetter society. Hirst scems to
‘fwﬂr that thece may be sowe irvational Uhristisns who would seek to ohstruct
the development and impl@mentaticn of such a visics in aduzation, so he
wishes to persnade thew to co-operate, suggesting that opposition ig n-
intelligent awd futile. 30 he writes:

Just as intelligent Christiens have come to recognise that
justifiable scientific claims are autonomcus and do not,
logically cannot, vest on religious beliefs, so alseo, it

seems to me, justifiable edusabtional prlnvxvlﬁa are autononous.,
That is to say that any 0+Lﬂ%pt to justify educational principles
by an appeal to religious ol i invalid. 1 am anxious that
the terrible story of the I« tle whizh Christiang weged

and lost over golsnce aud vel £
the ares of education end reli

Nor will the cencession of education and knowledge to the rule of secular
reagon, mean neaesis as Pugey had predicted concerning tine de-Christianisation
of Oxfordf Fo educaticnal or cultural disaster i1s to be fearsd, Hirst wishes
to agsure us, if our thoughts end understandings are orgenised and prousded in
“feason.

rThe loss of religiovs categories musk not be thought teo entail
the loss as well of all other non-scientific categories, say »
the aesthetic, mental, moral and metaphyzical. What it does
mean ig that sclense and all other categories are regarded as
functioning in their own zight, independently of any religious
econsiderations, @nd having a status that weans that religious
congiderations can be igrored. o areas of secular bhought,
all religious thought and cetermiaation is irrevelent. [t is
rnotanecesgsary pavt of such areas that all religious beliefs
can ke shown to be ua-~intelligivle or false. It is rvather
that the latter cowme to be seen s of no counsequence; having
nothing teo contribute in ovr efferts to understand curselves
and our world and to determine how we are to live. 58

Having seen the centrality of reason in the perapective cf
Professor Hirst it is now necessary to try te identify more precisely what
bhe understands resgop to be. It has becowe clear already that he rejects

- not only the assumption of a divinely ordered cosmos, but also Plato's
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metaphysical realism and of Aristotle's objectivistic metaphysics of

immgnent forms, What resains ther s to dldentify the type of assumed

subiectivism which gives 'reason' its content.bg Three rather lengthy

o

quotations from Hirst's writings are particularly valuable in thisg respect
In tLiberal education and the nature of knowledge® he writes:

Whatever else is implied in the phrase, to have 'a rational
aind' certainly lmplies experience structured under some form
of conceptual scheme. The various manifestations of
conseciousness, in., for instance, different sense perceptions,
different emotions, or different elements of intellectual
understanding, are intelligible only by virtue of the
conzeptual apparatus by which they are articulated. Further,
whatever private forms of awareness there may be, it is by
means of symbols, particularly in language, that conceptual
articulation becomes objectified, for the symbols give pubiic
gmbodiment to the concept. The result of this is that men are
ahle to underastand both the external world and thelr own private
states of mind in cemmon ways, sharing the same conceptual
schemata by learning to use symbols in the same manner.

.e. it ig important to realise that this progressive attalnment
of a cogritive frammework with a public criteria has gignificance
not merely for kaowledge itself, for it is by its terms that
the 1life of man in every particular is patterned and ordered.
Without its structure all other forms of constiousness ...
would seew unintelligible. For the analysis of them reverls
that thry lack independent intelligibility structure in
themselves ... They can be understood only be mesns of the
objective features with thhh thev are associated, round

which they come to be or ised ard built. ‘he Torms of
knowledpge ave Lhus the basic a?tlculasLona whereby the whole
of experience has becoaee intelligible to non, they are the
fundamental acbievement of mind. 60

A *Porm of knowledpe® then is a "...distinet way in which our experieunce
pecomes structured round the use of accepted public symbols." It performs,
therefore, themle of the apriori discussed earli-r in that il puts

eaning, structurs, pattern and order intow

intelligibility,_objectivity,

human excerience. Hirsh re-assures us that Kant's'Copernicum revolution'

is both impliecd by the phrase to nave ' rational mind' and revealed by

..

analysis, although for this central festure of his epletemology Hirst

provides wa ne evidepce or expianation whatever. In a later passage Hirst

makes it clear that he vejects the static foras of both Plato and Kant.

He writes:

T mes no grounds for sccepting that belug rational in any
sphers is adherence to a szt of principles that are of their
character invariant, nor do I see why formal systems of a
mathematical luind should be regarded aw providing any
necessary ideal of rationality againat wkich all other




forms must be assessed. Being rational I ses rather 45 a
- matter of aeveloping conceptual achenes by means of public
¢ langgage in which words are related to our form of life, so

1 that we make objeciive Judgments in relation to some aspect
of that form of life ... The €apacity of man for linguistic
development, like kis Sengory apparaius, is an evolutionary
product ... Nven the notions of reason, intelligibility znd
objectivity are wiihin this situation. Nothing can any more
bo suppesed Fixed eternally. Yet nome of this means thai we
caunot discern certain necegsavy features of intelligitility
and reason as we have theim ... Those limits may changs, but
right. now intelligibility is what it is. To ignore 'the bounds
of sense' is to prodice not a higher sense but nonserse. 61

In this passage after o formal hew to historical, indeed evolutionary

‘relativigm, Hirsl with remarcoble resemblance to Hegel, anbcunces the

cunquestionabiliiy of reason eod intelligibility as we have fhew now. dhile
acknowledging the theoretsonl poseibility of change in the fubture he disallows

“the possibility of actively prometivg change threough criticism. At the game

“time the present supplics - or rather is - the stendard in teivas of which

ﬁhé sast io found to be lacking . ’fhﬁ positive elewrnts in the past are those
f&hich'ha?élcontvibutei to fhe presart. furthermore, the plcture is of a
»aprégreaﬁivd evoiution in the fi=ld of knowledge marked by the differentiation

ol the forfis of knowlis Agaln che present is seen as the apex of the

process. Both reaction and criticism are irrational. The gane iz played!

. Indeed, this seems to be the reason Hirst gives for regarding Christian
education as a contradiction in terms. In one place he writes:

At prasent the concept of education in our society is

wmoving clearly bowsrds my second sense, a sense so valuable

in its central demarcatory function, that it would sesem to

‘me most important tc hang or to this notion. In so far ag
we 'do that there can he no such thing as Christian educuation ..

.o 'we have now resched a stage in the development of our »

srasp of what education wight or might not, ought or ought not

to dinclude, that the sotion of Christisn education is properly

regarded as an anachronism. &2
By dtself this passapge leaves it ambigucns as to whether ‘the present concept
cof education in our socicty” ir normative hecause it is the present concept oy
becauss it happens te co-incide with s concept of education which Hirst deens
to' be valuable on other grounds. Hirst's vritings appear to provide abundant

2 [} g3 )

support for both readinpgs. There can be no such thing as Christian education

because the conjunction of these torus is not possinle cn the basis of the .

present concespt of education as it was in terms of the 'primitive' concept.

‘The juxtaposition of ‘'contradiction in terms' with 'snachronism' meaning
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sﬁmething“ggﬁ of harmony with the present, appears to identify the real with
;;he‘réﬁiénal. At the same time Hirst does resort to some (indegendent)
:?pi@temologimal arguseats o suppoct afflraation of the (elled ed) present
concept of education. Hirst's philosophical method, of Course, assunes - or
“rather requires that there is a present concept of education -~ and that
conceptual analysis is able to univocaily grasp it. Ard in the present
- eontext it also assumes that Hirst has in fact done this, s0 as to be able
ltg judge -that Christian education is 'a contradiction in terms' or an
‘anachronisu'. fhe identification of the *logical' with the actual appears
“to be based on a theory of language darkly ninted at in the foregoing
guéﬁations of Hirst, but made more explicit in R.S. Peters! ploneering

£thics and iducetion. As the appreciation of this view of language is

.

vital to a corvec

<

’ interpretation'of Hirst's epistemology and theory of forms,
and as the view was jointly deveioped by Hirst and Peters (wiih the latter

: as #he senlor partner), some atitention needs to be paid to this account.

~Petors writes: i

In the history of philosochy Kant rightly achieved fame by
outlining this structure of concepts end categories by means
of which order is imposed on the flux of experience; this he
attributed to an sctive reason at work in the experience of
" all individuels. Later on, in the early part of the twentieth
century, the pyschologist Fiaget, much in{luenced by Kant,
laborictsly mapped the stages at which these concepts and
categories develop. DBut peither of these thinkers speculated
about the extent to which the development of wiud is the
Cproduct of an inisiation into punlie traditions eanshrined in
public language. Hegel, perhaps, with his notion of ‘'objective
mind! articulated in instituticns and flarx, with his stress on
the egoclal determinants of irndividual consciousness, wers
vividly aware of this social development of mind ... Uhe »
objects of consciousness are first and forsmost objects
in a public world that are wmarked out aund differentiated
by a-public language into which the individual is initiated ...
His conscionsness, as well as his individuality is neither
intelligible nor gepetically sxplivcable without the public
world of which he i3 congcious, in relation to which he
develops, and on which he duwprints hiz own individual style
Cand pattern of being ... the child has to adapt himself to
the multitude of rules and customs that are going to mark
forevey the channels of bhis individual 1ife. for the social
world, as Durkhein put it, comforts the child comme les choses.
"To live at ease Le has to get on the inside of it, to ifucorporate
.it into his own mental structure, This he does mainly by
‘learning a language; for & prople's language is the key to the
form of 1life they enjoy. By means of it Lhey pick out and
create the public world peculizr to them. The working class
»  man, for instance, who has access only to a limited vocabulary
"and to a limited set of symbolic structures, literally lives
»dn a different world ... It is & grave error to regard the '
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Tesrning of a languege as a purely instrumental matter, as a

o
P » - . L2 :
tool in ihe sexvice of purposes, standards, feelings and beliefs.
Aor In a language is distilled a view of the world which ig

+ o constituted by them. §3

R

From guch a position it iu havdly surprising that Peters is able to assert:
-+« the central fact that education consists ssgentially in
thelinitiatien of others into a public world picked out by
the-languaga and comcevts of a pzeple and struciurad by rules
governing their purpnses and interactions with each other ,..

: (The %tsachers) function is ... to act as a guice in helping

~2" them to exvlore and share a public world whose contours have

. béen marked out by generations which have preceeded both of
‘. them. & :

We should note here that for reters this is what education aq§uﬁ11x is,

revollt azainst

=1

e a e

the tradition. It rejects whatever it sees as putting the trauition in
,équestiqn on the ground that the tradition itself is the basis of all knowledge
uahﬂ undéfstauding, and that all meavingful questions nscessarily pre-suppose
 ithe:traiition, Conseguently, intellectunal revolt is meaningless, impossible

cand self-destructive. At the same time it abscrbs all protest as being a

% contribution to the ome ongoing couversation whose value and meaning is

5

o determined by that conversation. In the words of Michae)l Oakshott, which

3

Hirst approvingly quotes at the end of 'Liberal Education and the nature of

knowledge':

CAs eivilised human heings, we are the inheritors, neither of

“an inguiry about ourselves and the world, nor of an accumulating
“body of information, hegun in the primeaval forests and extended
and made more articnlate ip the course of centuries ... ducation,

"progperly speaking, is an initiatlon intce the skill and partnership
of this conversation in which we learn to recognise the voices,

te distinguish the propsr occasicns of uttercrce, and in which

we acquire the intellectual and moral habits appropriate to
conversavion. And it is this conversation which, in the end,
gives place and character to every human activity and utterance. 65

»

" The unf¥olding of culture, therefore, is the final point of reference for

human lifeé. Bverything worthwhile from the past has besn absorbed into the

‘present and that which has not been absorbed shows itself to be unworthy,

- incocherent, obsolete and irvational. frror iz, therefore, to be identified

v

“oas that which has fallen under the judgment of history snd which has ceased

toike part of contemporary culturs. Hlsewhere R.8. Peters writes:
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Tpe?eZWas . time, of courss, whenr formws of awarenes 25 were
_¢o$waratiﬂ&n” uncifferentiat2d and when the re eligious one,

in thc form of warious brands of Uhris stianity, provided some

kind. of unifying ideal of man against waich a man's development
could be ra1galy measured. But those times have passed. We

now ;1ve in a pluralistiec type of seclety without any such

unifying ideal, aad as =ducators we must com: to terms with this. 66

Any propoesal for Christian education which necegsarily points in the
,dirthion of & Christian ideal for individual and social life and which
would pursue the integration of kunowledge in a Christian framework simply
fails to éome te terws with that which for Hirst and Peters sre the very

e 67 : )

l&llhatluns of reason aund progress. To any who might be concerned about
their compartmentalisation of knowledge, Peters responds:

Are we suggesting that philosophers since the seventeenth
.century have been wrong about such matters? Are we to 20

back and msintain that religion is indistinguishable from
soience and that morals is ginilar to geonetrical demonsitration?
Surely cne of the great achievements of our civilisation is to
have gradually. separated out .and got clearer avout the types of
rooneepts and truth criteria involved in the different forms of
thought. 68

'fhis point constitutes what I referred to earlier as Hirst's apecifie
eplstemplogical argument against the idea of Christian education. Hirst's
response to those who would question his account of the develogment of
Jenowledge &s the differentiation of sutcnomous forms of knowlsdge iz highly
_ihatructive. JTu "Christian Bducation: A Contradiction in Terms?' he writés:

It might be objected by some that my whole argument is based
on the thesls that there ewist vast areas of knowledge and
understanding using concepts and canons of thought, objective
in character and in no way counected with religious beliefs.
This they would deny, insisting in all areas of knowledge one
is necessarily involved in pre-~supposition of a religious
nature, In history, literature or even scicace one cannot, -
it is maid, egeape these elewentz, ard certainly in teaching
thege matlters one's commitment necessarily infects all one
- doeg. WMo argue thus is indeced to deny the whole autconomy
thesis on which my case rests, but such a denial seems so
patently false that I find it hard to understand what is
being maintained. In what way is mathematics supposed to
“depend on Christien principles? Its concepts and forms of
'argamant seem to me totally devold of religious reference.
Nor do I understsna what is meant by seying that sclence rests
om Lhristian pre-suypositions, when the test for its claims
are ultimately matters of sense observation. Scientific terms
have meaning and criteria of applicabicn which are not connected
with religicus concepts of any sort. They are in this sense
autondmous snd scientific understanding is therefore, of its
nature aukoncemous. To nmaintain that it was only in the context
of Christian belief that science did in fact arise, even if true,
does nct affect bthe nature of the activity of science at all,
The pursuit is quite compatible with quite other beliefs, as is




“obvious in the present day,
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and noth

tog by way of historical,

: bOlelO vical or py&choloblcdl analysis cen in auy way deny the
claim that the comcepts and princigles of science are in no
"sense logically connected with Clhris
'15 here an antoncmous domain of knowled.e and understanding

seems Lo me indisputable
in science, as in any

ATl eure]
other pursvir,

stian Beliefs. That there

Ly this is why what matters
iz the master,of its own

logical aud methnodological prlnc¢plhn, not holding any particular

reWiglouo bellsfs.

_ It might he objected that 1if s
studies are not ...

Yet surely =sven

acience is autonomous, historical

this ie an unacceptable claim

if it is intended to deny the ubjectivity of contemporary historical

scholarship. What
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ranhcﬂ (ahd its copnates ) nod only in conjunction with his forms of knowledge

M. .. particular technigues and

 the langudze of positivism and tslking

;but*giSD_to t@y@r_e syverytilog frow deductive inference Lo salecthed

llﬁgx ¥ ;C‘cagnotatigﬁs and conceptucl iwplicalions revenled, we are told,
3 & X o ' :?4!

by Jhx7ouoyuiu. SRALYELE. fu fhis context I wish to conceru myself

'}éﬁplugngly with &

‘ way'in wﬂlrk our ewgerient

N

e earliér ;?e,‘putting intelligibility, objectivity, structure, pattern and

‘,statemanﬁs'which are '""Legtable

n——'

%t'“ docbtrine of reasecn in relatiorn to the forms of

Lnﬁﬁledbwv "The acceptancs of hant's Gopsrnican revolution does nob, of

g

”céursg,‘gomﬁit ane to any specific azccogunt of whether there isg one or more

L Torms oi knq‘ sdge nor their specific characteristics. The fip t proolan

one euéﬂﬁnte & with Hirscols accoust 1s that having initially Jdefined a. form

of know*ed;e nut 2ll their dlstinguishing features geem consistent with tis

A fori of knowledge :livst maintalns iz ... a dailstinct

soon: strizctured around the use of aceepted
publlo symauib “thereby playing the ~ole of the apriori of which we mpoke
ordéﬁ’iﬁto human axpereince. At the ssws time Hirst maintains that forms of

knowledae havv the foliowing related distinguishing features (1) They each

invalve;ce ain central concepts whieh are peculiar in character to the form.

(2Y they denote Ycertain aspects of exverience, form a netwerk of possible
rels thHSHlDu in which experience can be understood" consequently the '"form
s 2 dis tinctive logical st truckure.” (3) Bach form has expressions or

against experience’. (&) lach form involves

le for exploring experience and for

(=3

Stesting their ?Xyreéﬁiﬁﬂﬁ-” Already in thHe lengbhy passage from Lesrning

) g : »
" for Living we find Hirst using a pos sibivistic rhetorie of geunse observation,

Gata and objectivity. Lf the forms of knowledpe are as defined above then

about dencting certaln aspects of

x

' experience, tesiing against experience or exploring experience makes no

sense. These ‘locutions assume that eéxperience (or the world) has some

sivubturm,‘meaﬂing-and inte 1}3”1b1111§ prior to the ferms of knowledge, which

[

can bs‘&eﬁbted, explored aud vsed to test clalms agsinst. Alternatively

¢ gptructured by the forms nf knowled

regult. Feature (3) would have to read ‘'hach form has expressione ﬂnd

Y.if Hirst takes his idealism sericusly snd by experience means experience

e then a vicious circularity seems to

1



‘j@tatemmnts Lhat are testable sgainst experience which has been constituted

ez

by Lhﬂbu expr@r ons aud ztatemonts or the concepts pre-supgused by them;f)

1ikewige'when h1V.L spoke carlier of forms of kuaowledge "... ugilng ééncapﬁ
‘agd:canonﬁ of fhought, cojective in character and in no way counected with
”;éligious#ﬁéliefs,” a siwiler ambivalence appesrs. Hirst's whole point rests
upon a'polarity between whet it objective wnd subjective beliefs. However,
;Lﬁhile'ﬂirgt trédea on thiz polarity both his gereral position and his actual
.charaﬁﬁefisatinns of objectivity imply the rejection of this polarity, féf
.théctivé‘éppe&ra Lo nean iater-subiective, or, more bréadiv, in keeping with

‘the GOQﬁemporary scholarly consensus. In terms of the latter accouunt of

oadectlv1ty it is quite possible for religious beliefs to be objective i.e,

i : iur there tu be objective raligicus gnowledge. In the one case objective

relates tQ how reality is and in tbe other (o what people think about reality,

“or perhapa mor@ 3trict1y how they constitute it -~ by thinking about it,

G ' That Eir t's deepest meaning is ciearly the latter is made most explicit in
ngpape; entitled °*Yiterature and the fine arts as a unique form of knowledge
1;Wﬁe£hef sucﬁ a Porim of knowledge exists depends for Hirst on whéther there

g .. iz chjective artistic knowledge. He writes:
The confusions of the art world offer no clear answer. Certainly

.- the ‘existence of objective judgments would be perfectly compatible
Jwith the present state of affairs. That the man in the street
sannot begin to meke any sigpificent artistic judgments that
could be called obisctive may just show wost men's total lack of
understanding of the lanpuage that is art. Why zhould we expect
anything else? On aost sclentific matters the man in the street
can make no significant Judgaents eilthesy. That even the specialists
in the arts are in digpute over couteaporary works is certainly
paxaiLwLﬂd in the sciences too, and once the distancing of time "
 has oceurred, specialigts in the arts, as in other aress, do show

onslderabl "“uﬂment in their asscssaents.  Bub whetier there
_3ave obJ ective judzments here, I am not in a positicn to say. 7h

;-Under tha cOHGS traint ol his epistemology Hirst in this paper attempts to put
forward‘the’view that ‘arht s a langusgsz' otherwise it would not constitute =
form ¢f kaowledge and would consequently be deprived of a place in the

“eurriculum of his libsral education. The pussage quoted is somewhat ambiguous,

“.in that it dis not clear whether the specilalists in the arts are artists or
art:Cfiﬁics,‘ Cong gqaeﬂt]" it is not clear whether the considerable

';j&breement 10 which he is referring is a matter of consensus of contemporary

. art-works ‘saying' the same thing or artists (as avt crities?) agreeing or




art critics agreeing on the artistie merits of various works,(or what the art

works are seying). Leaving aside the important issue of who is to count as

a expert and as to why agreement might ewist, lsbt us imapine a situation

where the sxts are all 'saying' that husan life is absurd, that the artists

© say that that is what they wre saying ip their art and that the critics all

[y

_ agree that that is what is being ‘said'

(& Joas that make the idesa of the

"‘I'absurdxty of humavt life a piece of objective artistic knowledge. Or would

lest w1sh to now introduce the notion of falge objective knowledpe, in spite

fmof thenfact that the experts agree. Or dees their expertise only extend to

the manner in which artiste speak in their work and not in what they say.

But 1f what they say is gui_generis - the idea of a form of koowledge requires

that - thep can such & distinction be madef

Leav1né this matter aside it sesms curious that Hirst in the ond does not

ﬁ'seem'to want te comndt himzelf as to whether thers is an zriistic form of

I.knowiedge.h Une of his probiems seems to e that Wittgeastein's idea of a

language game leads to the question: s there an established language game

.?herﬁ;brfnot? Alternétiany phrased this seems to imply that there should be

“either unanimity or rauicsl controversy. ALl we have to do is to decide which

'£néra;i$:;hIf the latter then therve is no form »f knowledge here. To-be fair

].té Hiret he does in his theory of the Jdifferentiation of the forms of knowledse

oar )

Callow for the coming inte being of o« foram of knowledge but he novhere avails

< Al oy

'himéeif'afuthe notion of a half-develupad gane. lndeed vWittgenste Ln*s wholie

avaingy 3eems Lo de;und on the existence of determinate or uomrrehpnslve

tpules' or logzical grawsar' os dndeed doss ths possibility of halobu:hy RE

ﬁdﬁneﬁtﬁﬁllaaalyaiﬁ. Hirst's iden of a fuxm of laowledge with its social

'@bfihition’uf_objectivity appears to require two things. In the first place,
DA, A ( > t

as we have mentioned, it nesds to be specified what degree of inter-subjective

'cqnﬁenﬁus,is reguired znd winch sabjects are to be regarded as qualified.

£,

Secdndly;‘whuther or not in fact these rvequirements ave meb. My firet point

“yirtually- pheased in the Latguege of voling and tue franchize 1ll accords

* “with the idea of a language gams. Hewover it canuobt be avoided for the

;ﬁfobleé atems from the fact thel the notion of a language game ill accords



. GG -
with huﬂau.?eality. lizgt's dnislldgeace however goems so bowitesed bj Bl
ideé of the lanpnege gawe Loy the Loy to every problem that he does not
serionsly’ try to neet fhe two reqairemenis, pgerhr.s for the rezson that he
had sensed that to'att@mpk to 4o g0 would show the uaterabiiity of his whols
position, .wven fo attenpi to mewt the first requirsmenl, spavt ircw the

shear éomglexit;, would ingscupadly jnveive sn sbandonment of the laﬁ;uage
gaﬁa view whicn pre-suposes hunian agreesent to the extent of unanimity.
With respect to the second reguiressut - the mecting of whizh logically
;&upendﬁ op tne oriteriz 1al !l down by the first - the actual situzabiorn in
gosk disciplines dg neither thet of virtuzl vrarimity nor that of coﬁplete
'iﬁt¢;1ectua1 aparchy. dnenimity concerning concepts and canons of thought
F:ié mdst,-if not all, diseiplines seems bo be conspicuously absent. Indeed
fiﬁp discipliné geciis to ve withoul its schools of thought which characterist-~
ically differ over which ara the proper concepts and cancns of thought.
'Hifst_is clesrly unable to take this sericusiy for in terms of his defindtion
‘_of.bhjecti?ity one would nave Lo conclude that thers are bherefore no foerms
of knowledge because ﬁhere is ne onjective knowledge. Hirst's (and Peters)
most frequent examples of naradigmatic forms of knowledge are mathematics
and natural science. Howaver, they rever elaberate upon their understanding
.’Sf'thesé_éisciplihes. LThey appear to be appealing to the popular image of
,Z;these diseiplines, which ie at great variance with most contemporary.history
ﬂfand.yhilosophy of gcience. Hirst's own reforences to mathemstics and natural
',:;scienCe seen to indicats that he hag not zJvanced much beayond the Logicall
2 f »
Positivist theories of the 1950's.
;j:} fﬁ3qfﬂre we move cn %o Hirst's hipghly problematic selection of his forms
*'?}.kﬁow;edge one final general point with important educational implications
' naeds to be made. The aifficulty ie revealed in the fact thst Hirst's four
X 5;;1;ﬂa?a¢férfstics of ‘a form of kuowledge cannot pe assimilated to his linguistic-
. :idéa1ist definition of it. T have already commented on the vicious circle

in his concept of esperience simultaneously given and constituted. The

- following passages make clear Hirst's view of meaning, truth and krowledge.




- 67 -
a;u errors stem from taking the symbols of language in ordinary
discourse to have meaning bacause they elther name or refepr to
rebjects or states ¢f aflatirs ich ﬂxiot inde 1deuvly of the
syabols and whish are utwingleu, » Known q1 ite independently
of these symbols ... The central point on this view im that
symbols nams or refer Lo tulnvs outside ue or to states of mind.
ihey are tue communi ion means for what we sse, are :
or knew already ... thoustit, the weaning is not sonething
1

there in the outside world rstood vefore language pets

STy
=
SZ.u

"
off the ground, in socime wo rdlessv ﬁvmb03~less confrontation.,
Nor is it an idea in the mingd f sd without symbols or language.

Meaning and understanding exist in vhe use of language, ure
built up in the public use of symbols ... an area of experience
arises with tne development of ihe concept it ewploys and they
in their turn develop in the use of the appropriate publiic
language ... [he tyoe of experience cuncerned and the type of
discourse necessarily go Logether as they share the same concepts. 76

‘From these passages it seems tha® Hirst is maintaining that there can be no

perception, awareness of knuwledge pricr to concepts and the conceptualisation
of experience. additiomally, he appears to link objectivity with the foras

of {theoretical) knowledge. [he congeguence seems to be that unless one has

[

been ignitiated into the forms of .nowledpc i.e. unless one's experience has
been thecretically deepensd them one 18 virtuzlly without human experience

kacwledge. Indeed his colleague Feters, at ore point sugzests that

‘unleseé one is versed in the form of imowledge one's awareness 1s ab the level

of ... the mind of a child or preliterate man ~ indeed perhbaps to that of a
: : -7 . .
pre-sevent nth century man.”' ' Hirst, as we have seen is similarly

dispuraging about the wan in the street. Theoretical knowledge it seems is

- the only-real kaowledge and the throretician alene, the one who has been
initiated¢imto the forims ol knowlsdge, is the ideal uman, is fully man.
JfPre %hecr@t al everyday awareness aud kunowledze !s accordingly regarded as

. = 7%
Ccni’Qed ant fraguentary cc at best as primitive theoretical inowledge.

character of pre-thecretical

Hirst’s feilare

. koowledge makes the possibility of theoretical knowledge very puzzling. For

' ‘example if genuine aesthetic perception, awareness, experience and knowledge
ff]pféésuppose aegthetic theoratie-sonceptualisation, then it could hardly have

[

" occurred prior to the rise of the ccience of sesthetics in the nid-eighteanth
i\:céntufye This would have made both aesthetic appreciation and the production
"~of &estheticall§ gualified objects prior to that time uite impossible.

T Furtuermore, it becomes uttarly baffling ss to why aesthetics should nave ever

'Jarlsan at a¢1 in the absenca of aestheltic awareness and knowledge. Without

o
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the letter asesthetics wonld have no subjzch matter - no thing to analyse and

test its theonries. Furthermore, it zasily leads to

o

nctﬁi é against which
the faillure to recopnise thab the arts don't exist for the sole of aesthetics

,;butlthaf‘ e labter exists to provide a certain limited typs of theoretic-
systematic iliumination for the former. However, Hirst, is =o obsessed with
the idea of the priority and autenomy of theoretical krowiedge that he actually
gtﬁempts te suggest trat our Jdiract kncwledge of both art works and persons

79

i.2. theoretical concsgis.’ This szwe

L-’)

pre-gupposes propositinnal inowleds

been, of course, very

neo~Kantian perspective mediated

infiuentially applied to the field of religious educaticn by Renald Goldman.

Golduwan'®s recomderdations rest princigally on the cenfusicn of religious

awareness and krowledge with abstract theoretical theological articulation,

J.¥, Reeves, for example, in Thinking about Thinking, senses the inadequacy

-

~of this ian+1ar heritage when he writes:

thoughts! to what Price

Piaget's restriction of ‘con

i
regards as full-dress, syquuL! >y a0gical thinking seems lsss
happy «.» the possibility 0; there being at lsast two types
of thought process ... remsd & burning gquastion at the core
not only of experimental and genetic psychology but of current

4

speculation in meny filelds
Une final comment in this context is to underline the aunti~Christian
implicationes which one would well expect fo flow from the Fantizp idolisation

of wmeanring and struature in reality.

of theoretical thinlkine

(’"

ne Jhrlatlaﬂ writer hzs put Lt celourfuily thus:

The #d to force zoncepts into the heads of littls
phild wt could be hooked tog nthnr in a legital

&= &
fashion. The iomins e thing. Live leghcins m

L
wors broughi ﬁn,ﬂpt “ehi
The produce T

wones, mua,L
of HMhirdh. Yc see what
nto Goed's highly divers of fascinating creatures
o bat Godls creatures ware lustrate the abstract
‘c?assificgtions of men. It was hUlaﬂ thought that was being
glopified. Tt was the human power of concertualigation, the
¢hildren were being asked to adore, not God's big creation. 82

m o

furtheyr notion
2 were not 1"““ﬂdubcd

:=buch sclence education meant that ths child was igolated and alienated from
;the*wariafby education havipg its focus in zhstrsct conc Oytu and principlsg -
to be meworised. Within the dialectical structure of Homanism this lead to

i a SWAng xrum the pride of human ruason to that of human freedom, Bducaticnal

3

_ztheorlsto came forward to champion the freedom of the child snd child-centered




adug t1 on. Te some degres this liberated the child's patural curiosity.

tiowever, discovery methods, for examyle, were not infrequently used as meaas

r

towards the same end. farthermore, the froedoa ideal of huasnisa, as
expressions of it as exiglentizlism zade clear, involves a similsr alienation
“froum the creation-order, maintaining that it is essentia

aeaningless in the abgence of homan maaning glving.

These geveral problems of Hirst's philosophical pesition carry over iato

~

. 1 , . : 82
‘hig eseount of V... the forms of knowledge as we have them ~ making it very
coninged and confusing. The cxtent of the confusion seems to have been little
realised, Por example we {ind that dirst sceounts of the domains of knowledge

in various publications snow remarkable difference:

Hirst hirst Hirst & Peters
{in Archambault 196%) {in Tibble 196€) 4,\1970)
Mathematica - - Formal logic, Mat
Phyeical Science - - Physical 3ciences
Human Science = K - Personal Knowledge
distory - History - fé
Litsraturs & YFine Arte- - Apsthptics - Aesthetic Experience
Religion - Helig: - . Religion
Prilosephy - Bl lc ophv - " Philcsophy
. HMorals = stndos
Field of knowledge:
Theorefical - Fields of knowledge -~ 7
Practical - Prastical theories - %

e differences or sccount for the chenges. Are we

oy

Yet he dozs not refer to i
to assumé that the forms of knowledge as we have them have changed? Or have
Hirst's criteria of a foras changed? OCr has be corrected previously grronecus
accounts of the férms of knowledge as we have them? Or a mixture of these?
Nor dees the mabier end there for in addition to the initiel division between
‘;1eldu and forms we find a division of forms inte first and seénnd order and
SUb—digloiQ ns of each of these. GHoth fields and second order forms appear
Cto ére-suppose irst order forms of knowledge, the former Iwe being parasitic
;upon thé@:

)Oné preliminary point to which we have already addressed ourselves is
ﬁﬁetheﬁ ﬁirst?s account of the foris of knowledze is descripiive or normative.
The answer is both thereby eanabling philosophy which alone has access to thew -

follow1ng Fc&ek and Wittgenstein -~ to be boih purely descriptive dnd normative
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simaltaneously. Philosophy alone hus access Lo what is apriori, what is

necessary, to the sconditi oi zll meaning and knowledge,

.t!,

sual found=ations rest on human agreement

yat at the same

required by our

simltansdusldy

dn a highl respect Lo both sociclogy and logice.

astvel with the rationsl in the idea of the public
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Having ident:

21y threatened by the soo 101051=ts of

forms of knowledge Hirst is immedia

knowledge whose descrintions of the organination of knowledge as we have it

n

beares little resemblance to Hivet's forms. The sociologists of knowledge

appear to encountar great change, soility and conflict in the frasing and

L hnowledge ... axd not the prograessive evolutionary
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zlity Hirst svems to assume. Having
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himself often vlosely identified forms with disciplines Hirst tries desperately
to disqualify the sociologists., Me writes:
o5 it wust be recoguised thal the sociolopgy of the currisulum is

the sociolopy of *ndary, non~fundamental orgasnisations
Jof kpowledge thut have developed in schocls. The radical diversity

ey

of curricula organisabi -ons is in uo seuse evidence for the social
variability of fundameutzl categories of knowledge ... Nor iﬂ anL
examination of the org satlon of knowledpe in other institutions,
even univergities, of ; going to get ab changes in thesw
categorises of tiusir diversity between societies. If sociologists

1

it

are to be able to make auy valid comments here, they must surely
digstingui hos 3 leg ! gecondary on:s by means of
caraful ¢ i then can we see whether

underly io~ i condary organisation, tna
fundamer : are as reiative as so ¢iten
1myl¢ed.

Hirst leaves. it uaulrﬁr a5 to whether fthe scciologists of kncwledge have

won-fundamental features of knowledge or

simply'been inept by

t 35 ar2, gua soclologists, debarred from the fundamental categories

i‘

K whiéh a?”j le to concepiual analysis alons. At this point one begin

to wonder whether Hirst has identificsbion of actusl and norwabive because

actual is a pale retlecticn of what ig normative or ugiversally

reminded of Plato's view of those who do nol sze beyond the

udeed the analogy carn be ,ushsd a little further,

'3\.(-:-4 _- ).:;.1,’{"

w'tradition, convention er decision - for he shies away from relativism at this



71 -
fundanental level. Having closely linked meanin: Justification and logic

=

with social agreewvent avy imvestigation of the Jatter throsvens to Jut the
‘uriversal vamldltv‘ of the former (2 »quired by ratioralism) into GRestinn,

indesd the notica of such validity ecan a0 longer be maintainel. licwever,

=
-

-rationalist conviction requires that it Avst be meintaived so nhe slmyiy
‘as&&rts that it is so. ruowledge must contain aomething agriori which he

_-refers to as "... ou ins :seapable, fusdamental, necossary or“anisation“_or as
i ' ' . . B
'"pj. 5cmé'logical structure which is what it is."™” ‘This must be the case
fo“ unlpsa this were @0, azeording to Hirst, experizace, knowledge and reality
would '?ck all structure. Stricture is taken to be somethiumy logical or

“rather linguo-loegical {or goncertual) <a origin. The structural oxder of
dﬁeation,wés I wisgh be argue laber, has many sorts of structure (besides
chiéal g%ructure), so the notich o7 wio® dg 'logzical® has to he stratched in
ofder tq ﬁ@ke tne thes' z leci at éll plousible.  Ta sotuality, we have

ontology carviad cnt in a 'logiss-lincuistic' idica, concerning what cal and

eannot prdpérly e sald #s if Uhke norm for this were inteenal te Language,

e

- 0 '16

some 'logical grammar'. This stretehin, Eirst acknowledg2s when he writes
thet M... recent phileagohical work hes bal to so esxtend the roticns of
weaning, statemeni, trbh, concent, lagical relation, knowledgze, that

SPEVious paradigms can no longer be regerded as sebtling when thege torms

8=

are to Ye applies and when withe "™ .t in terms of what paradiym dees
Hirst uge the nction of logisal relation Hor exapgle? Careful examination ¢f

his writing discloues thab his logical analysis is governed by his linguistic
+ . . h .
-ddealism and that frequentiy he uzes logical terms (logically impoasible,

implication, cts.) %o vefer to what is ruquirved or ancluded by his linguistic

83

~ iceslism.

While his pesition is ind=ed free from realist sietaphysics as he clalas
_-fim 'Liberal educatica aud the rodupe of kuowledye® it has simply heen replaced
i ! : 2,

r i TE I - . N 9
oy a variety of sabjectivist metaphysics :nstead. By haillr” to nake

'expliéif the maaner i which his metaphysicsal comwitments control nis analysis

le=t appeaxd to wish nx bo accept “is pesition as the deliverzauce of 'reasont

. 20
or 'cancegtual anxlysis’, ) Our suggestion is that the actual coanbent 5lvan

"iﬁo these latter terms derives from nis wetaphysical commitments which are



W

o

theaselves part of his bumanist
}pr@séuted'%is'puaiticn in 1965 Yo

reseaych aPD,“én for rolating L hi

even promiesd a book ia 1945 ontd

Currdenlum. Howevsr, bvoth phil

hah 1nbreasln Ly manifested ditseld

‘jha_na$ arrlved gt his results whi

Cwisguided for the

He simply essumes his o
actuslly sasseris becomes a wakie:

‘especially is whit he wonld ragard

continues it iy hard nobt to feel

“ddealist metsaphysics now in

ciLgualificatione. o his

YWholly other' in order to Mt thes beyowl

oo
QL aLe

educational relevenge

&g tise has gons 4.

a5 one ... that is detarained i

_spoke of conceptuval anal

-, categories which in faet charae

Y frameWork with which currviculum planue~s miet werk.

‘ forme actually offered t¢ curriculum throry was meagre in the extreme.

_"ﬁraviﬁﬂd no clesr priveipgle !

provided no direcition concerping

:"geogrgphy, sor did

e}
be*wann hiszory and geuprspny.
ﬁ1tadrawn L ¢laius earlier put

m r&aséu.' In oae place he writes:

'dur}iculum mst ov eaght %o Le di

principle resan

iz of lnowladye dectrine bub as to what Lhe doctrin

caefonce of the

theory =f
He had bravely
in
isia layin:

e

vwe

e Q.:."“" ey

it elarify ohe

rientation. TH seevs that when Bivst first

Lelioved that be hed [oomulaied a Fruitfal

lgmophy sud curciculun theory. fndesd he
tled Zhilosupnical Foundstions of the

ogophicaliy an. educationally his position

.
a5

sterile. le foils to aceount for how

le diswmissing the investigstions of others sa

2 that sthey do not cenform to his resultu.gz

of inersasing puzzlement. hat one wonders

ag putbing the doctrine in doubt. As time

thet one in enceountering a pisce of dogmatic

the process of dying the Jeath of z thousand

Loras of kacwledge Jivat bos amade them

Wit g

bas meant that the

lforms hzs beoere sora and wmore gttenusted

begun by speaiking ef his liberal education

koo

e

neoge ond content Ly knowledge itself.W He

ne pare Y... the general structure of those

ripe conbemporary knowledge and it ie this

l[93 R T L 4 - r
thet ais theory of

Tt

she various aress of knowledge. It

"o

Leh

the iaberaal strocture of a diseipline liks
ralotionships btetwesn the disciplites, e.g.

Hivet hiwmsesl seems to have larpgely

T ooy b ooy
Labhenly,

Pypwacd for his dilFzrentiucad theory of

“evs Trom nmon of this does it [ollow fhot :

vided zubo anbjiects that mirror distinctions

25 : -
bﬁtwevn th Porns of knoaledr-e ' iihether this amounts te 2 amall gtratesio
-retreat or a complste abaudonmernt of lileral education or semethivg zlse a_ain,

turns on the meaaing giver bo the word 'mirror! concerning which.
i D

..}3Mnt#picaily, foils o inform us.

Eirst not



_Sﬁifgr Phev dn this chapber we have afbenmpted Lo sake clsar Taul Hipub's
:$$' ?051£i0d ig'th“.histor3 of raviopaliasm wod lwve suzgested that his own theoyy
_6? PED 590 éﬁd the Zoras of hnowledpgs is deeply probilematic. Hewever, the

Hirst-Peters porspective iz Milosoghy of edusuvl. n has served to rofessionallse

: uoes S . Y : i - .
the subject by providing it wish a pavadis. n gractice Thas paradigm hua

=

e

Twerved ‘merely to label mest of the inberited sducational status quo ag
rdt ael! and ‘juetifisd' end nam 1od Lo Vittle Ly wey of imnovation. tn

rasEect to our major thea: - the stragzzle petwesn Chrigbianity and fumanisa for

the control of oducation - 1i has morvad the zouge of the latber ane hasz

"~

.ﬂrqviﬁed o philoahkhicmi imgricatue fov Maecther secularisation. fhe hlrst-
f?qtgbs-ﬁbi}usoghy of eduvation apgearsd to put an end Lo the war-tise dreas
'.ﬁhat ﬂhriatinnity could play a wital reie in scavlarchip ani education.
ihuv meemed to exclude the hig questicas about %od, man and the world from
'phiiaédphf ahd education =¢ that Lle' ceased to pe ’ununmeibél. Indead
;Christ{gﬁity was to be rescricted to thal dabicus form of knowledge callad
\{rgligion'.' Hipst's thacry of edncation furtiter vequired that it should ol
be #aught'%s true but as radicslily ccatroversinl. lost Christians in
I?@ucaﬁiéﬁ (whether libersl ovr orihedor) assented to the wajor Postures of the
‘ﬁi;ét—PgterS viewpoint, parily oub of comnitment to it and parbly ;erhaﬁﬁ for
Ivlabk_of any develcpad alterasbive. This «as partisularly the case with

f&&p&ﬂu to Re#, for Reiigiouseducuation is secoundary schonlsg (i3cheois Counci)

’,, Wolklnm Papea 36, 1971; is deninated ¢ ey bhe Hirst-rebers perspective. For

Fp g o

" the most part their philosophy simply avticulated the assumptions embodied in
s T ; i "

the 1944 Zducation Act that the point of contact betwesn Christigaity and

€ L 2 "‘

-~
SN

education was solely irn the field of religious sducation. For the greater
R it part'ﬁdth Christians and Rumenists bad shared that sssvaption with the lattep

. Sh wln; 1ncreauin& coptern (o weaken or aliminate evea that remaining point
Of-contacn. Thera was no cunflich betwens Ghpdstisw and Hudandsts concerning

‘thazremainder ci the currigulum becsuas the [erwer assumea that it had pothing
o do wi?h r911,1on cr was aeutral (or both) while the ]Jttar regarded it .as

.ﬁ;nﬁutral or - ful1y congistent »ith the lumanist worldview {or hofh) In terms

' of the aacapuance of this assumption of tha neuteality of 211 (or almost all)

knowledge it is clear that the JOhaleJvtj of developing a Christian philesophy

o gh1
e ‘"



Pty

e P : - P
cf,p@dcation was excloded beconse to inkroduce tie chrietian fadbh anywhere
into the field of Kncwaledge would he to introdice zins and prejudice and tc
.:;degtrontgﬁ-possﬁtilitg of ubjectivity anl truth, Todeed even the noticn orf
PR 7w 7 a Ohrigtian #hilosoph™ on this assumption was a ¢ontraciction iu tepws.,
SO did there exist, in the werds of First "... anything of substarce that

» N : . ) L ; i ) 07
deaeryas to_be wabellad 3 Christion view of edncatmon“g' and that ",.. what

- one is offered wder this ilsbal is often vary dubicus from both an educational

”_ilﬂn&.ngﬁ%istian voint of view.n?3 Havin, looked in vain for any actual
ﬂ{:CﬁfiSEiéﬁf?iew of e&ucation #nd knowledge Jirst under the influence of ﬁhe
‘f.thlosbbhical'currents we have digtussed, came to conclvde that such BT
-undéfﬁékihg was imgossible in principle.
. ..Hewever, we have now roached the siturticn when a considerable aumber

“of things are putting the Hirst-feiers favadigm in question. Some of the

main oneswe could emunerate =z Follows:
. 4 i v .

-1iV g ‘ e _Thé.widespread 2l i;cra&efng frustraticn améﬂbat'PUEilS, students,
-_teagﬁe%a and lechurers with contamporary edusation.
-é. J?he:érﬁoiﬁé recogrnition that analytic philosophy is not reutral.
'f:‘u-- : g B ﬁhargq% for Hirst and wiers ratural science osrovided theie most

paradigmatic form of knowledge, the nature 52 scienca has now hecome

¥ .:*'-highly'cohtraversial and some of the most iafluential sccounts of what
! : -it.ié;ghd shenld be, have abandonad the newtralist positivisc isage.
{ _(Paigﬁ?i,:Kuhn, Payerabend).
Iy, Tﬁe Hifaﬁ-yetors raradigs beliuy very distant From the actualities
: / S : »
. fa@& relgtivities ai modern knowledge provides little or no suidance
to cﬁpficuluﬁ plarning and perticulariy o help whatscevar towards
; _'agy S;rtfof intQSPQfed currienla.  Tn more general torms it provides
-I:-? - ﬁ“ii f ﬁo‘geﬁ$ral guridance for the fulure nor dees it veally attemp£ to.
%': | ; 3ﬁi.'the€er,i;£'dGes remain the parvadigm of rormal philosophy éE saueation so

- ‘that those who are concernnd avcut any sort of =iternative are faced with

~what J.ss Colbeck has deseribed as follows:
. The gurrent orthedeywy kas acguired great povier by constant

, repetition, elaboration asl reiniorscuent 1% bovk after boox,
A thesis after thesis, [Ine iuteriocking, vsiuve~luden concepts of




.‘,»l H= . “a I I..{.
" w'the edugated man', kmowledss and understaniing and Llibsral
i m 3 - - - - .
- ceducation - cven emotion osiny characterised in cognitive termy -
S eonglitutes 4 foriress of full blown 'theory' which can probabiy
St only be assailed wiin the =2id of an alterpative, equally well
e developed theory, Whe has the resourcss tn tlume, acadenic stafl
or atidents to dsvelon such a theory. Wy
pﬂ;n_uur British centwxh tha one equaliy well ceveloped thaeory whicy does nob
¢ lack cowmitted supporters ie of course Neo-Marxigm. Indead the latter hos a
g ui considerable foothold in socioloiy, history aud sociology of ~ducation and
" gociolopy of knowled e, and is intent on developing its perspeciive in avery
CField of huaan knowledize and achivity, Heving carlisr commented on the
ostrengly Hegelisn elenents of the Hirst-Peters view it is hard not to be
creainded of the division af Heosl's own Gisciples in this context. Jobn
. Passmore described the sitvation as follows:
Hagel's more faithiul, 'right-wing', disciples devoted themselves
Coelther to sxpoundityg s ideas or to debulled work in the history
SIS of philesophy. In politics’they weve conservative. Apd they tock
L Rad cHegelts word for it that his ghilcanphy was a defence of Chriastianity.
~! -i The lati-wing Hegelisns, in contrest, were nct Yo be persunded that

the Prussian Stshe was the ideal sntceme of nistory, or that

'Chriutianit; had at last beea rationslly defended.. He,2l's own
attitude to religion had keen L) no means consistent; like Fichte
- e becsme more pious in later years, e never ceased to eriticisz,
o however, the God of fraditional theologr... The left-wing Hegelians
" “»es hoged wholly tu dostweoj the superpatural and to describe w=n's
Mo growth to gerfection in pureiy secalar ternz. 3o far they were

w  cderying to its extreme limits the spirit of the banlighbenment ...
e want to remove sverything' ingels writes, "ghat culls itself
' suipernatural sad siperiumzn and thus remove untratafulaess. Por
the ﬁreneaces of the humsn and patureal to bezoge supernatural are
the oot of all lies.” “"To sec the jlory of human nature, %o
andergtand the Jevelopment of the humau species in history and
its drrestible evoluticn, to realise its always certain viciory
over .the unreascunablencys of the individual” he btells ws, “we 4o
not ‘have to call in the abatrsctions of 2 God to whom we atiribute
all that is beautifnl, -rest., sublisz and truly humaa.” 100

L -

" Hegel remained a Lutheren, wiile Peters ism a Juaker and Eirst a member of the
; Cﬁristi&nﬂﬂrethren. Peters' evtreim2ly atteruated Christianity does nct

I3 2 ; g . 5 ; . 101
-, appeal to resolve for bim what ke gells tue ultiuate pointlessness of life.

:f‘Likewise, in many pluces Hirst insizts that he does not believe his views are

?iaﬁti—ﬂk§iétiqn; But it is squally evident thet the oaly type of Christiunity

.jr'7hhich*hiéﬁphilosa§hical views do not exclude is a completely individualistic
.? i#:ivubi§?i.pjehi3m having no point of coutact wits 'public! 1ife inelulding
'.;édgcafiphléﬁd scholarsiip., I 'Christizeity’ is corceived of in such teraus
d:fthgﬁle1§£ﬁly{aome 6ther seurce of direction is needed to divect the aifairs

¥
1
<M



of 1ife snd it is here Lhat mirst vepeated.y affiras his faith in s=culsp
“resgon;, in the Tactual-apd-idealf autonosy sad asutrality of human snowledge,

“TV&lues'an&*édhcation.- Hirgt's neorfeselianism clearly provides minimsl

hrlstanoe to th“ secn13r1ci a spirit of b= Bl lghtenment - indesd the

" . prﬁfaﬁnd &ffinity of the two is the major feature. 'There is indeed little Lo
ot S [ i

e ’_ﬁhaose batween Hirst's Jeclaration of human reason .. "as the fiasal rourt of
4 L i fox: i L2 ’
app@aL Lq alL 1umnu affadry, zad Marx's aclnowledgement of .. the
e conscxuusne 56 ©f man as the supreme divipity. There must be no Sod on a
5 ) '3105 ] 4
. ievel w*th it the differevce is that being more singlehearted Marx
saw clé ar13 the radical and excinszive bumavigt religion that such a view of
' Ok i ST % . , 4
r;a»an was rootsd in. Vorking within the romaing of & synthetic nabure-
TR graoe duqllsm H“rsn appears to maintain that it %s not iuwvossible to add on to
3
L the pub];c rﬂl¢blnn of reagon a private devetion fo Christ. He sigealily
faiLs tc meutm01 that sueh a Christ cun hapdly be the Christ of sosmie
3 .significancc pmrtrawed in the Hew Testament, who bear; Llittle ressabluace te
tho ex9mp]ary idealt Puuﬁ;tvu war of Jiest's philosonhy.
fo ' BM*-"'-T315 shart Glbr séaten inte countbirentai Tuvopezn intellectual history has
2 .J,[ ! . (PR e

c“*
i

o : A the nuvpmse-ok sebting the context for the introduction on "un altsrnative
eqkallj welﬁ deVPlopPu theory' {in Colbesi's purase) which unlike Ldealism
' and Marzxsm steus fwom Ehe Rolormatiom ratoer than the Snlightemment. Indeed,

lest‘ﬁ.iailurﬂ to fipd a subatastial Jhristian thesry of education iu

"ﬁgldﬁd ﬁﬁ& whj such a theory hms been developed, as we shall see, in -

3 o

Holland Ls closoJ" +tied Yo iatellectual history. "ingland had seen littie_of

"«

n
Ehe racht1 thO”Pﬂt”101?J of gontireat } Jolvinica por had it much experiesce

of the raiib41}v anshrayoeen:iie charastsr of fhe Franch Revoluticn. Indeed
h@ré 1n unglawz ge have weinbainea and erpetuatsd a Shristisp-lunanist

“ uJJ~h?$ls esracxally in education even ivte the present time, dividing the
‘{ﬁd 'saﬁonl-nlmetabie betwesen Cheistian R0, avd assewbly, and osteusibly n@vtrql
o -Ll-l; otber 3ub@ects. Jy contrast eerly ip the nipsteenti century Juteh Christian
1eddsra had peeceived in Lhe Revolution (ke irsuguration of a new religion
whqse'prinQipleé were coain, to domipate the 1ife of the Duteh natiea, a |
-“;géiigioﬁ'cf'reasnﬁ, systeqatically opposed te the Christian relizion end

s hent on its eradication. (Indeed it is remsrkable how timid eni conservative

Foat
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) W oies R i
wEs Jngllsh w?cu-arist inteilectual Life by woy of cumgarison, as if havated

3 : 01
: by » bad an“”lvﬁ”e )
In ovr firat chapbter we indicatss Lhat althouph the Refermation gaught
. . =
K . 31¢ht uf thc idea of an ulternative intnllectual tradition it aever in fact

daoasavely br ske free Trom 2 duslistic EbhO]dHt;ble and subssyguently

s ~succambed to synthesis with moderys humanistic philosorhies,e.g. detionalism,

mel?lC'hm, uantlanlun, liegelisnism, Fvolutiouism, Individualism, Socialism,

Exiatenﬁialismv etec. This weszut » loss of cvltural initiative for ia such
coa sdbusation Shristian leavers found theamselves endlessly (an& always behind

. the timest) adiwsting te or reactin; against humanist scholarship which eet

- Bhe pace and central direction. Shile adjustment was easy, geauwine opposition

Qaa,oppose& to mere resction {with piecemeal critisicm avd meres apnlogetivs)

vy,

Clwag next tu dmpossible in bhe absonce ol s genuine altornative of cue's own.

-

AT L This serions lssk of a systematic philosophy rooted in ifs own deepnﬂt
~‘convictions wag zlearly resognisad oy Abraham Zuyper (1837-1920) leader of

A e st ) S e ; , 8 x 106 ;
Mgt B - the MNeo~Calvinist revival (in ninetesntl ceatury Lollanu. in the few
'f'bremaiﬁiﬂg”pages of this chapier T wieh to briefly relate how the RKuyperian

“Calvinist tradition is able to respond to jaul Jdirst's challenge bto Christian

T e Mugeholarship and eddcation. It will be remembered that iiirst rested his case

L, A “'-;f on ﬁhe réliﬁious neutrality and autonomy of the various forms of knowledge.

T 1 X Fugper in- dnreﬂt oppesitior ineisted thot - in Hirst's worde = "in &ll arins

=

cf khowledge one igs necessarily invelved in pre-suprpositions of a religious

e 10 ; : ;
naturex“. ? Bt the onsel we should mentior that :irst and Kuyper mean
i »

“bgﬁhétﬁiﬁg'd%ffereht by religion. For Mirst it is one (possible) form of
Vf:gﬁﬁhiqdéa.gf mac who is esseptially (socbuslly and ideally) raticnal, while
%ﬁ for'Kﬁ?pg? man iz essentially a relisinus creature whose thinking ewverywhere
?a‘i' - x?-bearg tﬁe;marhs of this, In the fellowing passege ruyper guestions both the
""Fk.ﬁéﬁt?ﬁlitj_ahd autoneany of the variouns forms of knowledge. He writes that ...°

LSO RN TR (IR th&elog; is culy one of the many sciences that dewsnd

' : Calvinistic treatment. Philosouhy, psychnolozy, aesthetics,
jurigprodence, the social sciences, Literature, and even the
wedical and natural soiences, cach and all of these when
,ghilﬁaﬂphic1lly ennce ived, @0 bsek to prineiples, and of

+ necessity wven the guestion must ba put with much more

A . - penelrabing seriocuspess thar hitherto, whelher the ontologieal

; ~.and aathropologicsl principgles that wveign supreme in the



Cpresent method of the sciences are
prineiples of Calvinisa
eggonge, 108

agresment with the
anve with ths

BU VETL

e T

ha‘*.ri{'l_ﬂ. deseribad the contenporary conflic! a3 gehools of thougnt amcngst

philosepbiers; juriste, medicesl den, natursl seienbtists, linguicsts aad

ohilologists Kuyper concl

nverywherc contsntion, conflict, strugsle, scmetimes vehement

and keen, not seluom mixed with personal azperity. Andg yst,
‘although the energy of the difference of principle lies at

‘the root of all these disputes, these subordinate cenflicts.

are ‘éntirsly put in the shade by the principal conflict which
&0 in all countries perplexes the mind most vehemently, the powerful
e 0o conflict between those who ¢ling to the confession of the triune
: God and His Word, and those who seck the solution of the world-
problem in Deisw, Dantheism and Naturalism. 109 '

Ia our modern contert kayper spoaks of the principal conflict as betweaon

thriétiaaity and Medervism. These he sees as two mutually exc¢luesive totality -

S iy g ; 2 i J G
. Views "about the origin, interconnection and destiny of everything that ex1st3,1u

Tn the-Tight of this he views the situation of scholarship in the following

terms, weing we should note the terw seicace in the sense of wissenschafk:

- Not“faith and science therefore, but two scientific systens o
e D 4f you choose, two seientific eluborations, are opposed to each
" . other, each having its own faith. Nor may it be said that it
is‘hEre'ﬁgigﬁgg which opposes theology, for we have to do with
<, two abselute forms of science, both of which claim the whole
4. .7 domain of human knowledge, and both of which have a suggestion
.. about ‘the supreme Beinz of their cwa as the point of departure
Tiar-tneir'erld»view. tud finelly, these two stientific systems ...
-are not relative cpponents, walling together half way, and, further
12 o1y peaﬁeab}y suffering oneancvther to choose different patha, but
©# 0 Uthey.are both in earnest, disputing with one another the whole
2k "ﬂqmaip‘of 1ife, and they cannot dezist from the constant endeavour
7 to pull-down to the ground the entire edifice of their regpective
4L gontroverted assertions, all the supports included, upon which
"htheir assertions rest. If they did not try this, they would
. thiereby show on both gides that they did not honestly believe »
el their peint of departure, that they were no serious combatants,
and that they did not understand the primordial Qemand of science,
“¢ which of course claims unity of conception. 111

J'For Kuyper: tha two tokality views were connected with two kinds of human -

' eonsciousnéss, two kinds of self-understanding, one regenerated by the Spirit
of God and. the other not:

i ‘If,.therefore, it be true that man's own consciousness is his
vy primum~verwn, and hence must be also the starting point for
Y. every scientist, then the legiecal conclusien im that it ie an
% impessibility that both should agree, and that every endeavour .
o to magke them agree must be doomed to failure... We do not assail
© the libérty of the (Moderuists) .. to build a well-construed science
from the premises of hia own consciocusness, but our right and

1
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of the reducticalstic

character of the schools of wmathemstics to which he refers.

apgarticular matheuatical statement -

. e its meaning, vaiuve and reference
{ﬁ ,//},/f“ can only be given by e..
I
lz 23U -mathemzatical framswork _
e.3» logicism, formalism intuitionism -
which is a function of ...
i Ar i . " .
: \xﬁx heoretical, (philosopbical) vision
l ORIGIN SLLE of empirical reality, which depends
- P N on the response to +..

three trancendental limiting

o . questions concerning the ori ~in

e.5. Hestern groundmotives Ao " 8 c=o
orm - mitier coherence and totality of all

20Grn - natier . ) .

. y . meening, which ere answered ir
Creaticn ~ fall - redemption) g - N
ey ) terms of oen
Hature - grace

Science - personality

religious proundmotives
(ultimate commitments)

He further develops an alternative mathematical framewcrk as well as secking

to uncover the humanistic religious groundmotives of those schools of
;

19 . . \
7 In that mathematical education for the last decade has been

.1
mathematics.

dominated largely by logicist and formalist accounts of machematice then a

Iy
1

. . 120 . )
Christian critique is c¢learly possible. Hewever, mathematical education
is not, of course, solely the product of a view of mathematics but alsoc
reflects a number of other assumptions concerning, for example, human learning,

the aims and control of education. Likewise, if Dooveweerd's account holds
[ J

then detailed Christian criticism and alternatives are again real possibilities.

Indee &) even if mathematics were neutral the moment we face the issue of

al edugation the hope of neutrality appears quite hopeless.

Perhaps one can add in this context that tha character of an education in a

particular discipline often provides very concrete evidence of the view of

R . - ’ S jp— -
of thobke tesching it, e.z. in terms of what ¢ entent,

> .

T AR NG
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The ehéhgc‘frnn ‘old' to

nstructive examplss, 25 would

~ 82
that
arkhenatios and

new!

Thae

to contemgorary and lotil hisbory.

‘Kant, Gasﬁirer,

v e
g
] Al

Ta conclulte

Qlternétive bo the fovms of

U human selfhond .,

'ovprlgaf. ir

aucerning the origin of meanin: both Kant gnd

Cagsirur stand with Hirst when he maiutains that it is "... orly be virtue of
. . o121

e is dnything we can call meaning zt ali. it

chnceyﬁualigafigﬁ 7
1B bhw

. 011 experlen—, By

'cannot be for it is esgestiu

1€tr

ik

[ 4

=

whlch is

he‘divine principle

“

dan gives

tha first plasce ooy

iven is not clea- -1y charac

anscendental | aymbelis or sonceptual) 'logic'.

and Hirat. We shxll do this by lookiag
.fresponaﬂs ta what in i. aram I we pefareed to as th
}Qpastipﬂs?concernjng the ovigia awi sehereuce of we
2% Some fantures of

-

Toma o a lormluss chags.

stift from natio:

ariged in these

L—\l

-
=

. ;Jl!'!

buman 321 that inter-subjactively confers weaning

The

12z

s rital for the ohild

and

shapter we will briefly cousider Dooy

at

in relstiva to

tmatiar

VO SYragp.

Luropsan history

eweerd's

knowledge propesed by the idealist tvadition of

the different

three transcendentazl

the

atructure and law

ol

chvioasly thah of foram which is thought of as

20counts - indeed it

1iy nuknowsble like Avigtotelian priwe matter.
J, P v

What is namistzkahle

':hgfe is that the origin of meaning is identified with the huwan self - ..

IbO&GtﬂlﬂW which
' groundmpti?e@

‘recognissd as the origin or

=

6% the ﬂprli. flor doos

enplriciss dissclves the
Eani thaet 1r sa2rms o gao

£ acceunt for ary nuuan

(\

clé r'infhia Ireatise of

i reguirved

r eontrast

- Consequently, Dooyeweerd rejeuts
'.: o i o g

hz

© found in classical Britisd ewpicicism.
ot

jat

by, ard ig only consist
y Ehne Thrdstian
all

nn-t w1+h1

the Humaaigt
groundmokive reqiuires that God is

e
meaning in the sense of Oreatio ex nihil, -

L

the ideg of mnan knowing ag constitustive
&

acocvat of human knowledge

accert bhe passive
Tndeed he argues in letail that
woriia of expeviencs lnte aleaigti sensérg E_eﬂﬂn
wsbions psrzaclogical chstractions it 4s ot goss

—_—

krowled, e “latever.
123
t ? [
t.'U.,-‘Ian MAGNIO .

chaotlc pﬁyfkologistic view of

he tcok “>wtunan physics aud morel Treedem also to be g1Ven he urocended bj

what is

: means pfutqanacendental argruants to account for th

o S0 B

siven in exper;ence.

2ir possibility.

Hume made this latter point

T Lant esseantizlly took over Huue's

gadgraphy would psrhaps provide

knewledze

However, in.ﬁhat

this situaslicn are indicated by diagram 1T



-.r&dically.rednctionistie accounts of men Nietzsche, iarx and Freud wants to

_awéré df_his individuality, save through the medium of social life."

- G

Eume‘s_ﬁiew of exgerienze asmand that the origin of mweasing was enither God
nor tgg.world. Want acsapted bthat zisumpbion and concluded, as we have seen
earlier, tha® buman reasen wugt 2 the scucce o strocture in experience.

3y way of contrust Deoysweswi augzests Lugt our everyday intezral

experivnce is of God's richly diversified crsation which is subject to Eis -

1aw-order. The divine law ig the structure-for bthe structure-of creation.

Hdﬂanlst tLaurxt persistently rejects this everydey integral ezperience and

'ﬁakes its point of departure in what is acltoually an abstraction from it,

trwahln the abstraction ac piven. (Descarites' projram of doubt ig an
& PO,

. example of the former, and the sense dala (impressions, sensalions, etc.) of

empiriﬂism'aré clear examples of the lacier). When the attempt is then made

to ruoon txtuta the worid from these tueorebical abstrsciions the inevitabla

: bbncluaion is that our everyday xucwledge is found wanting, that it is largaly

apéearance, whils theory revaals reality. Al beat everyday khowledge is
rebarded ‘as primitive theorstical kuowlaedge. Ly raising the question how are
the Various types of theorstical abstraction possible, he points back to
eve“y ay ei}erlnnce as its unavoldable datunm.

If we. ture to the questicn of the nature of the buman self in the

philosophiea of Kant. Cassirver and Hirst then we encounter nothing less than

growing identity orisis. For dant man is split as simultanecusly homo

poumenon and Lomo phenomencn subject to the physical and moral lews of his

A S , ’ il i
own eraation. Cassirer, deeply aissatisfied with what he regards as bthe

»

Istrnss the irreducible diversity of both man and knowledge. Yet what of

¢

mania:identity? For Cassirer 'Man cannot find himself, he cannot becocme

' 125
Tﬁis sociél'iife {or Csssirer is the ideal world constituted by the symbolié
forms which "have a life of their own, = sort of eternity by which they

126

'Burv1ve man s individual and ephemeral existence." This implies that man's

127

identity can be no more that a "functional unity", ' amounting to no more, it

seens, than participation in the diverse symbolic forms. Yet he continues:.



b/

Philosophy cannct give up its search for a fundamenta unity

in this ideal world. But it doesn sot confound this unity with

simplicity. It does not overlook the tensions and frictions,

the strong contrasts and deep conflicts betwesn the various

puue:s of man., fh2se camnot be raduced to a common denominator.
They tend in differeat directions amd obey different principles. 128

While hs aﬂXLUM sly adds that "this multiplicity doss not denote discord or
129,
he

disharmonj. All theee functlons complete and complaiment each otaor i
fails to go béyond‘the coatliet of the mutuwally excluding monistic acceounts
for he neither provides an alternative undty nor dees he exprlain the inter-
relati#dlof the different forms. MNeldther for that matter does he adequately
explain or justify kiz chelce of sywbolic forms or Lheir own ideuntities.

The crisis of krowledge and self-knowledge which he bad so graphically
partrajed:vﬂ not mersly s grave theoretical problem bubt an iumansnt threat

to the whole extent of our ebthical snd cultural life ... khis philosophy

of symbolic forms strugglese dn vein to resolve.

Cassirer's image of an ghows a rewmarkable corrszzpondence to

whe is either idenvical wiih thess roles or is alienated frowm them followiag,

it were Durkheim or Mzr-., 7 Hirast ole-vily looks {or

=)

identity in terws of

piy
Ui
e

identity with existing scciety. It is doubtless not accidental that Hirst

{(with Peters) instances Gauguin ~ 2 man deeply alienated from mhwcpean

an edusated and heasce nob being an ideal man. The

culture = as not

tenktative sketch ced-ideal man is the very iuwage of

Buslish middle-class a
He might have achie ¢ falr mastery of the Jdifferent forma »
of experisace without hav sped any human excellence

in them. He might live a 1ile thul was norally impeccea qle,
have & developsd assthatic and underatand the second
P
Yz

law of thermodyuanics as g causes of the decline
of Homan ?lflll&%*lﬂdg He wensitive in his personal
tio i~gs and not without sore kind of religious swe at
= cament ir the universe - a quiet man, wcrkiﬁg
I le n

livin, is 2 suburbk In which he cultivatad his
garden with love zad a scund understanding of the sicer
points of horticulture. 132

Hlf&*‘ llbeva. gducation iz essentially sn initiation into an eminently

U cennos ask for more for there is no

“*balanced' life

Froiessor Peteprs, sadily reflects:

" more. The rabi
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oseiRET éras“ the ultimate pointlessnzas of life, that it
01nuat as & whole, ke given meaning it the way in which
meaning is piven to gvenbs and actions within 1ife; but be must

also strive te discers point within it. For life, like works

of =rt; czn exhibat values that are self-contaiped, that defins

& nuality of 1ife. 153
For thoaé who look for scome .ategration Hirst replies that as knowledge
CQn;lgtb of = nqmber of digtinct avteonomous forms then the ,.. maximum
© unity of consvilousness a person can ever legitimately have is limited by the
4 154

3

unsz to be found in the structure of hweza knowledpre aand understanding.™
Nor can we chauge this sitoation, for eéven if these structures ".. are in a
prOCbbh of change, they ncu have the shuracter ithey have and not another ...

right pow intellicibility ig wheb it e ... a2yte pew forms wre at present

? S 34 . 155
being siowly dilferentiazted out. e can 2o litile but walt and ses. " ™7
oy cay, we franscend this sitaatisn for "Guiside sush structuares freedom is,

; " N g i G e e .
in general, oniy the irsedem to bd irratiovzal.” {50 'freedom of thought!'

¢tz

sean e no-more zad ne obhes thaa ghe froedns te think withia the publiely

‘accepted framework of knowled s acceedivg to pnblie sriteris). Indeed,

unable like Cassirer to provide ap ascount of man's idegtlty or zny integration
of knowledge Hirst becomes noelear asa te "... why any such unity should
Elw&}s be_tﬁought fa]uablc. Iadees dsceatianitied in consclousness would
‘useem to be as wuch a mark of a sophisticsted misd as a sustzined involwvnmesot
o g

edin any one fora of experienze. Having aairtained that such cowplacent

intellectual exlhizophvenis is the merk of & "gepnisticated mind" we have
i little difficulty in vrderstardivg why ohilosophy, namely Hirst's philosophy
ﬂis naﬁ the great integrator of all human understaniing into a unified vRew

L
0f Han, q@d ant the Universs." 158

Bubt why is a unified viaew of maz2n not pgomeibdls? Hithin the Humanist

oL

-frameworkAone is confroni=d with a

4]

noice betarsn & upified theory of man.
Whl h is r?dlu“,ly radictionistic or the recognition of the-divérsiﬁy of
human llfe which excludes any encomgzwsing thecry. To attempt work on such

'ahtheoryfpresufpuaas £aith in the pugsinility of such o théofy, which in-

H'Lu?n &epenﬂﬁ gn n convizstion toncerming the nutare of human ideatity at the

pre-theoretical level. In that mosh secular streams of twentieth century

phitosophy pride themselves on thelr melaphysical and religious neutrality..



“I'anﬂ srstenid to cligaes In somr Tora of aorely logical clavification or
-ﬁrﬁ—ﬂnppguitiunEeﬁa zeacfiption then sny ckhempt in £l direction of
eefians philoscphicnil snbarouology weall seow the alleged zeucrality o Le
s;.rlbuu. Farthermore, most zeadenic philosophers a2 avarse that the
contemporaty secular sense of pumas tdeutliy ag it mapifests Luself in

gveryday life, in art and literazture is one of aliaration, frustrztion and

f-'\ &u - o | x sl BV ERE I oo ™ = % o 2 - 1:’9
3 1e sntly angsb whioh i1l accords with Liberal rationalist expectatiocns.
> :
[ ATﬂa american philomophey deruert Kohl, from within the Humanist traditicn,

“has given zn acrount of chis satvet’on in hie significiutiy entitled bock

g

* The dre of Somyelexity. Ir iz fptreduciicn he waintains that:

Ta be Veolsen” in durcps snd Acerica iz Lo give up siaple
evplan='ions of man and the worl ., {0 embrace complaxity
onse anu for all, =md te Ly, sunetow, to manage it ...
sedera philosophy o a philcsophy of complexity and
disiltusionment. Yet it iz aleo 2 philesephy of disscvery;
 For-as madern philoscohers atcephel the foct that they
ceuldrt ‘say "it all', that "Mit 211" 'was, in fact, not to be
sgadd, Fhey alscovared 2 ne® richnsss in the worlid. ohen
thoy realizsed that thevs never agaie eosuld oe a siaple
cgystem of thought, they wers able to bepgin orientating
thomselves in a world-of rawly discovaved complexity. 140

953

-1

In k a coaclizion Kehl reiterates:

=y, ‘There is no single explanstiosn of all phenomensz, no
' ‘single craresbesisation of langnags, and mosl of 213
no one point of visew Prom which man "must! be considere
Threugiwut wmy fext thu-e pss Gaesn no sention of Zod aov
religica ... Philcgophy lnsofar gz 1% considgrs the
actingl Liveg men lead EBhees days muast considir life as
lived withent divine gmidence or grace. Life has beoons

Ltoo conplex fop simple avowers; bence philosaphy insofor
as it iz acdern docs not cuceidar raligion an issuz ...
Life does neot have a single proat quosticn with a single
answer Mt guestions and zoswows. 4l

U

& nombar of iaportant zonera! poinls emeryge Trom thase owo pussages

. n the first place While a reccpcition of vhe complewity and ricliness of the

s ereation marks 2 refreshing break from radicsl reduweticnism of various scris,

in that FKohl provides ug with no way oo smbrsse this comploxity either in
© o 1ife or theory Ois nots of optimisw ssems at least preaszkure. With respect
tc'the‘latter - a theory of msa - Cassirer's comnent is salutory:

ity Svch is the situation ip which sederp philosophy finda

A itself. lio former age wae ever ir sush a favourable

¥ position mith regsrd $o “he acurves of our knowleds:

of humau paturs. Psyciwlogy, ofmelogy, sathirepoloyy

and hishors have amzsyed an ~stousiingly rich aud coustantly

i r R
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fourd @ wathod for the arztar; and arvy 2

. materizl. diun eoarzeed with vy oy sbundascs bhe ook
DAY EREE TRDY g0 Lut cap woaita of fuaets 1w ned
necesnzvily @ werkth ol Yhoughits. Urlese we susozed in
Pipding = 27we of Apladne to jnsd we out of this Yabyvioth
we can BAVe 1o veal iosight ivte the eneval charcoter of
human suitare; w2 shaill rosein Jost in a aazs of Jiscoanached

and disiategrated saiuz which s s to lack all concoptuni anity. 142

'Sﬂcondly};ﬁchl, whiln amantaining thot theve a3 no one point of view from

anich men wust Lo considered, is actugll, dogrstically cxelulding altecrnatives
to nis own ‘modera' wiew frow wizh alone wisl wan be cunsildered.  Similariy,

the groneunsemant that "Lil: loes rut kuve s single great goestion with a

ingle answar but guessisas agi anows Lomeld ore-siyoozes and Ingintstes a

-

b

4]

2 B et dhut the

ecartaip ganeral vie: of life. Pacrhusoiera, it ohssuwe t &
lower level u23%ions and anssers Thoauslves pua-si, poes) anssers 4o the higher

level nuesticraz. The jreberzs that tke low Level quegticns and answers

in plilesophy and the vori.us syecisl acionces) can continue in a meaner
vwhich iz nouteel op RAITTzrent ke the Lig - fracsceislental -~ yussticns bus

. L

Cbeen bellli extremeliv e aesbip end withoul Jogsificabion.
o i o]

"However, it is net Cifficytt Lo underst snl why conbaupeorary Humapizm wisieg

. Boteorar up the erisia of itn dielectisel religious grovnduotive of perscuality

LAY

ard

1%

geiences Hor is it Jirfieat to underataud thed wisvtaz o plpinise

that religious and philesuphic woigls by suggerting thet hilosophy ol
sullably re-defined ¢ izl ite ploce langsiae the other disciplines
of ¥y L

conceived of as sutoroamcie forws of Kknowledpe, with thoeiy universally weiid

peutral teghniuse 2nd  rocednrsz. Coraezently, philos.phy ins nad

recogeising its owr laok of vaubraldity ool itz bsk of lnvestigating

foundaticons sud iutzr-veistions of the disciplinss, has lor o)y lost beth its .
. b y

'ageif-knowled e ard ite calldng, with the result thut te the extest thet it

“fuactions at 21l it cues o beth dessptively and ineptlys. Jven bhongh man ig

the central reality of Munaniasw fiie fallwre o develcp a philosophical

anthropology to co~ordinzte the wvarigus pere and gpplied sciences dealing with
cowan does nof lead Sassiver or dirsl or Kekhl to guestion their Humanish

cosmitment . Ltateed, whis "philogeghy of ~amplexity and disillusiomment



a3 Kokl calls it, he olear)y va-arie :& bl i Yely superior to any simule
-explenation of man and the world whic: sose man o= the eraaturs of God

; © Toampqry X =LY ST LRI [y | = - el
e through duvine grace aad guide.ew. Likovise, as we hove sean

ficding Yie

-~
2arli=r, Hirst was evifartls shootsd that somesne shonld aseyms at the outuet
of an imvestigsiicva ... uct 04l the existence of “od sut zlue sume quite
i - \e S e s r 15
ep#flflc beliofs shout Ais smatnre and wan's ralstionsiiy witk Him.
~ However, he founy 3¢ eptirely oste=zl azd ladeed esseutial to pake tae oopeaits

assunoticn that 91 auch belisfs ",.. have nothing to contribute in onx

efforts to vnderstand sirgelves anl our world 2od to detorsane how we are tn

o146
begen this scction by oubtlinics tha arablem of femaviza concerning
“the idenlity of man. T protliem car in the fovm of a dilesoy ol Fering

ither unity =t the price of diversity (redu:tionism) or diversity at the

F

"o

.fprité of upity (piuvelistic Zraveatation). Je nsve seen ¥ow Cassirer and
Hirst have, zt she level, chesea the latter. ot the same tiwme it has become
-AVLA ant tnat the question af +ho coherense of the creation in clesely linked
thﬁ t;?t of human identity for ve have seen how mun’é ident ity is frogmeuted
gécording to the symbelic forms of Cass’ror and the forme of kaowledpe of

Hirst. Débyewenrd’s gugescion is that true self-lnewledgze is dependent on

the true knowiedge of Zod and thai 1o Lpvn wekes #oagivle insight into the

n:n doas not understand

"un* y and &1versltv of the creation order. IT a

himself initerma of kis relation to Zod, than he will understend himself in

Latifg

relaflo“ to sometting else, scme aspect or structure of the cria ien order.
o

‘-fFor'example. a wan gees himsels sz fundamentally biclogical or logical or
- gocial or historical or linguistic zrd @il his other ways of functioning are

- reduced Ge modas of Lhet function. dowetimes = dusliistic gosition is sspoused.
4

iy

Dascartéé:'for-example, fhought of mun as res copitans plua-ggg_giigzgg

*1ndvn5 in th& funcu“orr of thousht and oxieunsion thiat teo whichlalllelse

could be rauaeed In this context perbaps we should mention thét‘behind.

"ﬁirst'é-qiyarse form of Ynoewlsdge there stands wan the logico-linguistic

éﬁﬁceytuaiiSer. However, under inguiry this identily tends to dissolve in -

;grious_gigeétiens for were not human thou ht =nd langusge something basically .
AN 4 T

; 'Ibioloéicaiﬁnr enltural and dia wot authentic thought snd language Tind its
ST . ’ s 4 L] :




- hoge 3n ocne ef the antonowmous Tis As Airot eonticusd to make concessions
tu, the various reiativities his 1hilosophical HOmthon beccines ever more

Indeed tie

same thing can be seen on tha brosder scale of the history of phileosephy

cwith the waterialist being explained by the historicist who is explained oy

[¢H

2 too

the Marxigt who in turn is sxplaived by tls Freudian. In each oo

each position can be explained in tevms of the principles it explains the
AT B

e that wiile the vorious sciences

other positicns. Doovevwesrd's

which study man can give much intsresting information yet wher obe asks

+
Yhat is man himeelf in the central unity of his existence?' then these

sciences have no answer., He continuea:

But all these {modal)
within the order of time

our cougciousness, which we oa
and I ewist, and I surp
human life dlsllay» within thn teamoral order. ’he e
te be determined by aay aspect of our temporal exper lence,
it is the central point of refereqce of all of thenm.
would: lack this central I, he wonld not have any exveri
st all. 147 A

‘Dooyewserd thern proceeds to gzive bis own account:
o - )

As soon as
it recedes as
is it really

This central 1 ... remaius a veritable my
we try to grasp it in a coneept of defini
a phantom and Pesolv,m 11 i into nothi
a nothing as some have sald?

A..

The mystery of the huwamsa I is, that it is, indeed, nothing
in itself; that is to say, 1t is nothing as long as we try
- to'conrézve it aspari froa the th gntral relaticrs which

aioné: give it meaning.

stencea

e
i

First,; cur human ego is velated ur whole temporal ex

and to our entire experience saporal world as tl

central refersnce point of the 1ntter. S@ﬂohd it Find*
. itself, indeed, in an zs
- egos of its fellow-men. hirc f LEa Deyand 1t5el; tQ

its central relation to ivid g in Whose Image wman

o T £ 3 ifp

vas oreated. 149

4

Lacking this central relation which depends on revelation the ‘mmanist

! desperately tries to find himeelf in teras of himceif, his fellow wan or in

relation to nature, giving rise to a whole arvay of matually exclusive

ey

©.. philosophical positions. Dooreweerd maintains that the seli~-revelation of the

'aﬁﬁue God liberates us from tha absolutising (or deifying) the aspects or
structures of the creation order wihich lies hehind these philosophies and ..

NGQQaliy'yeﬂetratés all the other branches of scholarship. It also saves us




from the inevitable ravages of reiativigm conclading in nihiliss wiich

ensuss when tioe relativity of sach aspect of the creation and indeed the

f.f)

ccntlnrency of the whole creation is recognised.
So far then we have looked ab the ideas of the origin of mesning of the
human gelfhood. W2 have also considered ab some iength both Jassirer's and

Hirst's idea of the coherence of meaning as it exvressed itsell in their

th@orles of symbolic forms acd forms of knowledgze. We turn neow to the

ot

alternative account of the coherence of creatios and knowledge proposed by

=

Decyeweerd. Ferhaps the sost strilking feature of his account is that it -

tike Cassirer's but unlike Hirst's - stands in an intimete, if frequently

“Furthermore, since the publi ion of the [drst edition of the Mew Criticue of
n %

Theorgtical Thought in 1936 acholars from literally every f

4 of acadenic

work asve found gtimulating insights and have been impressed by the manner in

vast and contemporary scholarship.

11

which this & hiﬁosonhy has related to the fundamental issues of their discinlines.

He turn now to Dooyewesrd's sntology which is the YeguivalentV of Hirst's form
o 1

Do
- of knowledge, for Dooyewserd's idea of whe wnlty and diversity of knowledge

My

Lreets on his idea of the unity and diversity of the creation-order. Then we

111 evon mose briefly con his vizw of philosoghy as the discipline which
-y of creational mesning and serves to ground and

g #ith limited aspects and structurss of the

Lintegrate the

creatidn erdar,

Alwca“w we have contrasted Jooyeweerd's bogic view of knowledge with that
X , 1 W

the neo-idealisl tradition. ¥e finally turn now to consider briefly ais
"equivalent" to Hirst's forms of knowlsdge. Dooyaweerd has developed a
s general. thecry of modal spheres which are the irreducible transcendental modal

AN

aspects of eupirical rezlity. fhese wmodelities ars the fundamental ways or

reality. Their irreducibility

-modes by means of which man experien

Docyeweerd speaks of as sahere soveralgnty e.g. the irrveducibility of the
of 2l i (8

aspect or econcmic aspset. He has developed what

exclusion of autinomies fer the detection

151

' ;bf~reductioni3.. < He for example, that the paradox of the hare and

the tortoide derives from the attenpt to account for motion purely in terms of
(TR " £ e Y
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' the nddition of soatial units. MNeticn

$o it. ‘This notion of pre-gunposition

modalifies

are hierarchically orcered.

payeical-chemi

gzl sabstratwn while gensory fesiing pre-~supposes both.

pro-suproses spase but is not reducible
AnTolvss Deoveweerd's idea that the

Pictie Tnoclions pre-suppose a

A

Hach gphere mirrors all

further principle is that of gphere nniversility.

the aspects of reality Uy seans of 'analeg

& retrocipatory ov sugicipstory

' to the moden 'below' or ‘abows! thoa,

charaster, de

Segl moments! which are e¢ither of

peading ¢n whether they refer

Mags annlogical moments are the

basis of analogical conse; bs which are sbiguitous v natural zad theoraticyl
lansuages, vonslas of retrocipations . arsthebtic unit;, social space or
: hlstorlunl sewer, while logieal economy in zn anticipation. The failure to

"speqify the medal qualificabtion of a convel

L e.g. power, leaves one in the

¥t
v Qurk as to whether the refecsace is to original powsr (or energy) or is
. £ e.g»'hisﬁar}c&l or secial or ecvnomic or lugal powoe. (Likewise, a concept

like
*:ﬁetwaen_pﬁysical and legal cavsality).
-distiﬂctiév Latwean subject onl
@ ;: it B 'TTSﬁﬁiéﬁt in the fivst four melsiitiss,

'f_iaj-_st- six and a sen e all. At

1

' : g 1T 13:. {;ha
oajofts in other law spheres. A

“"anaLySuble oo;ect or an eccnomic object

RO a 1agal ohject (in a law-sait}. I A
i - .
2'9hyaica1 then it weuld he inwvisibhle,

”*. CIn addition to his thecey of muda

£ lndiv;luallL; shrus turws and §8o°
_,-'. r £

',structﬂias

X ; i cawsaL:&‘ caa bear many Jifferany quslificabions, e2.5.
3 IR : . 152

najest fonctiousg.
& plant in

the same times

oy @an eth

tets]l structures.

Lthe differepces
He shou
gtone functions as a

£

Fat

First [ive,

subjecis can functicn as

stope ¢ozmot thiuk but it can be an

ical objezt (as a present)

ston® had no funchtion above the

ushtliinkabls and Bnnamable.

R

litiss, Dooyewserd has a thsory of

sotn individoality

and societal structures ace '"traversed" by the modal uspects.

y steucture savves to charasteriss and

b Indaed the 4eauﬁ,5 modal funetion of
A -ufﬁifferenﬁiate thet sbracturs. With eespseb to sccietal strugiures too
b :]:.ib§§¥$;eémd'has aevg;uped g scccunt of the sphere soversizp Py of the varicus
¢ : ;;}?Soéiéﬁél ppheres. ~ Lach s here (2age Fomily, cnarzh,  state, tusiness,
. M. '.ducatléﬁ) s its own pgroper bask anl ts owun ﬂelimited delegated uuthofity.
” i Q? fo any of thes» spbér@ﬁ claims to be the origin of autnority_and théfefnfé.

-infprlnciple to wield urlimitad

avthority (as hapoens when,

for example, the

1d  also mention Doovewesrd's
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o R ehurch 1nat1b¢ ion .or the siuba or busiuess wove in this divection) then
e avacan st éocieﬁy ie distorted.

ifoweyer, we shall return te Jocyevicerd's pluralist
celology da the next
o i

ﬁap lity leade to thw

shapter, e reco nition ¢f Yoth individuality and
recognition of hoth inddvidnelity an! aodal scisnces.
sor:ehamplﬁ, biology, ‘paychelegy and Jneispradencs ave progertly modsl
v seienses deading with threse aspescts of reality,

while bobany, zoclepgy and
- political scizice deal wikh

tha strueture of plants; animals aud the state.
'Ré-should note £hat Hhe logical (o3 mualytical) modality pre-psuppcses tﬁe
”,. ;pﬁféicai, biotic and seunsory modalities sad itself is the foundation of the
guhsequeﬁt ones. As the sam? vime the vnfolding of the latter aspects mokes
”:IPGSéible-the further developaent of avalybic activities. However, it should
”:bé noted that it is always the haman s21f0 that thiriks aand that thisking
‘é v;ty should nevey he thought of =23 the self i.e.

e B

az reason, Moreover,

rhe ﬂGLal norms for bhi

ghing which we forsulate as the laws of logic properly
o gu no further than to tall us

o distingul

sh whet 1s dil erent and to ident identify
" phat wu:ch is the same.

moyewssed gueyeste trat ia order fo proceed one

needs to pre-~suppose o worlaview al the concreie evasyday level and é
-3;:p$iloe;phical perspective ou empirical reality for all thzoreticzl analysis.
. u;h pO“bpvctqu he poistains is always rooted in a relijious groundmotive.
This fremework then seeqas Lo us be open the wgy to fruitiul inter-

. vdis Clullnalj co~operation which has baer liberated Trom the non-dhristian

; rellbious mot;veb behind zeducticonisw, wihick leads to th

eventual break-

N

;J;vdown.ot a;ademic communication. W2 turn now to consider Dooyaweerd's

..h .
ritigue of what he regards sz the e-szentially bascless alienation between

'i.philosophy and the special sciences (amodal and

individuelity, ete.) which
o haa Geen an’ “eapesially recucrent featurs of western intellectusl life since
%he rniightenment. Philosophical imperislism often using scme form of
o _ :

'ff’appeurance-reallty"distinction trivialised tle egpescial sciences wnile the
. latter replied with a 'fact-speculstion

distinetion simed ai the philosophers.

. “The Idealisa of the early nineteanth cantury offers plentiful evamples of

the fofmeﬁ-attitude. Fiehte tjpics)ly maintained that "The philosopher must

! Tdedgce from tha nnlt; of nig pre-gupposed principls all the possible

g . A -
phevcmena of exp"rzenco 122 In reacticy aroeoss Lhe convictiocn that philosophy
qe '-"".-_v’,,.;'. e : T



Yo

e : et X OO - S oamid ey ye A = . 5 By < qry b~ %
U regnin giydoily separate Cuw order Zo sufeguand the 'oblectiviby!' of the

g _ e
ketter. Deooyeweord has seen this mabber sz follews:

ietic porici of the second halif of the last
Votely Adgeredited.
ply to ragzaln
o OUGIE now seel s
iy 0 gus d spaiaal oy §ld crvers --i ,JJnth comylete antcuony

gdinmans within %5 awn ;,L&P*. 15

" The conseyuaac of Luig reaction bas baen the riew that:

The univé:&al valint iy and anbarchy of seiantific theory must .. .
be gocepntald aprice’, rluce in raiionalistic i nencz stiloscchy .,
natural scilantilisc thoueht cusupdes the sane ok ;
the divine wrld-order Zas in Christion f.llu.o hw
: heg simply te follow in the footstegys of the ianne
& 5 and is thus satfe Trem beipg in conflict with scientific progreas.
' Fhilosophy does not gviue or give zidvice bubt merely refl:acts
. upenr the conrge whirh the gpowial soisnce hag followed. [t is
ccongequentl, gssurad of Lhe good sracas of tie latter. And she
special acleaees weed take un cogrisance of the way in which
phkilosophy seeks to explain epistemologically the course of
sedentlfis iﬂ"“sfigﬂtiﬁﬂ. ihs special sclzpces think they cun
; . ; remadn philomophicstly end raligiously nevtral ... Jowadays,
B 7 _ such conceptions ave su deesply roolsa in phdlegophis=l avna
ﬁﬂi?ﬂt*flb cireles that wory often sny divergent ovinion “ g
A wickly brandisd as an unscientific relurn to asn autliquated
., uqucé}vlmu of tar tasy of philosoply. Yet we must not be
frightenzd to eriticige the curreni distinction between
philosophical and special seiswtific thougnt, when it apeears
o be ifadoapasiblae with a veally -vitloal stamdpoint. 175

LIt has besy ¢learly evident from our pres@iut study that Loth Lingaistic

TPuilcmoghy apd Neo-gantisnion hove langely lost auy independens critical role -

“which the-'-r3k4r]y should nsve I the special sciences uo indeed rest upon

Lo philesopbigal esneepticng of weality a3 Jooyewesrd augpests. Methermors,

d 2 .'.frmn witain the Enmenist Evad’tizr 1t is not hord to ghare Cassirev's lasent
fhut thn "eﬂq of the grest construautisze pragrams in which philcsuphy might

. & 4 g 2 s o
K : ; . W56 o2

hoce to qys*»ﬂﬂszse i orgaviee all knewledge, is cest and gone. This

: : ‘ﬁ fmay melL Le true W1tq1n the unaaist fravewory and gnere the resulting

fr&z'nantataon of vnowledge hzsz bYeen firamly institvtionaliszed. Inc*.:éed, -as"wez-;-

{7 have B”Eﬂ.ﬂlmaﬁ“bt phllosophy hag Aac to vedefine philosophy from bciug cxltlcpl.

(ot _f_ l c.i sggm;n:ic: thonght inte belng something essentially -:ioﬁmatic, imglic:i £

hand Eiecemeal in srder to obnsure ibs poverty. as wo have a on geen orithodox

'--Pmtestantiam hes lacked a philoscohical tradition uulike Qowan s Lholicisn

87 AT T Y T oehdeh "!“.‘)OlaLmB Afuinas as the elvireh's efficial philosopher. Similarly -
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s contemplating
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Trom it, nat tiis is Yhe right way
"to Live while 1ife =ndures, a: 3 L HLLQ? death it reaches gz
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-“ﬁ nen . Whoss who cultivstes
Ja 3n4a1£ seems to e

i Fpowledgc ary and Kegan ranl, London, 1974)
page Ho=3
Loghe of Bducatioa

- Horal Bducetion
Wiig matier :

"hig development as

A% Y

raul, Londen, 157C) p.53

»

\Ji e

, a ingr is, ying

57 and we must psver Lose these onds on which go much el ue,

: nearly everything elee, b " gnowledge and the Uurriculum ;.28
[ "Hence it was necessary for the salvalion of mab Lhat cercain

. truths which sxceed noman reason should be wade known to him
Lo by divins revelation.t Swania Jheolo@ica 4°ﬂ ALt'clp 1=
. 'Tnstl,utns of thw Chris tzan Relipion IL 11 12 f{eh.II 31 12-14, 18,20
Cde BElapwijk's 'Cal 4 Heo-Calvialsm on non-Christian philosophy! in
The Ides of a Chri stzqu i

fublishipg Foundation, loronto, 1473)
B Christian s

acaticn: A uupf diﬁti@ﬂ in terms? $.10

Learning .for Living (Marsh 1972)
..9.- » Ibid- i).?
10 Ibid. p.B
i 1 _l01d. p+10
12, “Tbid. “pe T4
13 lbld p«8-9
145 Nioholas Wolterstorff has made an interesting case for Christian
‘-Scholarqhip in his recent dmdlL vuldme “ﬂtitled Reason within the bounds of
Religion (WJB. ferduans, Grand Rapids, U '
15+ Knowlédge snd the curricuwium p.18k-5
© 16, Ibid: p.42 ch. Horal Zducstion in a Secvlar Society p.32
17. loral Bducation in & Secular seciety. p.tid=115
18, . Prom within » certain ohilssophical iHrswective one can-choose to 1qter-
-relate dertain convepts and not to relate otuiers. One may or may not be able
'+o base thlg on our ordinery understanding of the teris. Usually the latter

s both- rlch and ggffusﬂ %w eny raflecting the superimpesition of a nuuver of
'ph110&09h1"al - in the G&&;d?“ Cocszequently, one may wish to uaderline
"certala stands and discount otherm s confused or mistaker. Frofessor Hirst

'
v

e

v (Wedge

2.4, 1976)

oy




G
, agLears to believe that our ordin ry uwaderstanding of terms can serve as au
sunequivocal standard of judipm u‘. For example, this is his ground for
rejecting any Christian concepiunal inter-relation betwesn goodness and the
Cowill of God. The latter is rﬂmaried as worthless by Hirst in that all that
ik schleved im & stipulated defini er tgutology. While T helieve Hirgtts
- criticism s mistaken, i Lt can be directed equally
at his cwn nifor.:. it wwlytic philescphy
has la*?eéy ignored the 1 though prima facie
it im spovital to their ap}PUuhh
LOf the article "Jefinition™ iu the Encyclopedia of Philoscphy (ed. Paul Bdwards)
S19. The Problen of Kuowiedje (Fenguin sooks, London 1956) p.7%
120, Thid. Iz iia Lrurni ction to [he Humanist Gutlook he speaks of the
. Humanist c¢ontributors adkeriug notv se much fo "a given set of doctrines as
:apgroach“,an ZY UThey (Humsnists) put their trust in scientific method,
Cwith des _Lnx¢uat1u1 that every theory is lisble to revision. This open,
‘eritical sp nag continued to be the iibtin tive mark of humahiss™ (p.b).
‘Later Ayer speaks of ".. tb

ir fidelity to the naiural sclences (p.h).
“Peras like sdhere, trust, fideliity indicate tnu

Eey
s
4
£
S

f,.

. we are in the presence of
ultimate comaitment, in this case to an intellectual approach which involves
¢ compmitunent fo 2 scisnii method. in terms of comaitment to the latter
‘evervihing else is re : as cpen Lo oriticism and revision., One is 'open'
to whatover ‘sclentific mathod' raquires; such openness Ayer terss ‘criticalt.
This by definition radically excludes criticism of commitment to scientifie
‘method and opennsss to other ﬁommltment“ Cther commitments will be terned
'dQDMmiwc Nh,d for exampls Ayer writ 2> hostility of the refticnulists
o religlous dogmatisu was not 8V1CQLG 0n1y in their fidelity fo fthe natural
’scleuaas“,\£g+} Hare we sas refiniti carried out from the
“prospective o? a particu
"21. Ibid. »p.75. &yer u
 (Ihe Humanist bu*look p.5) Having
CGed's will he acknowled es

\m

supoly him with valu
goodness in terms of
~-suppose the accepiance

ﬂ')

nf gome moral standpoint. inues Yfor instanﬁe, in very many o3ses, &
SLfficjéhf*rﬂaﬂur,for 2010 cught not ko pursue a certain
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Yhenomenolos

xnowleige 1 @
‘Religious Belief:
: Moral Saucation i _
: T @& uylag those Soe
“Calvin Sgerveld's ‘Bibligal ies for
e, philosophieal hlstcrlob”a;hy‘ iz ‘hae
b o5l S {Wedge Publishing Foundation, orouto
£ 60, Knowledge aecd the Curriculux rp. 9
: " 81 Tbid. p. 9223
B L '62. Christian educaticn: o comtradicticn ia terms¥' Learning for Lividk:
i (Harch 1972) .11 )
- 05, " Bthics andi fdugation = Fmile Durkheim as a
O . 0, J +ran91'=”n31 Flovre batizen Kant ¢ ep2l and Peter's position. Ta spite of
e L its title Puckheinm's - ' ‘

B "PAER {5 eerbe Allen and Unw;n Lo
T ' corigin of cetegories and ooz
> neoridealist tradition- arpeass
T S0t laber Wittgenstein's and 2.3,
:11 © bh. Tre philo aqghg of sducati
: L A973) .26
i o T EE .; Knowledge and tn
3 © . Baticnalignm in Politic
“ B .66, Fergpectives on b
" - Londen 1969) p.h~7. Ihere

ichael -Gakshott's
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re, Routledge & Eegan Paul,

L dangerous ambiguity in Lbe idea
- .o, -that we must come to termn e sort of society. 1In the- .
o T Y " obvious sense we must but a ; ‘ al writing goes far beyond
this. - The descriz stion of the nature of present sceiety is regarded as the

--central norm for the nuturs of educaticn. The description iz at the same




W

therefore,
L8, therefore
suclio-political
: : SCTLE b»“OMlng . ought
aiist society, & multi- falth soclety, a
BOC L a technolngical soalety, an open
{eapital 3) is 'aken as the
about educati inding us of
the a1m11ar raie of th@ foi is for rinte and Aristotle's al thought.
The statements of Durkheim assert and ciarify the pre-supposition of this
" prospective. "Retween God and society lies the chouice .. I, myself, am
quite indiffersnt to this choice, since I see in the Divi 11ty only soc;ptv
tramefigured and gymbolically expressed". (Sociclogy and Fhilosiophy
Gohen and VWest Ltd., London 14

time a prescrapticn as to what s:“'
as Lo what éducation must b= to
cambiguously conceived ¢f sas
"idesl. There are mamny such doc
to be - @ mecular scciety, a jeRusl
demceratic sooiety, au industris
seeiptys_#tc, eﬁc,; In every case

: At bottom, the conceyt of totality,
“that of gociety and th«t of divinity are very probably only different aspects
of the same notion'. (rlhe Slewentary Forms of the Religious Life ez
by

It is sspecially lnsfrdyLiV9 to view the debates apcut religious educ

as being increasingly determined by this pre-sgupposition. 8ee alzo

Jacgues Ellul's valuawie commentg on education in The Technélopic

(Vintage Books, New Tork 1964} pu.3kh-349

6?: "Bthicg and Bducation 1154)

68. rerspectives on Plowden 14 It is difficult to krow guite what to mak

cof this claim. Many thinkers in the 17th century hed highly ilfit?PftLude
] Tha inhe

¢

views of knowledge, e.y. the Jambridge rlatonists. rited nedievol
idea of t ¢ great chain of being We y e*fectiva antlnredu*tionist

mach JserMnt di rentiation

.,nést thie hlu taiten the

3 ticnisms in order to provide

it is a wmoot point as to whether we really
' i truth criteria involved in

to whether Hirst's theory

?or some alternative

nd Harjorie Urene's
whedbc (ed. M. Greae,

&
principle in many ways. #dhile thers
of krowledge as the rise of wsny ue
form of either disintegratic
Lseme tyno of unity te mowlia
are .. clearsr about the
( .athe different forms of tho
of tha forms of inowledge
views see Brnst Cassirer's
THohbes and the Moderan i
bhlvgrsity of Massach g It
69, '"Christian Gducation: 4 Juntﬁdulﬂhwsn in Terma?* LLcArnLng for Living,
“March $47P) P9
“70; Knuﬁ“m’ve and the Curriculum p.hé
1. ¥ithin % & Fes sentences HL
LAn e¥+endinﬁ i
' reveat bk
¢f mzanis
that yr@slov“
" whep these te
notlarguing th,q
*ru*h conve
charmed cirele w
Enowledge aﬁalthe
nimllarly when 2.5,
of a ’conéep*qa1 connes
that ; Te

ol
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S_

without reac
vork hag Log to so
ruthy concent, Loy

can no Lo

stigmatissd: the rague aware tihot the possibility of
Pnnceotual nstysis d ence of onuucjtual connections
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T qawgpgt, would stop most we
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#2 for Hirst the huma:

ngnguaé wid Phoughtt when he arites,
"3

. \,d..“q-, ulwer o ':f*'—i'

Jiost o wakes wost evelicit in hiz japer

ia:iwd“e.ul-t A
This eirenlavity Vor jdea it

Jut this 15 nal Lo uy that tre _yorciic expresszien is
tested apaiust the acvla ﬁﬁicn G caderztoosd Andepsadesiiy
of any s mbelis sbrusture. T Za 4o test onz swmbolic
expression by e akassnas > dm dil.gll dmplieitiy
qymho¢1c. Jids bBain, o0 LT s 2.1y lmposdiile to
sdve-an acsount of tus ralatioveirly betwsen 1oygnage and
the world so if bfiz #2e xnow2ccnut of how symhols relste
to the tobs Ja? STt
{Knowladge and the

cou b e ussm of >«Lbcls is trhe uliinmate

4=
source of all meanive ling: Lostie uwa won-licjuwistic (ledd. [ .o4) u non-s symbolic

world

would, therefcre, uecessuvily be develd of #11 strictura sad meaning

withont form ond wold, Jusurytwnily no towcopc, asserbtion or theory could

_be tested sgeinst  such o worli viislh
unknowable ard ueanin; less. Jonsequs; b
wiich vie pave through sca uge of symbs
tmplinit) constituted. (working frowm not ¢issnimilar Fumaniet assumotionsg

sriaope ldterally unexsericucizhle,
s AT Gan oniy anow gtout @ wordld
g thowevar widsly defined, however

Popper ngs uifficulty in socounling Tor ke Lesaleility of testing {faleifying)
theories as all ohsarcations Mo clawas Lo be theory lazden. OF this wore anon).
It is R.5. Petevs who Lna gevsed thal -8 @Vis view is gorrect thel the basic

——

~human preblen is copirg wil Siniliss. fdence the need for ritaal ... to
mitigats the feeling wny raetional Lelng must have about the briviality aznd
“transg¢ience of his 1ifs apon ﬂﬂfth” \obhica and sduzaticn p.515;. Jlsewhere

he writes "Uup basile pradicazen

e Tife L3 to learn fe Live with its ultimate

pointlessness. W2 ars wenobtonously rsesmialed that education must be for 1ife,
A

50 obviously the wast ingurtant b

merslon af edusation 95 that which we learn

to ceme to terie with tie poicilescnsus »F Lifel " (Lonwon 3ducationad Review
Aatunn 1972, pe1)e It is not witiout dioatorsst bhet the gontemiorary - Bpitish
o paiater Francis Bacon bes apsribed a ginilar rolz 4o art ... as 2 distraction.

© He has written:
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Tilso wan pow realizse tush kY i3 e aesilent, that he is 2
sompletely fatile baing, *rat he has Yo (lay ont the game
withous weasen. T thiek kool srsa whén Telosques vas painting,
even wher Rembrasis wes paivbisg, theve wers stili, whatevar
thsip sttitnde to lide, slightly cerditioned by certain bypze

of religions posur.ilibties, whick amn now, you conldd eay, has

had_cﬁucellal cut for him. flan new zean only attempt to heguile
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(quot»ﬁ JYom J. @uaeeil Fraaeis Buecyn retheen Tondon 1965, 2e1)s
“aquedue and the durricul . p. Tesimi '
S2e guosebion frow Frarcis dagoa ln foatwate 7u.
fpowled e and the wuepioulms | 2.15%-7, 157,162,

Tthics o0d education .00 :

“The sul peneris charsacter of everyduyy knevled;?, its irveducibility and

¢ guorledge has beer a growing theme

twentieth, nantury Lu*aﬂ&wlh” It is evilencasd by the interast in ordinary

language, connonssnse and lebensweit. 3See for example uiibert Ryle's

Dmlemmas {Canbei dge Un1Vccal,; £re

25 1964 chapter ¥ 'Ths Worli of Seience

L

‘and. the Bverydsy world', chapher VI "Izchaical and Unteshnical Goncente' and

“chabter VIIL 'Formel and [aforaal Lojie'.
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105.  Bee: Nietzsohe's tellin. nts on this in Twilight of the Jdols!t
gTbe Portable Hietgche =d. # fﬁ Tmar, i Press, Hew York 1965) pp.515-516
104 cuwnts ¢ j 7 influence ave found in

Ofe Brief a
Michael roéuz
and Hegan®Faul
of Law, Politics and the b*ALP (Jraiy rress, Futley 1966,
N'me“auu further references can be fownd in the extensive bibilography of

L. Halsbeek's voentours of a Christian @hilc by (ledge rublishing Foundation,

Poronto 1975)

107, Learning for Liviung (March 1972} 5.9

108. Lectures or Celviaisit (#.9. . LS

109.  Ibid. p.131

12, *MLMQ P13

(il ’Tbﬂd Cpe 133
112, iblun 2.137-8
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v sBven the soientist who is grilty of acthedistiec abstractiag
isolating aad anseluting approaet in hia soarsheg,; cauuot
oscape the geceseity of embracing pevegectivouess, becaves
- nle dsolating uhso:;ufu* as Ltz own (zithvoagh
ol veductionistin) purspse gxanple of s
A, Yor iagsian '.‘,ir, nﬁ; '_'. Lot pf e 1,.."‘]1‘."1 fants Trom
it ogognis o) £r¢h.¢ Tam and el ioug teliels, an isolation
(a“d d“bulut‘ﬁﬂ) Gl 28 SUCh L= oo p"fnciljd1 {philosophical )
unclslon in tbsell and invelves a pogitivishic concephion of
religion (=25 wos elabersbzl by Conte himsclf). Philosopbic
“as WALl as religilous perspectisec ware implisilly gresect in
. Gomte's & poiori view of positive (gositivistiz) scieaze. 4
- 118, Op cit. ‘ol I p.4g
119, See also 2.8l Strauss's '?Uﬂbﬁr-”J,cﬂut and Number-idsg! S
thilogephia Reformata U5 {1:7) ; 55177 ape 30 (13721} pp.15%-42,
"L Kuyk "Mhe Irreducibility of Lnu waakze Concept' hilos opu1¢ Reformata 21
(1965) pp:37-50
120« Bee 'l Yoau Brummelpﬁ'- "Th" plizte of Jiathenratics in the Zvrridulum!
(Chrietian Studies Unit, Je "V6‘ aut Calvin Jongsma'e "Second Thoughts
Gn the New Maths" \bh”ltuia1 atu&;hﬁ Untt, derby 1,76)
121z, An especially lucid illustrating ol this is Julian Huxley's evolutioniss.
Conzidey the follewing passags:
‘Bvolution - or to =oell it ouk, the idea of evolutiosary
- process -~ is the wost jowerful end mest comprehsnsive idea
that has arisen on eart%. bt helos we tu arderstand our
aviging, our own rature, and cur relstiions with t“h regh

cerpach fan

-
&

. of nature., It shows ug the msjor treends of cvolution in
. the past and inlicstes a airzeticn for our evelutionary
S= D i course in bhe Dutaure ... Jhas the evolutiocpary idea mmst

0 provide the main wnifying aporoack for & puvasist educational
' gystem, apd evcluticnary biclogy could and should be o
cenbral or ey subjzet in its carioglum. _
v . % Mgducaticn and Humanisa'' Sseays of & {"T”ﬂlsb (rFenguin Poois, Havmorndswerth,
i 19656 p. 170-1 .
P ff we iaterpret duxley's svolutionism within the epistemclogical framework .
L DOGJBWanﬂ has suggestel then the continnities betwesn Huxley'a commitment to
' g particulae inteppretation of the huisulst groundmotive and che way he
~ dnterpretg every particular becomzs clipei.  dhat-also becomes clear is that
w0 eurriealum inbeg ration hetween gisciplices which arz structured by different
“articulstions of the humanist braunimotﬁv* becowmes virtuaily 1mno&8‘ble ag the
Ccdifferent aisciplines will be pre-swyposing different tkaoretical visions of
Loewpirical realitly. Bash such vision re h]“?b a typically dilferen’ structuriug
end 1nterruiathﬂw of the disciplinns. av;f.gt at izgtesration without &
cpmmcn theoretical foundation lead to mers electicism. 3Suck failure strengthens
the belief ig a rigid separation of autonowous disciplines each working from
;ts own agsmed theorstical agcourt of empirical reality. 'he result isa
e ’r*ghtenana frazuentation of zon=siengness at the level of Jdisciplines plus a
© further fragmeutaticr of disciplines i.tec {(exaninadlsz) positivistic facts.
Todesd the wildely assimilated pesitiviestic epistewslogy wibh its central
“myth of the various discijlines liberating themselves from philesophy and -
'3 religion; has veea a major factor i the situation.
~121b. Knomlglgg_dwd the Curriculun PGl
122. A New Critigue OF Thwe s i
Hplstenmola ival froklew in
-3-35. Ihid. Vol I pp. 262~ :
ﬁ 2l Bew Rcbert Miciker s: drbh and Frilosophy in Lard darx {Camoridge
bnive:alt* Press, sambtridge 1367)
25, " An Nssay oo Max p. 280
126, [hid. p.238%
i 127.° Thid: p. 279 °
28y Todde v. 286
Seq2g9.. Ibid. p,236
130, deid. p. 40

.

Tol. IT pp.429-598 ' The
comacsomic idea.!




131, Sse Kernath Kenizton's The Uanses sitteds Alienated Yau th da lweriech
Sceiety op. 185, .nfnn_c. ..uler?n;_ reites of huffi"' N s
doczologiazs speaking, is=r: teisd fo think the unthinkehle.

He yoernpd for a gociet) withavt is=tit akions, for Luman praxis
without laiting steucturcs, Trocdom wibheut oliens? Lon, humsa
actioz withont iastais:tisgal rul and norams. Ia the finsl
analysle, Jdarx 4id oob sroecst alapsly a;alast capitslisn and
weurgeois socist;. e voj-cted Ly Form of woelety and socighal
ventyol. e longed far pure wpd huolute srawis. He wanted the
and'ef aun’s secial aiganty. Ta nzex 96 encounter at bobbos

& romantia and gnostic revols o ainst the socisl coudition of

| n .
e abstract aocletv & Sultural Analysis of cux Time (Zengvin 3ooks,
Harmondeuorty 1972y 30 E

1,4..-  Phe Logic .;f Jti"CdLl-"‘ﬂ se 6
.1}3! ._.ﬂ%d.BO.. gl wQ:n&_‘ﬂ-? ; Jﬂ {. o )] _‘ ‘e Al e &N t.j’.l’l’ Tiar mc‘n 19?3)
3- e 1IL

ey

134, - gnowledss =u. the u»r
155 ' {bltl OF. 95 and 99
'1,L Lb:.\... pe 146
1374 sbide p. 147
" A38y Ibid. p. 1

139, Elg. 4.R. Rookmsaierts dedira et snd the Jeath of = Julture (Inter-

Varzity Press, london 1970) mth .schelils hggfg aid +o Se (thﬁr~farslby *reqm,
'~[Iﬁ»don 1969) axd lans S2ddsayr's 4rt ia Srisis (Usiiis ana Cerser, London 1557)
1H0. . The Agse of Jomplewity (ientuv Bools, New York 1965 pp. 15-6
Ak, Tl po 2 :
4z Auﬂﬁssay on rlan pp. 50-1
i, “Puis prebenss has hesn silespread in contemporary eszlytic ghilosephy
- of zducation. For exampls. 2.°. ‘stevs orites:
T ™TPhere wes a time when tha ;hiluﬁo;her wgs thought of in
e - Flatonic teoms as 'the spach tor of all tize and all
337 ~existence.! Tt was not surprisivg, iepelore, that ha
f«1t competent, qua pkilosorber to preusunse on mabtees
Lo do wilh educgtion n. 2 yO ieicb e Well Za oh 6,
freedom and dmmevtality. ltowadass the philogugher fosls
competzat, gqua philosoyhav, anly to tackle Yimitad
qreaticus about such topies o0 tu give voies to
L. . omnibus propouncapents, fo. - main charscteristic
<. %0 of the 'tevolution in rhiloscply' has buen aw increasing
3w awerepess of what philoreptiy
ST s ke Study of Bducablcn led. J.%. Mohle, doutledge znd Zegan Paul,
R -ﬂcndo" 127%) 400G
Ny Buzgestion is »hat Ly retreating from an explicit trea L”‘Lt oL the larvge

-
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o P questions then saswers to bhope nuesticns are buill inte thz more limited
o ‘. guestions. The Jretersce is then izt these Lower cuestions and snswers are

‘“f'~haLtral. The real gituaiion is that Luose who wonli uiva diferent azswebs bo
< the big questions ave churged wisn “oiling te e avare of what philosophy
fpeally Ls. I kava, ag it wers corrslted vestions and answera for as
: Susanne Langer bas put it: M. philccosiy is cnaracierised move by tae formula’ Loy
heE - ©f its proplems chau by its solutici to Lhem Mhacause! in cue yuestions Lie our
“priecciples of analysis, and our avsders mey express, whatever thoss principles
are able to yield."

'Philoseﬂh“ in_a New Key (ilenter Book=, FNew Yuwk 1252) n.2
145, 3ee cuapter { quotation 53. Foe the Zasaniet his Mumanicu 15 tﬂu venry
e vrouud ¢F-Unisrstacding 30 that vhad connet be zohieved from that iz annod
: - be aclieved simoLiclt Fo think oltuevwlice s to <ngage in fxn*éa

Caks, »nowLeure and the Surriculva upn. 13b-5 )
3 M5, Hosred Tlucation 11 6 secudar joniety peé ‘
> 7 '147 In the Pwilisht of sestesn Mopght (Srady fress, Mutlay, Hew Jersey 1960)
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: sutonony cof n. Lowever reuson was not asraly isportant as the only
paliable read teo knowled e. It was also rosd by libsrty
and fraternity in social life. The twe were Linked torether in the
‘ expectations of the nli htenment concerning ucation. socularisation
{
3 of epistemology and politics of which modern education is a conlluence went hand
o The secularisation of epistenolesy and politics dnvelved an inversion
of the medieval schclostic duslism which had unever seen of an
integrally Ghristian epistemolegy and politics. In epistenmolegy ‘faith' was
cade subject to the rejuirements of ‘reason' waile the churen becaze thz
instrument Rezgon would provide man with »
. insight ard understarding, while mean was to be regarded as the source of ell
.5
i authority. Reason promised to bring unity to the divided facticns in the field
i A . . . S— ;
i of knowled_e as it premised to bring unity to a divided humanity. Keason
would produce agreement and so agreement became an indication of reason. rhe
forging of the link between reason and the state, both of which were declared .
divine,culminates in the philoscphy of Hegel. Reason has the power, for Hegel,
to reconcile all differenses and to synthesise all oppesitions into = conmon
apreement concerning the truth., The man who refuses te have his viewpolnt
“L &
azsimilated:
«ve tramples the roots of humanity underfoot. For the nature !
of humasity is to impel men to agree with one another, and
its very existence lies simply in the ezplicit realisation
of a community of censcious life. what is anti-human, the
condition of mere animels, consists in keeping within the
gphere of feeling pure and simple, and in being able to
communicate only by way of feeling states. 1 ‘

is & libesration from such a sub-human,

rass uﬁwsrd from
i r1+unl and
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He then proceeds to congratulate :dobbes who alone

..+ has clearly perceived both the discase and the
remedy. He also has dared to propose thst the eaple's
two heads be reunited, i.e. that everything elss be
subordinated to political unity ~ in the absence of
which there will never be a well-constituted state of
government. 9

Rousseau's principle is that "Anything that impairs social unity ... ig

10 .. . .
i while Rousseau maintains that the power of the socverei

B

unwholesone,

\.2

. , . e ; T
dees not "extend beyond what public initerest reguires,V it becomes quite

evident that having defined [reedom in terms of compliance with the zeneral

will, toleration is dedined in similer teras. Not only is failure to bzlieve
the sgocial creed punishable by banishaent and behaviour irconmsistent with it
punishable by death, but toleratior itself is uelined in terms of the socisal

tent with the socisl creed are to be

bt
2]

v religions which zre cons
tolerated. Rousseau writes:

de should therefore tolerate all religions that are
themselves tolerant of all religions ~ in so far as
thelr dogmas contain nothing at variance with the
chligation of the citizen ... the man who makes bold
te say 'Outside the Church there 1s no salvation!

b
should be driven from the state. 13
The corcern of this pressnt chapter is with the educational implicaticns

&

Z5sumItLons

cf these political idezs which zre
and which have found expression in the idea of state education. The state
schoel justifies ifs activities in terms of public consensus while the
practical and theoretical crisis of Eknlightenment critical rationalism has led

’

to a variety of "Hegelian' epistemologies which regard public consensus as

3

the foundation of reason and objectivity. niead almost all nmoderr philosophy
of sducation - virtually

-self the task of providing {publiciy~acceptable) raticnals and program

)

i
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If they were at pains to fiud that ou, and refuced to

busy themselves with empty opinion and minute detail,

they would act in accor&ance with substantive right,

naiely the command of the state and the claims of society. b

ssages 1s the identifi

hy
f“\

The underlying assumption of these
raticnal end universal with the public, and the identification ol dissent as

unstable opinion, wandering fancy and mere feelings of the individual.

gt

This assunption beconmes guite explicit when Hegel contrasts philescyuty which
is critical of established order and lew seeking its autherity in the Biblical
revelation. Hz writes:

3ti1l less is it a surprise that the Government has at
last turned its attention to this false philosophising.
With us philosophy is not practised as a private art,
as it was by the Greeks, but has a public place, and
should therefore be employed only in the service of
the state.6

This identificatiocn of the rational with the public points us back to
the totalitarian polis of Ancient Greece as much as it.points forw;rd to the
modern nazticnal state. The suggestion of the present chapter is that the
latter is by no means free of totalitarian tendencies, even if it styles
itself democratic. This is especially the case when it comes to its toleration
for reli;ious and cultural pluralisw in the field of education. Indeed it is

R

hardly surprising that democracy, which quite literally implies the sogfeignty
of the people, should wish to curtail the influence of those who believe
neither in the sovereignty of the people and indeed insist on propagating
beliefs which divide the very scurce of sovereignty. This is luminously clear

7

in Rousseau's advocacy of the general will' and a civic religion in the

%
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Ihe remainler of this chspter will exanine some exan;ics of th

zertivist way of thiniking and then consider first some individualist and

tnen some pluralist political and epistemclojical alternatives.
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In his paper "Liberal Zducstlon ard the lature of nnewledge

fairly extensive reference to the Harvard Resport "iencra! clucstion

makes e
v 1
ir a Free Jociety (194%), e tskes it to b2 a typical modar: state of

goncern the Report maintains "... at one tione lookirnz to the sood of man in

gociety and at snother time as dictated by the nature of knowledge itszelflV
. . 13
First regards the Report to ke rightly dominated by the latter concern. 7

Joubtless it is mainly the latter which attracted Hirst to the Rsport,

“rm

carticularly as he felt he possessed a much better accecunt of knowledge and

thirnking in terms of his theory of the forms of knowledge. Heowever this fact

in combination with his ‘*apolitical’ conservatism seems to have esclipsed

from him the fact that for the writers of the Yeport the concern for "..,. t

scod of man in society" was at very least an equal concern. hile Hirst gives

no explicit affirmation of this coucern neither does he in any way attemnt

dissociete it from the idea of liberal education in general or his in particular.

He does, of course, wish to substitute his idealist epistemology for classical

4

he does not, either in the UGreek or iHodern context, crificise

idea of the state control of education. Indeed, it seems that his agpeal ¢

16 : .

what ig "voblicly deseribable and publicly testable' o tezis that are

, 1
"publicly agreed and accepted 7

e ] . . . 20
to "the publicly accepted framework of knowledge! 9 "public criterial

Llarian

he

to

the

"-ublicly rooted conce;tual crganisations

\
ny
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often gives the impression thst we already live in sach a society with but
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cne ''publicly aszcepted framewors of kuowledje'. Hirst gives cwer, L

of accepting and defendiny such a situation, althoush Ly the side of what is
';ablic' he wants to insist on respect for what is ‘'privats!'.
Eirst never idecfines ¢r slaborates this vitslly important distivction :=rd as

we are concerned with the general ides of what iz public then an examination

Snrvapd

Ty ~ e B P . o Ta S o e =T P
Repert - should prove illuminatin This will serve retations
wiich may exist between the ddea of liberal education and totalitzriarisn.
Fr-e: R g sy A Vs sl P Py P w e . IV .
dith resgect to ths 3reeks, sderner Jas_er writes in Paldeiz that:

The polis is the sum of all its citizens and of 21l th
aspects of their lives. It gives each citizen uuc
it can demand all in return. Aelentless and powerful, i

imposes its way of life on each individual, ard marks hiu

for its own. From it are derived all the norms which govern )
the life of its citizens. OCoaduct that injures it is bad, s
conduct that helps it is good ... both he (Plato) and Aristotle !
claim that all education should, in the perfect state, bear

the imprint of that state ... Toestablish a legal standard

by written law was for the Greeks an educational act ... The R H
polis gives each individual his due ‘place in its political Lih
cosmos, and thereby gives him, besides his private life., a ;
sort of second life, his bios politikes. Now every citizen
belonpgs to two orders of existence; and there is a sharp
distinction in his life hetween w\ at is his own (idion)

and what iz comnunal (koinon).2

Pr—

It is clear that what was communal tock clear priority; individual persons
might die but the political community ccntinued to exist forever. Immortality
cameto mean being remembered by the city-state after one had died. The
function of education was to lead the young to find their identity in the

political community. The duality

the cult of Apolle the
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It is not without interest that Iavl Hirst sees Jhricii=elly Lring reluced to

the status of a private cult in the face of seculari

which he appears to affirn. In Horal Siucation in a Secular Society he writes:

13

The development of secularisation v1ewa& in these teras

must inpevitably mean that where reliy nd
scractices are malntained, they are gro;

tprivatized' ... In so far as relijious a: -relisious
reople can agree about social principles isious
guestions can be regarded as a private, matter ...

duch firm privatization is increasin ly of our
own s2cular socilety, in walch the widest range of attituues to
relipious beliefs is accepcable, rrovided they are never zllcued
to detersine public issues. rublic life and public instituticas
1
e

me public display

are thus becoming totally profane even though so i
of religion may remain. at best, this can be seen as a way of
affirming shared values previcusly associated with religion, if

now held by many independently of that. 24

Uirst has been higchly ambivalent and  uvaried as to whether religion is a fora
of knowledge, usually speaking cf Yrelijiocus claims' rather than Yreli ious

knowledge'. Indeed in terms of his own criteria it seems that he should deuy
that there is such a form. In his paper '"Morals, religion and the maintained
school' he actually does this. He writes:

If, in fact, as seems to be the case at present, there are

no agreed public tests whereby true and false can be distinguiched
in religious c¢laims, then we can hardly maintain that we have a
domain of religzious knowledge and truth. All that we can claim
therein is a domain of beliefs and the acceptance of any one set
of these must be recognised as a matter of personal decision. 25

#hile Hirst nsver explains what he means by 'publi;' or how he distingulshes
between 'public! and 'private' one possible interpretation could be exemplified
in the following diagram. For Hirst public and rational seem to entail each
other with sometimes one and sometimes the other dominant.
element is usually dominant, such that something is rational because it is.

sublic, while the Snlisktenment element tends to bhe restricted to eliminating
L ) & (5]

relizion for the most part ... or the sort of religion that Hirst dislikes

(e.5. Barthianiam) which has severe doubts about rationalism. %hile dirst
appears to be proposing a culturally relative potion of resson, his cultural

mthro olasy (or geociology of krowledoe?) of our society seems much wore hig

et
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Crne wenders if the changes in his forms of knowledge since 1905 are supposed

to reflect changes in public criteria ... cr changes in Zirst's cwn nermative

o

Llueprint. IHMore sinister and trading upon the Greek traditiorn is the

identification of the public private distinction with a distinction petwsen
tate/individual euch that spart from that which is ewxclusivel; private (if
anything is) everything is regarded as being properly within tlhe realm of
state control. The result is that the state ccwmes to hold a ceptral plsce in
society (or the two are identified) and mincrity views are denied any public
expressicn or at best starved of resources. There geems to be no reasen why
that which is not individual should be in the control of the state. Iurther-
more it is one thing for the state to provide a legal framework for various ' .
social institutions and their relations, and another for the state to control

" these institutions. The totalitarian implications of the public/private i
distinction seems to have a growing role in contemporary educational discussions

£

nd develeopmenta. H.G. Good and J.D. Teller in their A History cf Westerr

4

Bducation conclude:

Perhaps the most significant event in the whole history of
education is the evelution of the public schocl systems
including national education. After two thousand years

here is a trend towards Plato's proposal in the Republic.
Is history repeating itself? Many efforts have been made
by individuals, societies, business and espacially the
Church %tec establish schools to achieve their own purposes.
Fcday the all powerful state is more and more directing the
school to accomplish national zims. Although the Church and
private efforts are still strong, especially in the United
States, the state is stronger and gradually adapting education
to its own ends. 26

The Harvard Report seems to substantiate this claim in considerable

-
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measure, Lndesd in the ple£ase Jomes Iryant
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view runs throughout the Report. Uhkile declaring

opposition to direct political control they nevertheless meintain 'Ne doubt

1

. . . I 2 i ,
the ultimate centrol of education must be political." High school teaching
is called "the floor and foundation of democracy" while the heart of esdugation
is said to be "in a common tradition and for a common ¢itizenship'. Iandesd ...

"the high school is and must increasingly become the centre of young pecple’s

lives ...”59 Yore explicitly:
.+« there are truths which none can be free to ignore,
if one is to have that wisdom through which life can
become uvseful. These are the truths concerning the
structure of the good life and concerning the factual
conditions by which it may be aschieved, itruths comprising
the goals of the free society. 30

: i . ; 1 g ;
Vemocracy is defined as "a comwmunity of free rnen”5 while freedom 'is submission
to the best and fullest truth that can be known; yet it is also recogaition

“

that truth is not fully ]:mown”.)2 The Report acknowledges that ... Your
account of education in its bearings on the entire human being presupposes a

3 .
general theory of human nature and human values."’3 It sheuld be evident

that the Report takes democracy to be something much more than a methed of

working in the political sector of life; it is much rather a whole way of life.
Indeed this fact too is made explicit when it is said that:

... a successful democracy (successful, that is, not
merely as a system of government, but as democracy must
be, in part as a spiritual ideal) demands that these
traits and outlooks (of our national life and culture)
be shaped as far as possible amongst all people, not

merely a priv1leged few. 34
The American sociclogist Peter Berger wrote in 1961 that:

... a good case could be made for seeing in the public
school the principal agency in our society repressnting
our politically established culturszl religion in almost
pure form. What is more, as any element of 'sectarian'
religion is increasingly removed from the curriculum by
court actions or meraly by socisl pressures, the cultural
in ever clearesr form. ‘'this fact has

religion appear:
¢ defense

le its appearance in

actam* y mad \
£ their pesition on parachial schoo hol1cs will
argue that teach religiou

and
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If one is to look for a gatechism that states these
religious suppositions of the public school John Dewey's
4 Common Faith will probably be the best choice. 35

Tn our corntext this mention of Dewey is highly significant, for not only does
the Earvard Regort show iteelf to be profoundly irfluenced by lewey,

there seens to be considerable affinities between Dewey's and Zirst's ideas of

Z(
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public verification. Deway, however differeltly lie sees the matter referred
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o by the Cetholics wenbtioned is in full agreement with thew and .or er. e
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writes in the bock named:

It is impgossible to ignore the fact that histcric
Christianity has been committed to a gseparation of
sheep and goats; the

a
ot urderstznd how any reallsation

et
plritual

and the mess ... I ¢
of the Jdemocratic 1d &

ieal in human affairs is possible without surrenier of
the conception of a basic division to waiech supernabtural
Christianity ig committed. 37

(5
aved =znd the lost; the elect
43
1

a vital morsl ezud

f
L
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The book ends with these words:

The things in civilisation we most prize are not of
ourselves. They exist by grace of the doings and
sufferings of the continucus human community in which

we are a link. Ours is the responsibility of conserving,
transmitting, rectifying and expanding the heritage of
values we have received that those who come after us may
receive it more solid and secure, more widely accessible
and more gencrously shared than we have received it. Here
are all the elements for a religious faith that shall not
be confined tc sect, class or race. Such a faith has
always been implicitly the common faith of mankind. It
remzins to make it explicit and militant. %8

Such then is Dewey's Eumanist faith. Christienity is not to be tolerated

because it is incompatible with two related ultimates for Dewey which are

Found in the phrase "public verification". Christianity divideg the 'public!

whish is humanity, and ideally the Great Community, Jewey's eguivalent of the
validity aad value depenis upon public verification

diseosear LT the public is divided. Frogress

comnon trutl, a common faith and a common method.

3wy iowmard
LN JeWeEY T8
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what is not realised - although perhaps it 1s more itely
seen by fundamentalists than bg "1.3“1"q 5 - is that ssue

dces not concern this and that piecemeal item of bel but
centres 1an the questicns of the methced by wblch any end every
item ¢f intellectual belief is to be arrived at azd justified. &0

vWhile the Harvord Report at roots shows Dewey's Humanism it attempis to

disguise somewhst the fect that there are two mMutually exclusive visions by

mostly referring to highly 'liberalised' (i.e. converted into American
cultural religion a la Berger) versions of Christianity. NNevertheless any-

thing distinctly Christian (i.e. 'sectarian' in Dewey's and Berger's usage}

14

| 3]

is firmly rejected. In a section entltled "The Search for Unity' it spealrs

of the need of ...

[

some over-z11 logic, some strong, not easily broken frame

within which both tbe collegze and school may fulfll their

at once diversifying: and uniting tasks. [This logic must

be wide enough to embrace the actual richness and variegation

of modern life - a richness partly, if not wholly, reflected

in the complexity of our present educational systen. It must 11
also be strong enouzh to give goal and direction to this system ...

The Report acknowledgres thzt education lacked such unity and directicon and

surveys the pro,osals w&ich had been made. '"We are' the Report maintains

it has me
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In this passzgze we find the jublic versus sectzrizn distinction =2+
aot without however an ambivalence concerning the meaning of 'pu li
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in his paper 'Religion, Jemocracy and Fublic oducation'. XHe heging

i eaucatlion competing
g

drﬂ, anl the zconilict

He calls them the 'Anglo-American' philosophy and the 'Conbtinentsl!

The former holds to the principle of subsidiarity which is that ...

The government is justified in taking over of general

social function only if it is a function that must be
performed in the common interest but cannot be adequately
perforined by individuals or voluntary non-governmental
agencies. Aecording to this conception, the governmental
operation of schcols is not something inherent in the very
notion of democracy; it is rather a function assumed by the
government to mest a preat and urgent public need where non-
governmental effort obV1ou53v does not suffice. Sut ths
goveroment has not pre-empted the field and was never intezied
to gre-empt it. On the contrary, the its {or whatever
agency they choose to regresent them) retained their oris &inal
grior right to educate thsir children and to deternine the kind

of education they are to receive. 45
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srogran of naticnal educatien. “hile strassing that in actusl fact the

outworkings of these two philosophies have beern tlurred and miti
szts out the principles at stzie as follows:
Fere we have a confrentotica of two reco
; one conmitted to pluralisn and the
zidiarity; the cther to &z uniformitarian sta
t

b
ic pretensions. 43

lerbers waintalins that the anglo-american yhilosophy has been the tradifional

(=
| . 1 : = = b 24
znd that now the Continental shilosoph it
. b - 1 1 2 e BT © B oo e =
increagingly. He argues that these two Lhilosc hies JaCoed
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pelicies. He suggests thet in the 1light of the anglo-american philoscphy that

the 'private' or 'pzrochial' or ‘relisious' scheol ...

.+. must be regarded as essentially a public institution,
thouch it is not governmentally sponsored and operated.

If it performs a public function, supplying large numbers
of children with an education that is everywhere taken as
the eguivalent of the educaticn supplied in the public
schools. It has full public recognition as an educational
ney: its credits, diglomas and certificates have exactly

age
the same validity as those issued by governmental establish-
ments. It is, in fact, sart of the nation's educationsl
system, side by side w:t the public school.

If this be the case, 1f the inlependent school is indeed

z publicly recognised educational institution, performing
a public educati opal gervice, why should it not receive
public support? ... Zvery non-profit-making educational

institution, properly accredited, would fq*l within the

£

scope of my argument. 49

- gocn links back to the dsrvard

-~ whnich has oy

orownd on which » independent school can
ntlv be denied nULlﬂﬂ recosniti d public
vupport is the contention that it is undemocratiec and
un~imerican benause it withdraws children from the

by the Joveranment. This is the

TLodat
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a onant would like, although somehow he
cannct bring himself to say so. His whole argument,
however, points in thst direction asnd rests on a con-

ception of democracy far cleser to a monolithic state
totalitarianism, where no rivels are tclerated in any
field which the state chooses to enter, than to the
pluralistic system established by the Foundling Iathers
and reiterated, so far as education is concerned, in
the classic Supreme Court decisions I have cited. 50

‘e mention of J.B. Cornant returns us to the iarverd Report. f{he Heport

three other possibilities -(i) the traditions of western culturs; (ii) z foous
51
0 . £oe e N . . - - N -
on conteaperary social groblems and (iii) the scientific outlook. In the

most general terms the Report combines (i) and (ii). The characterisation
of the great books of western culture program is especially significant:

There is a sense in which education in the great books
can be looked at as a secular continuvation of the spirit
of Protestantism. As early Protestantism, rejecting the
authority and philosophy of the medieval church, placed
reliance on each man's personal reading of the Scriptures,
so this present movement, rejecting the unique authority
of the Scriptures, places reliance on the reading of those
books which are taken to represent the fullest revelation
of the Western mind. 52

L]

The Report is anxious to insist that this sense of heritage is important in
an "edusation for modern democratic life' in that history (and American

history in particular) ought to be taught with "those presuppositions that

53

democracy is meaningful and right." If the "Western mind" bears some

slight resemblance to Hegel's Absolute Spirit, this resemblance is not, I
il )

think, entirely incidental. Consider the fellowing passage:

To study either past or present is to confront, in some
form or another, the philosophic and religious fact of
men in histery and to recognise the huge continuing
influence alike on past and present of the stream of
Jewish and G Christianity. There

iz douptles

education,



o the same end,
5

And so "Christianity" is phased into the .estern traditions whose central
idea is declared to be that of 'the dignity of wman", said to be equally
compatible with humanism and a relisious view of life. However, it is quite
clear, as we have seen, that 1t is not the Crristian revelation which is

taken to be the norm for thought, education and society. The wodern idea of

~nity of man 1s the core of Fumanism which necessarily excludes the

.
(=]

the di
Shristian faith. Aas Peter Serger had maintained American education in zegeral
(and the Harvard Report in sarticular) leoks for its norm, its unity, its
direction and its goal
smericen sgirit ... in the worth and meaning of the human spirit ...
so '"given the American scene with its varieties of faith and even unfaith, we
1id not feel justified in proposing religious instruction as part of the
curriculum ... We must perforce speak in purely humanistic terms, confining
. 56
ourselves to the obligations of man to himself and to society.'

Such then is an education taken to be beneficflent and liberal. The
nature of the opposite is made clear enough:

Our argument ... is that knowledze ie dangerous and

illiberal if it does not embrace a§ fully as possible

the mainsprings of our culture. \ie do not believe, for

exemple, that education can be safely left with those

who see our culture solely through the eyes of formal
religion. 57 2

fere then in american educatioral thinking we see the two totalitarian
tendencies at work. The first that the state should control most if not all
equcation, and on the other that such education has the task of transmitting
common (national) values. e have azlready menticned the modern orvigins of
this way of thinking in Rousseau end Fegel, which itself is a return to
arsaco~Roman ways of thought, e could sum up the situation in the foraula
P

- vemocratic - State controlled. thig formula -

soohy of education is proving increasingly in-
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In this passage the links between majority, truth, educaticn, eiuceticn s stexn
and reason ave trensparent. It is egually clear that if caue bo e
inccorporated into this way than cone is guided by mere cuwilty of

45 fools and knaves ... (he var) of
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unrsssen. ue of the chief objectives of public slucation is to “.rozmota

Py
3 Alir s Ao f [T S IR PN |
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tnity and the sventual hope of a comaon faith ssems to drive the writers of

wiversity wust oe replsced by unity. ‘whey affirm:

in a multi-racial and pluralistic society
alogue between those holding different
wth iu mutual understanding, not the

0 °f
peiiefs and gr
deniny of inherited divisicns. 61

The enl of the dialogue - hegslian dialectic - is the overcouning of dliferences,
ecumenicsl consensus. ALL that is not common is to be, rejected as sectarian
and divisive. The ildea that a group refuses to join in such a diglozue~unto-
cornformity is found alarming and disturbing. =~ croup waich proviies schools

of its own for its own children, i.e. for them not to attend state schools, is

to Mwithdraw Trom society' which implies an idestification of state with

it is not

bizotry and




inreasonable criticien from a parent or a partisan section of soc.ety.V

3 . he - L
rogulgated by the nationsd y would be . the
report looks forwsrd to tho avolition of the ri ht of parents o waltidraw

by some a8 irrational, imuoral or anti-social,

and a better understanding of
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"such study will lead *to sensibl
68

the social and moral implications of those beliefs.”

eligious education to contemporary thoa ht

&.J
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If we unow turn from

-

the whole curriculua then the important writings of Jenis Lawt

came tendenciss. e task of education is to produce a "democratic egalitarian

s o
A [

educaticn in terms of what Lawton calls curricuiun. He

wm
3

makes it clear that 21l schools stould be common schools and "ammmon schocls
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some people msle outi) he fturans to

he ercounters Surther divislons in the views of curriculum theorists oo the

guestion of disciplines and forms of Lnowledse hz is at pains to zssure us
that thers is really a great deal of consensus, even thourr their snswers

from three to eight or more categories. un the last znalysis Lavton's roa
concern seems to be that all share a common [rameworx of knowleiue. .hich

framework is a matter of relative indifference, slthough he does in fact - b

75 "

without giving reasons - opt for Hirst's forms of knowled;s. )

The extent tc which these forms of knowlelge are ebje ctively "4

'real! or are social constructs (in so far as this is a il

mesringful 4di is less iaportant than the fact

of thei u::f. he lezrnd exact Fit
1]

Lw("“gqi_l.‘s\?‘ Lf’ or .

where the Low
importance th i or puoxls to be given s
some kind of ¢ tructure in the learning process. 74

srtant thing is to make "a basic comron understanding possible.

The vitally
shile Lowton's copcern is ostengibly that of social juetice,in the senss of

2t principle alone could ascount for

(or social unity) agpears to be a

croblens of knowled Y
acute in plurslistiec societ

;*er“vt per:
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‘rocceds in e matter-cf-fact nauner,

versalist) forms of Eumanism. e tu
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ey role Lawton ayg e i SHEC Y 5
of views of reality by a single view. '"“his wiil rot be za yrog

seneral framewerl “individual capacities
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crodce suctli be given as much f»o

than 2 totalitariazn deaogracy to

{ar then we have briefly exauineld

I SR N - -t L - 1
with thowe we have alrasady

in himself only by virtue c¢f the divine in
hich we designated at the outset as Reason,
as 1t has activity and power of gelf deter-

cr, insoc
mination, as Freedom. 80

¢

fraefcon is dianetrically opjosed to that of Hegel, as Hegel!
A

likberal individualistic traditicn in which they stand.
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the content thet Fopper and Fejyerabend give to the teris reason

Hoverty of

In his intellectusl autobic razhy Popper states that

istoricism and The Cpen Jogiety and its Enemies both

... grew cut of the theory of knowledge of Logik der
\Forschunﬁ and out of my conviction that our often
unconacious views on the theory of krowledze and its

central problens {"ihat can we knew?", "How certaln

is our knowled_2?") are decisive for nur atultude to—
wards ourselves and towards politics ... In The Cp
Society I stressed that the critical h-thoi thuavh

] ossible and preferably

eneralised irnto what I
ationsl attitude.




results of critical melhod in natural science Popper writes

T think we shall have to get accustomed to the idea that

we must not look upon science as a 'body of knowledge',

but rather as a system of hypotheses; thzat is to say a
system of guesses or aaticipations which in principle
cannot be justified, but with which we work as long as

they stand up to tests, and of which we are never justified
in saying that we know they are ‘true' or 'more or less
certain’ or even 'probable'. 82

However it is not as if just the theories have, and will coatinus to have this
precaricus status, for in Popper's view the data and scientific method itselfl
gquzlly lack any scrt of rational certitude. «ith respect to the former
Popper writes:

The empirical basis of objective science has nothing

absolute about it. Science does not rest upon a solid

bedrock. The bold structure of its thecries rises, as ;
it were, above a swamp. It is like a building erected ‘L
on piles. The piles are driven dowr from above inte fa
the swamp, but not down to any natural or 'given' base; -
and if we stop driving the piles deeper, it is not x
because we have reached firm grourdd. We stop when we Eb
are satisfied that the piles are firm enough to carry i
the structure, at least for the time being. 83 [

LW

s

With respect to sclentific method Popper maintains any reply to the question

of its nature is unavoidably normative. Any attempt teo avoid this normativity

]
o]

by means of a 'naturalistic® theory of scientific method (i.e. study of the
actual behaviour of scientists, or of the actual procedure of science) does
not in Popper's view settle contreversial questions about science (eege

whether science uses induction) particularly because "... what 1s to be

called a 'seience' zad who is bto be callel a 'scientist'! must always rewmain a
matter ol convention or declision. Conseguently Fopper admits that his

own criterion of demarcation between science and non-~science

will accordingly have to ke regarded as a proposal for




gOLnf bevonu rationali ar

Ih arrivi at '*y

that ay proposals may be valued Ly 10se Wiho
logical vigour but alsc freedom from dogmatism. 85

This search for logical vigour plus freedom Ifrom deogmatisa is indeed basic
to the whole approach of bopper's critical rationalism which everywiere
wishes to meke explicit what is assumed and uake clear the possivility cf
alternatives. Jor Fopper rational argument means essentially deductive
inference.' Jonsequently he is aware of tne diminuitive role that reascn
plays in his own proposals for scientific wethedology. Cnr the cae hand

ere is no such thing 2s a logical method of having
iew ideas, or a logical recoustruction of the process.

T oy
,'fb

liy view may be expressed by saying that every uLscovery
contains 'an irrational element', or ‘'a creative intuition'
in Sergson's sense. 87

et

Ca the other Fopper recognises that in his proposed de ductive method of
testing the actual role of logical deduction is very limited; namely that of
deducing empirical consequences from the conjunction of a proposed theory and
ipitisl conditions. He admits that "no conclusive disproof of a theory can

d H88 3 3 3
ever be produced as the conventionalist view of science had meintalned.
Concerning conventionalism he writes:
I rnbard conventionalism as a system wihich is self-contained

nd defensible. attempts to detect inconsistencies in it are
ot likelv to succced. Yet in spite of all this I find it

;I

"

o 3 cee
quite unacceptable. Underlying it is an idea of science, of
its aiws and purposes, waich is entirely $+¢quCLt from BLIE aee

t
my conflict witn tne conventionzli
-
A

st ;
ultimately settled by a detached theoratical aiscu551on. 89

er proposes thst a theory is not to be regarded as a part of empirical
314"

ccience if conventionalist methcds are utilised to defend it. The decision

that Popper recommends is that 9., if our system is threatened we will

never szve it by any kind of converntionalist strategen.

science and for identifying proper scisnce) is that of the growth of knowledge.
% 5 to defend any thoory may 10s¢

]
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priority of ir
Tor Popoper oné of the censequenncces of critizal ratlconallesm he

the following:

The nineteenth century conflict between science and
religion agpears to me to be superceded. 3ince an
tuncritical! rationalisn is inconsistent, the problem
cannot be the cucilce between krowledse and faith, but
only between two kinds of faith. The new problem is:
which ds the right faith and which is the wrong faith?95

~
s
-

th that

i

The true faith for Popper, following John Stuart Mill, is the fal

proclaims that "Cver himself, over his own body and mind, the individual is

96 i R B i
sovereisn’T Yopoer's deepest concern with the “”ﬂwtl of scientific knowledpe
has 1little to do with the ideal of mastery cver nature or technological

possibilities. Rather it is the "ideal of our self-emancipation threough

knowledge ... a spiritual self-liberation from errcr, from superstition, aud

from false idols ... It is the idea of cne's own spiritual self-smancipation
QF‘J
Rl his Enlisktenment faith that ... only

bPopre

o
znd now and




which could ke seen as

heteronomy. He urges us to turn from the false pgods to the true, that is to

recognise the divinit;, the {potentisl) raoticnal autoncmy of curszelves and
our fellow men. Thz thousht is exactly tnat of Lent when he wrcts:

9
every raticinal an eni-in-himsel f i.2. I
never to Le use s a means for comeone {even for
God) without at the sauie tine bc1n hiciself an 2zd, aad ...
thus hymanity in cur own person must itself be holy to us ...107

Jeress man's hoiiress consisted in the amoral

the autonomny of thoucoht con 1gtitutes the deeneszt foundation of kis philosophy
A

s

and fundamertally determines for nim both his

ou_tit tc te. This autonomy of thought is endungerel if cre belicves onesoll

tce possess the truth for one becozes enslaved to that truth. ~et oorly =o but
the conviction of the certain possession of the truth inevitably leads to

irtolerance and fanaticism. Juch belieflthat one has the truth, an
intolerance, restricts the growth of knowledge. ¥

the continucus transsendence of his own thought by negation, the restless

pursuit of the self-coniradictory goal' of absolute knowledge, an ever

Porperts epistamology it should be svident that the nolitical and eduzstional

outleok ceounected with an idealist public form of krowledpge epistenclogy will

Caali

from a critical rationist growth of knowledge epistemology.

ar more is at stake in both cases for each involves a whole view of
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man's life in the world and a distinctive ascount of fresion snd reason.
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iz located in the pre-paradign and even more in revolutionary science and

103
revolution,




thelr opinions,
4 with (except
is endan ered) .

individusls an
aimg and )uzftaﬁs wust never he

in extreme cases where politicsal [
Sven the emoticnally satisflying
ry0se, however =xocoll

A\.,._.,__.._.-

rival meral o,ixlc“: and tha cras
alrts to which the; pive rise.

or
¢v)
.

R

ol in magical oaboos, Whil
th which : learned to
be f taboos, and to base
decisions ¢ their own intelligence. 1035
concer's distincticn between ‘fopen’ and talcgad! socgieties is extrexely

collectivistic conce.ticn of society. The extent cf this ccrnfusion may

nerhaps be noticed if the paszage guoted above is compared with the following
twe ,assages which positively relate the idea of the open society to pagan

uity, Christianity and the French Revolution:

1 s PR

In the same generation to which Trucyliides belonged, there
se a naw Lalt% in reason, freedcm and the b“othprhood of

aro in

all men - the new faith, and as 1 believe, the oniv possible
faith, of the open SOPie£ 106 YSust as the Srench sevolution
re-discovered the per 1 ideas of the Jreat aereratlon and
of GLrlshjant~ i zvﬁon* ecuality and the brotherhood of all

men, SO cel uW‘coverei £1 aic ideas walch lie b

perennial revolt asainst freedom and reason. Hegelianism

the penailssance of tribalism. The histo ricel 5+ux+£l ance

Hegel may be seen in the fact that he represents the 'missing
b

e

it wers, oetween Plato aud tue modern forms of total-

e trouble seeims to be that a whole series of different distizctions most

1ane 1o

of which am by

=

differant viewpoints - TPopper has clustered arcy

Tadesd in that The Open Society and Its fnemies was, as he put it, his war




key distinctions gan 5
problematic.  This nns led to 2 A5 LD 0w -
shich has meant that any attengt zt a consistent interpretation of Popper
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contradicts something thas shigr yroblem has
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besr shet hig clstlncticn tior in

ot Nty

of ['opper's own educational views.
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irvolvenent in edipcation is ... Lizhie to srosduce
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dogmatic self-satisfacticon znd mascive intellect.al complacency, instead cof

: . . ' ; . . G109
critical dissatisfaction and easerness for improvemsnt.' 7 ot onl

it Pmay endanger the most srecious of all forms of freedos, nzirl; intellestusl
J oL i o
112
. Nt o B ~ . E O T zEN o—" )
Treaacm.' Ee complsins of the "deeply roctad projudics that oy
0 e K A = . ST 2 ke 11111 =
lteraative to laissez faire is full state responsibility. Ze

thet it is part of the state's function to ensure that no one laciis the
oppoertunity for education. However, he does not suggest the institutional

means whereby scme alternatives to either laissez faire or full state contrel

could be provided, and falls back to saying that 1f he had to

3
then the Tormer would be infinitely superior. ILike J.3. Mill he
£y

ozinion to freedom of thought and sugoests that ... by
&
minimising the power of the state, the danger of the influence of public

A , . . . o112
opinicn, exerted through the s,ency of the state, will be reduced.”

There are just a few passages in Popper's writings which do relsate to

the ismsne of the content and nature cof education. His comments on science

into Xuhn's normal science could

o
o
o+
<
?J
13
oh
<
O
oF
ol
(s}
1]

cducation though addresse

ken to relste to the Hirst idea of dnitiation intc the nz
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equally be t:

‘The wormal' scientist, my view, has
I believe ti d the
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shortly we recomisendaticns for a non-

indeoctrinating teaching of science chich stems froam

i,

certain themes in Popper's philoscphy of science but
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sathy. In terms of Popper's epistenclesy it sesems hzrd

to know how the teaching at the school level could help but bte indoctrinatin_.
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Similarly Fopper is highly oritical of the type of view of history

B0 v

o

by EHirst. Such historians

Aiming at objectivity, they feel bound to avoid any
selective point of view; but since this is impossible
they 'aLaIJP adopt poinks of ?juw without being FW?PP

of them. This must defeat their elforts to be objective,
Tor one cannot possibly be o: 1051 of one's own ‘01pt of
view, and conscious of its limitations without being awar

of it. 114

a2
=4

Consegquently Popper recommends that the higtorian:
.... be clear about the necessity of adopting a point of
view, to state this peint of view plainily, and always to
remain conscious that it is one .among many, and that even
if it should amount to a theory, it may not be testable. 115

Consequently:

example, to interpret 'history' as the
le, or the struggle df races for
ory of religicus ideas, or azs the
etween the ‘topen' and the fcloged' i“
seciety, or as the hj o of scientific and industrial

progress ... there is necessarily a plurality of interpre-

tations which are fundamentzally on the same level of both

suggestivanees and arb¢trdr1ness {even though some of them

may be distinguished by their fertility - a point of sone importance). 116

It is possible, fo
history of ciass strug.
supremacy, or as the hist
history of the struggle b

stor;

J
eg

daving maintained that the view of knowledge such as Hirst clearly holds leads

to uncritical dogmatism and indoctrination it is perhaps not surprising that
Ak g el

also have to sugyest thet Hirst's idea of forms of knowledge is a
variety of ‘essentialism'. FPopper writeg:
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sone gubject matter bub students of rob
problems may cut right across the Lerders of any subject
matter or discipline. 117

The negativity and feur of comm:

o . bl . P Y pma s
virtuaily without

gelf-emancipation leaves hls

cducational institutions and the inevitably formative character of education.

uhat values should the institution enbody? Should the taachers be free to
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critical raticnalisa either be assumed or sctually propcunded iz the classrcom?
should history be taught as class stru gle, or the strujgle to achlieve the

open soclety, or should many representative views be presented for ¢
zinoice of the chiliren? ropper neither addresses hiusell to thsse guostilons

nor is it easy to sz2e what kind of reply he could maue.

At this point we will turn to raul Fesjyerabend's book agalnst liethod:

3]

Cutline of an snsrchistic theory of xnowledge,for in scme respects it constitutes

an cutworking of some of Popper's ideas, and it doss address itself expressely
to educational issues. Like Popper, Feyerabend identifies closely with the
individualist philosophy of John Stuart pMill. In On Liberty ill viewed with

1

sreat apgrehension the involveument of the state in the actual rrocess of

£ the education of the

That the whole or any large part o

seoszle should be in state hands, I go as far as any one

in de;re~~tin5. &1l that has been said of individuality

of character, of diversity in opinions and modes of conduct,

involves, as of the sume unspealkable importance, diversity

of education. A general 3tate education is a mere conirivance
for moulding people to be exactly like one another ... sn
education established and controlled by the State should only
vist, if it exist at all, as one amony many competing
exverinants, carriad on for the purpose of example and
Stlﬂllhs, to keep the others up to a certain standard of
sxcellence. 119
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sverabenl is not sn¥icus sbout the role of the state in educaticn -
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sotablished and senerally accepted experlmenuaL "eoultu, or
nypotheses whose content is smaller than the ccrtent of the
cnsistent

existing and empirically sdequate alternative or self- inc
hypotheses and so cn. 120

This critique of
at the same time,

'non-scliarce! whicl

hecsuse, for roppsr, real sclente te be dsentified by the use
netwocdology. Feyerabend amaintzins that not only weuwld the use o

wnowledye, but that, in actuslity, trere is

scierce and myths, that indeed some of the most zivanced areas o

avtholosical, and sythology cannct be
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'he sublis tradition. 129
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K, Setrilisd sclowns Writo ratnioasisn
pwroducss ans Y he massiomtuly Leliéves &u: ds iz the wz, of fhe rowih
of tnowled_ s and fresicu. He nol.teiug thas wh f-eolio 223
r N3 _vodess ol gonsrst eaur
itizen for his role in socicty.
ot ¢ zan wno has be structed in &
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and Vko now carrie i
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;ticn « o 43 weguaint
;rc ts in 211
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- ‘.':.ru:\l’? y
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en. 120 ... & so¢ 'c.,J (and PA&CJ»‘C‘) \h; h is based cn
a ¢9t of well-defined and restrictive rules so that
being & man becomes synonymous wi ith obeyiny these rules,
forces the dissenter into a no-man's lsnd of no rules at
211 and thus roos him of kis reascn and his hunanity L1351 J

The 'science'! that Peters celebrates as the supreme expressicn of reascn

in action Feyerabend views as hardly less than a disaster. e writes that

o
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f its own. a thorough training in sucl a ‘logiec? then

conditions those working in the domainj it mak@s their

actions more uniform and it freezes large parts of the

Yistorical process as well ... an essential part of th

trainins that makes such facts appear consists in the
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attempt to irhibit intentions that might lead to the &
blurring of boundaries. A person's religion, fer :
evample, cor his metaphysics ... must not have the
slightest conrection with his scientific activity.
Zis imacinaticn is restrained, and even his language g

Ceanns to be his cwn. 132
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His problem is precisely analopgous to that of those who Jccpose a neutral

tion te the varioug religlons aund ideclc

o be selectel and how are they to be treated? low

ites In relilous

e the

i 1 ¢ e =R 1 (Rt V. ey . s N V. .. IEyEeyegemes
tc be characterised or explained? What is to count zs a proper
e e o = i B Rl - ~ ~ —~
for naking & meanirngful declslon? IThere zeems to te no rneutral way
.

ceeding and here Feyeralznd's acuteness seens to have given way

e

alversity

tral knewled e,

eiucational naivity. rart of the reascn for this is that bath Poyrer and
propese neutral R.0. - seem unable %o call into
ion of the rightness of the single coimron state zontrolled
yhiiesophy of

a N P T b e Y - -
aszu s, btion lies Herberg's 'Coatin

b

£ 51l attemphs at 'liberslising' the contents.

o

institution will both guarantee the uniformity of a single tradition, and

The actuslity cf

its totalitarian implicoticns which will remain
4

will call forth rationales for its defence in the face of zlternatives.

of his 'anarchism® Feyerabend could be any 'continental’
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m
w

educziion when he writes that properily "general education ...
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citizen for his role in society."
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It is espeeially curprising that Feyerabend dees not see

O

in
philescpher of
preparas a
that the ideal

in spite

the common

of the sinzle institution is seriously at odds with his recomnendations for

a pluralist methodology and for the proliferation of ideas. Iz view of both

Ponper's and Feyerabend's allegiance fo J.5. Mill it seems strange that they

nave not investigated the possibilities of social and educationsl pluralism

W b - mmme kot o T vy ey
such as Herberg suggested was involved in the

educztion. Perhaps the reason is that thair social thought remains
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I bel'eve, to the =zin:
relation of political gove

cultural essociaticns which
authorities cf society.
govncmic, orofessionsl,

and so forth. Zach of
huan purpoges anda allegi
tinctive instituticnal
from the checks provile
cther and cowmpetin; for
onjc mpetent in its o=

is the >d existence cof tnis arrey of
interzediate povers in scosiety. of this plurality of
"private soversignties' that constitutes, above avery-
thing else, the greatest barrier to the conversion of
democracy from its liberal to its totglitarian form. 134

while Lisbet's reccgnition of the pluriforaity of numsn sccisty is
important it does not seem 2z 1f the zppeal to 'libersl deaceracy' bezirs

=

to solve the yvoblem of educaticn, for the very term simply presupgosss the

"individual and state cr society" reductionism which he tekes to task at the
S 1355 . s ; B
beginning of the quotation. The problem of elducatiorn to which I refer

is two-fold. The first, fellewiny Hisbet, is the relation of politicsl

o ]

Government to education. Fluralism ay this level would mean the relative

 of a further pluraliem in the s=nze of a

clurality of educaticnal institutions based con different

the pattern of the '"Arnzlo-Ansrican' shiloscphy suggested by ¥ill derberg.

&
If ore is opposed to the first plurslism then the seconl will {alwost) certainly
be Oppos too. Both Jluralisas may be opposed in the

ax the first a2y be, wnile the lotter aay be opposel on
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ve. it is difficult to achieve smoreement on curriculux
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composed exclusively of people in the education servige,
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the comparatively tecknical mztters of curriculuam plznning
and organisation, our views differed on how best to translate
atce workable 9011c1es. The truth is, of
e

ek
3
ol
]
(]
L5
h)
1.
O
I
=
™
ix
(o]
o}
prs
=
[
O
W2
=
©
n
s
e
O
jn)
(n
3 0
Q

=nont what kinds of bool Furrlcu]° are

138 :

and it wonld got matter if differsace:

e Pazper, quite predictably, hes to tri

if thers are to be state schools.

these vital differences. Jomewhat later in the psper we read:

Je have tried to show th
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deeply problematic, s vg as th
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heliefls about what the purposss of educaticn are, they are
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Saoer avoids refutation on this soint by failing to specify what these
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particulsrities devolid of _eneral purpcse. This nominalictic px
serves both to obscure the general ;urpozes {confuszed, <o
whztever, in any actual educaticnal institution, and is a ‘practical
prescription for meanin;less education. wnowever if generzl views really
ation it is havd to understand why the writers of the
raper are so anxious to find reconcilistion and consensus.
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science, ccherence unity in education.

That is ouly fres whic strictly bounu to

its cwn principle, has e [0l free itselfi froa all

unnetural bonds. The therefore, will ke ...

that liberty of scie: iumph at last; Jirsc

by guareatecing full power to ever, leading 1ife~zysten

to reapy a scientific harvest from its own rimcijles,

snd secondly, by refusing the sc;entific n=me to %wihztso-
il

S
ever i stigator dare not unroll the colours of his own

banner, and does not show emblazoned on his escutcheon in
letters cf gold the very principle for which he lives, =2

from which his conclusions derive their power. 145

This gluralist principle has been exceedingly powerful in Dutch life - in
solitics, trade unicns, broadecasting, hospitals and not leas
about 70,7 of children atterd 'private' schools. There sre Protestant,

Catholic and Neutrsl {mostly Fumarnist) universities which are equally tax

fare i3 a Sramewori for

ti3

suzoorted and equelly free from state control.

concepticn of 'reason' and 'freedom' has been found acceptable to those cf

. : 2 . et T T ) HIPSE S Tiirnez 1 A 2.
widely differing convicticns. Britain's synthetic Christian-umanist educat-

of worldviecw and counitinent which are rapi
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faith or a pkilesephy of life and wvalue systnm. ALL
edugation must be implesentsd within & basic coneept

of the huxan veing and his relation to the universe.
Freedom of education should be szen in close relation
with freedem of religion, [Mose who wish for their
children an education in harsony with the religious

and moral princizles they iunculcate in the home must

be given the necessary facilities.

If it is recognised that the stute must provide for
education out of public funds, since it is too exjencive
to be paid only by pareats, then it is a principle of
equity and Justice that these fuuds should benafit beth
public and private schocls that live up to the sume
legal provigions and standards.

Fublic funds are collected by coapulsery taxation,
irrespective of the creeds of the citizens. secause
511 education is reco.nised as a matter of state care,
the payments for all schools should be made from =
cozsolidated budget. Eence there can be no gaestion

of individual citizens “earmarkin,' tax money in
prefzrence for this or that form of education. 147
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& Hann
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mairtains that the foundation of the polis was prec y

of s8ll organis its resting on L;njjzﬁusurh as the ¢ and Fhyle
(op.cit. HGEE" finds a ai . pattern of drastically reducing the role
of the family d the fr@nch ?evolatlo R.A. [iisbet alnta_n in The
Sociological ;ra’ltl on (Heinemann, London 1 972) pp.35-38

L toral Liucation in a Seaular Society p.>
5. Hnowledze and the Cur
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28. 1Ibid. p.25

29. _Eié' p.2b

30. Ibid. p.57
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3%, Ibid. p.126

zh, Ibid. p. 92

35. The Noise of 3olemn Assemblies (Doubleday and Company, liew fors 1661;
pp.65-

36, It should be mentioned that ewey began his philosophical career as a
jegelian, features of which re mzined w1fh him subsequently.

Jewey maintains that "the import of the term (truth} remains socially
determined. To represent things as they are is to repressnt them in ways
that tend to maintain a comnon understanding ... and understanding is a
social necessity because it is & pre reguisite of all community of action"
(in a psper entitled ' e rroblem of Truth' 1911) "Indeed, capacity to
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Truth, 1911).
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wihorized Truth: An evsmination of John Devwey

(Swets and Zeitlinger, ams terdam 1966)
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autosiography
k

himself as a Hantian.
in oxder to make rocom foz

Tuckher words the science ideazl 1
Tree personality, the primascy of
clear in his Jdiscussion of ths aat
of Zed, freescowm and imaortality

thi

wed cut his wihole Cxlt:buﬁ
duzlism. The dogmatic ckmrgcver of th
whole 'critical' phllosoohy is ev1uent

Tove T will that there be a God, that my existence in this

werld be 2lso an exzcterﬂe ip a pure world of the understanding
cutside the system of rutlnnfl cowﬂoct¢ ns, and finally that

was in the 1i_kt of giving
oY

my duraticn be endless. stand by this and will not give up
this beli=f, for this is tze only czse where my interest
invariably deternines my ;ui ment becauss: I will not yield any-
thing of this interest; I do sc without any attention to
scphistries, however l‘ttle I way be able to answer thea or
cppose them with others more [leusible.!

critigue of pPractical Reasen p.145

Jhile Fopper dispenses with Xant's “God' gnd U

ditions for the possibility of his morslity (so

times intuitionizt in character; he dces assume the 2 n

g2lf to which he shows 2n attachment similar to Kent's. If we asked Zopper

on what conditions he would give it up his response would be like that of

Kant - under nc coenditions, for everything else aepeqas orn it. It accounts

for the body—mlpd dualism, the natural science v. gocial scieunce and history
.P

2
duslism, the science and metaphysics dualism end that of conjectures and
[V

refutetions.,
102. See S.U. Zuidema Communicatior and Confrontation (Royal Van Gorcum

issen and J.H. 1ok, hampen 1972) pp.152-3, 142-3.

Iy suggestion here is just as culture is seen as a threat, s snsre, a
temptation to man in existentialism and that one's authentic ldentity con-
=tz in 2 nerating, revolutlonsrv a+t1:u¢@ to all culture, so ge

actually existing knewledge - the absence of the sttemgt to faloify it
surrender, decsdence and spirifual enslave mept. )
103. 3ev Popper's 'Normal Science and Its Dangers® in Criticism and the

Knowledge np.51-58 ]
A0%G. The Poverty of Fistoricism (Harper and Row, New York and ivanston 196k)

Qp,*u and 159.
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152, 7 ‘o
ko, ;h;. ;.‘7_-‘”
Tat,  Gea. doEh T s ¥ an el .
London 1965). “his book Shons vicn¥inn
aet concerning the i bts of 4o o e
relevant snsmacy Supss

Win the exercise and gerferunpcsze ¢f 1l owers and awties

conferred and i-osed ¢an thes by this iet the liinister and

local educaticn suthoritics ahall Lave regard to the u-“sval

principle trat, so fir as io CCh.BtlLlF with the previeion of

efficient iustrustion and tr zd the svoddzioe of un-

reagonable public expenditure, .wup ils are to be educstod in

gdeecordance with the w1shes ef thelpr jarents”
The ovosicn of pacental rights is clearl) a violstilen of tre cote of the
upopcan Jonver sica ea Dwwan Rights wiich was ratified by this counbry
Me code euylisctly cuwarandeos the oi W ol porzats to oheose the fora of
ticir children's ssheolin, in 2oilomd K dliedkr ona seli_isus =l
philosophical cewvictions.
142, ‘Me whole Jarriculum 17-16
hs, See Jighord allaw Misutral andlrat Jaith "oapentret @it AETE | e Y
15‘. sstionwide Testival of Light oumor crozdshest l"ff. Ja+ tha
vilaabls waglysis 0. aicnolas .oltorsturll in dolidon ent the Johools
(3. 3. Jepiuann, drend Rapids, deiian l 1336). uolterstorfl distin uishes
tetwesn nrutrsl, sacrzl and jlurziiet views of sgoclety. In his terms the
3ok vassus B.C.L. struggle is one bebtwoen the nevtrel wod macral visws.

43, See Serrard Lylstrats frow rloeslisn Uo Sotisofiedery Lo geegic sl

of imrold Teski's wselitisel Tmeu bt (7 % i
15C. Loctures on oakvirnisi pp.140-1 wedn, the Ueps scifice
ip ths _uro.ean sense to refar to sclelorly hnowledge in oharel .
147, moted by 1.l Daylor Ihe Shristian fhidc vckhr el Tew, velitive upd
the Stute (Srei_ Press, Lutley, aow Jerssy 1966) p.i
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